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ABSTRACT 
 
An Evaluative Template for Peer-to-Peer Models of Evangelism 
Applied to the “3Story” Model 
John James Eitel 
Doctor of Ministry 
School of Theology, Fuller Theological Seminary 
2009 
 
 This ministry focus paper examines the “3Story” evangelism model through an 
evaluative template to establish if the model considers the theological, historical, 
developmental, and environmental factors of the task of peer-to-peer evangelism. While 
the language and methodology of evangelism seem to have remained unaltered within 
Christendom, the surrounding culture continues to change. Expectations and techniques 
that existed in the past now are being placed on an adolescent culture that neither 
understands nor connects with them.  The result of this evaluation will be a greater 
awareness of the issues facing both models and practitioners when approaching the task 
of adolescent peer-to-peer evangelism.  
 This study will be divided into four sections. The first section will examine the 
historical approaches to evangelism in North America and the efforts made to adapt these 
strategies for the task of adolescent peer-to-peer evangelism. This information will create 
evaluation markers for the evaluative template. The second section will explore the 
theology of peer-to-peer evangelism along with the dynamic of human relationships in both 
the Old and New Testament; the dynamics of how Jesus, His disciples, and the early 
Church shared the Good News in an interpersonal context; and, the role of the Church.  
This information will create evaluation markers for the theological measure of the 
evaluative template. The third section will explore the psychosocial development, spiritual 
development, and environmental issues of peer relationships and their implication to the 
task of peer-to-peer evangelism in a North American context. This information will create 
additional markers for the evaluative template. Finally, the last section will examine the 
“3Story” model through the template presented. It will discuss if the model is a viable 
strategy for adolescent peer-to-peer evangelism. 
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INTRODUCTION 
 
 
 Many adult expectations of youth disregard the unique journey experienced 
during adolescence. Where the mystery of an adolescent journey exists, an adult response 
usually can be found in the form of a program. These programs can be designed to 
remove the questions that are seen as hindrances for youth to accomplish a specific task, 
either practical or developmental. This can result in a methodology that is disconnected 
from the reality of the lives involved in the process. The task of adolescent evangelism 
has suffered through a similar journey. 
 While the language and methodology of evangelism seem to have remained 
unchanged within Christendom, the surrounding culture continues to change. The last 
century has witnessed the emergence of the unique stage of human development defined 
as adolescence. During this time period, each generation of adolescents within North 
America has faced new challenges in an attempt to interpret and integrate into a new 
world. This unique and constant state of change seems to have been ignored by those 
involved in evangelism. 
Expectations and techniques of previous evangelistic methods that existed in the 
past are now being placed on an adolescent culture that does not understand or connect 
with what these terms communicate. Event- and program-based outreach events may 
appear to draw a crowd but fall short of the intended result as youth become more 
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cautious when faced with an agenda-driven, adult-created presentation. The “turn-or-
burn” scare tactics of a generation of evangelists cannot overpower the attractiveness of 
the “hell-is-a-party” depiction offered within secular society. These traditional methods 
of outreach are interpreted as awkward and uncomfortable for both those who are 
presented with the opportunity to respond to the Gospel and for those who are instructed 
to share the Gospel through techniques that no longer speak to their generation. 
The “3Story” model is described as relationship-based, and the model’s focus on 
discipleship-evangelism is presented as a culturally sensitive approach to the task of 
evangelism.1 The idea moves away from previous techniques that have been offered as 
options to youth pastors for equipping youth to introduce Christ to their friends. This model 
sees adolescent peer relationships as an opportunity for youth to take ownership of their 
faith and share their personal experiences with their friends and acquaintances in the hope 
that their peers may examine their own narrative. While the premise of the model appeals 
through its approach of authenticity, there is a concern about the impact that such an 
agenda could have on the delicate yet influential phenomenon of peer relationships. This 
approach needs to be evaluated to see if consideration is given to the numerous factors 
facing an adolescent who could be presented with this new methodology of evangelism.  
The goal of this paper is to create an evaluative template which examines different 
elements involved in adolescent peer-to-peer evangelism. The template will evaluate the 
consideration given to various aspects of adolescent development and their impact on the 
call of adolescent peer evangelism. Each aspect will study the strengths and weaknesses of 
the model and its impact on the overall adolescent journey. 
                                                 
 
1
 Dave Rahn and Youth for Christ, 3Story Evangelism Training, DVD-ROM (Grand Rapids, MI: 
Zondervan/Youth Specialties, 2007). 
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A history of the trends and developments of evangelism in the last century, within 
a North American context, will be examined. This will create an understanding of the 
efforts and impact that have occurred in the task of evangelism, influencing both adults 
and adolescents. The theology of peer-to-peer evangelism also will be studied and will 
explore the dynamics of human relationships in both the Old and New Testament. 
Particular attention will be given to the unique relationships that existed among Jesus, His 
disciples, and the early Church; their role within an interpersonal context; and, how the 
community of faith can participate within this evangelistic approach. Challenges facing 
an adolescent in areas of psychosocial and spiritual development as well as 
environmental factors also will be considered in a North American context. Each area 
will be studied to understand its implication on the task of peer-to-peer evangelism. 
The 3Story model will be evaluated through the template that is created according 
to its awareness and response to these elements. Suggestions also will be made to assist in 
the growth and development of this strategy to adapt to a constantly changing adolescent 
culture. The result of this paper will be a greater awareness of the issues facing both 
models and practitioners, when approaching the task of adolescent peer-to-peer 
evangelism. It will allow youth workers to be more aware of what to request from 
adolescents and lay out what is to be expected from those who are presented with this 
model of evangelism.  
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CHAPTER 1 
 
CONTEXT OF EVANGELISM IN NORTH AMERICA 
 
 
 
From decade to decade evangelism changed its methods but not its timeless 
message of salvation through faith in Jesus. 
 —Keith J. Hardman, Seasons of Refreshing 
 
 
 Any present-day model of evangelism shares a history with models that were 
utilized by past generations. As the lessons of the past evangelists have opportunity to 
inform and encourage the practitioners of the present, there is a natural change in 
approach and methodology of those called to share the Gospel message. These lessons 
need to be understood in order to hone and make more effective the operational approach 
of any model of adolescent peer evangelism.  
 Each of these lessons communicates the reasoning for the approach utilized by the 
individual or movement and can reveal the resulting impact on and response of the 
culture that surrounded it. A firm grasp of the response to and by the culture in which the 
Gospel has been presented can expose the success of a particular model and help generate 
important questions that can aid practitioners of adolescent evangelism to understand and 
adapt important elements of evangelistic models into their own ministry. For this reason, 
this chapter offers a brief examination of the history of evangelism in North America in 
the last century, both within a general context and within the recent variant of adolescent 
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evangelism, and will create a series of evaluative questions to be used to study present-
day evangelistic models. 
 
History of Evangelism in North America 
 The definition of “to evangelize” offered by David B. Barrett of the World 
Evangelization Research Center, in his survey of the concept of evangelism, has two 
meanings: “to preach, bring, tell, proclaim, announce [or] declare (the gospel), whether 
people accept it or not, whether they are won or converted by that activity or not, although 
this is the intent” and “not just to proclaim, but to actually win and convert people to the 
Christian faith.”1 These two definitions faithfully describe the task of evangelism within 
North America in the last century. As different individuals were used to share the Good 
News, there is a pattern of constant modification of the traditional methodology that was 
employed in the process of evangelism.2 Despite these modifications, there is a definitive 
attempt to keep the message relevant yet rooted in the person of Christ and allow Scripture 
to maintain its authoritative position with the evangelistic task. 
 The history of evangelists within North America before this last century 
demonstrates this pattern of development. George Whitefield (born 1714) is noted as one 
of the spearheads of the Evangelical Revival.3 The Church had lost its authority as an 
institution in England and was blamed for not taking leadership in speaking against the 
                                                 
1
 David B. Barrett, Evangelize!  A Historical Survey of the Concept (Birmingham, CT: New Hope, 
1987), 51. 
 
2
 Keith J. Hardman, Seasons of Refreshing: Evangelism and Revivals in America (Grand Rapids, 
MI: Baker Books, 1994), 218. 
 
3
 Ibid., 77. 
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debauchery and drunkenness of those whom they considered as their flock.4 The 
teachings by the clergy from the pulpit seemed to be absent of the message of a Christ 
who was life-changing; instead, the message was empty and failed to draw people closer 
to God.  
 While this was the feeling in the “Old World,” the New World responded to 
visiting clergy in a much different way. Whitefield’s first visit to the colonies was to 
establish an orphanage.5 During his visit, he was given opportunity to preach where 
pulpits were available and was invited back for a preaching tour from 1739 to 1741. His 
work was not independent of the clergy already established within the colonies of the 
New World; rather, it became a partnership.6 They recognized that their roles were 
complimentary and not in competition with each other. Whitefield’s passion for “pointing 
souls to God” opened many doors of opportunity for him as an itinerant evangelist, and 
the results were evident within the New World.7 His use of the dominant methodology 
applied in the practice of commerce allowed his message against “a selfish preoccupation 
with the pursuit of wealth” to be heard by those whose hearts had been pulled towards the 
attractiveness of wealth.8 A rebirth of the ideal of a regenerate generation, a laity 
responding to the needs of new immigrants, a new emphasis on reaching out to the Native 
American people and culture, and the new generation of zealous preachers are all 
                                                 
4
 Ibid., 78. 
 
5
 Ibid., 86. 
 
6
 Frank Lambert, “The Great Awakening as Artifact: George Whitefield and the Construction of 
Intercolonial Revival—1729-1745,” Church History 60, no. 2 (June 1991): 223. 
 
7
 Hardman, Seasons of Refreshing, 94. 
 
8
 Frank Lambert, “‘Pedlar in Divinity’: George Whitefield and the Great Awakening—1737-1745,” 
The Journal of American History 77, no. 3 (December 1990): 814. 
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examples of the blessings that were experienced by the New World in the aftermath of 
the Great Awakening in which Whitefield participated.9 
 Charles G. Finney (born 1792) demonstrates the development of this role of 
evangelist from the itinerant approach of Whitefield to one that can be classified as more 
of a professional occupation.10 His role in the history of Evangelical Christianity is seen 
as being the developer of planned mass evangelism. Early in his preaching career, he 
spoke out against institutional boundaries on faith and spiritual education, essentially 
those things that kept preachers elevated and aloof from their audiences. His approach to 
the task of evangelism became focused on “civilized decorum—directness, relevance to 
life, and animation, yes, but without sensationalism.”11 While his methodology fell under 
much criticism, he continued to use techniques that allowed a personal touch to be 
present within the experience of salvation.12 Some of his “new measures” included 
praying for individuals by name, creating opportunities for women to pray and share their 
own faith experiences, and welcoming people to respond and come forward if they 
needed to receive God’s mercy.13 As his efforts became more organized and professional, 
the Oneida Evangelical Association was formed and began organizing evangelistic 
efforts, which became an attractive method of evangelism for many of the leaders within 
                                                 
9
 Hardman, Seasons of Refreshing, 95. 
 
10
 Ibid., 145. 
 
11
 Ibid., 150. 
 
12
 Bruce J. Evensen, “‘Expecting a Blessing of Unusual Magnitude’: Moody, Mass Media and 
Gilded Age Revival,” Journalism History 24, no. 1 (Spring 1998): 27. 
 
13
 Charles E. Hambrick-Stowe, “Finney, Charles Grandison,” American National Biography 
Online (February 2000), http://www.anb.org/articles/08/08-00474.html (accessed January 2, 2009). 
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the Presbyterian and Congregational churches in New York.14 The result was a rallying 
around Finney and his methods.  
Finney’s writing influenced others into action in the areas of social justice, since 
these ills of society became more apparent as the revivals grew.15 Those who were 
influenced by Finney’s writing included Catherine Booth and William Booth, founders of 
The Salvation Army, as well as George Williams, founder of the Young Men’s Christian 
Association.16 Other social justice issues that came to the forefront during this period of 
revival included the abolitionist movement, social reform, and world missions. 
As North American culture quickly developed, so did the methods of those who 
were called into evangelism. As Whitefield remained an itinerant preacher, and as Finney 
brought professionalism to the call, so Dwight Lyman Moody (born 1837) can be noted 
in the growth of the evangelical task. He organized and unified campaigns by using 
methodology familiar to the fast-paced business world around him.17 
The Industrial Revolution called for this different and new methodology towards 
the evangelistic task. Moody had a heart towards what he saw as the forgotten people 
who lived in the shadows of the glamour of a growing Chicago. He believed that by 
focusing his evangelistic efforts on the major cities within a specific area, a ripple effect 
would take place, influence the surrounding rural communities, and allow for what could 
                                                 
14
 Charles E. Hambrick-Stowe, Charles G. Finney and the Spirit of American Evangelism (Grand 
Rapids, MI: William B. Eerdmans, 1996), 182. 
 
 
15
 Charles G. Finney, Lectures on Revival of Religion (New York: Leavitt, Lord and Co., 1835).  
 
16
 Hardman, Seasons of Refreshing, 161. 
 
17
 Ibid., 192. 
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lead to a nationwide stir.18 The illusions created by the industrial success and growth 
starkly contrasted with the plainness of Moody’s character, and this distinctive quality 
contributed to his success in reaching into the lives of countless listeners.19 His 
understanding of the principles and concepts of the business world allowed his focus to 
be not only on the opportunities to share the Gospel that were presented to him, but he 
also realized the benefits of multiplying those who shared his vision for a world changed 
by the message of the Gospel.  
These three figureheads of the historical journey of the evangelistic effort in 
North America held tightly to the centrality of Christ and Scripture within their message 
and methodology, showed how God was moving and interacting with their society and 
culture, and adapted the Gospel message accordingly. Their efforts, along with countless 
others, in the beginning of the twentieth century bore witness to many more unique 
opportunities for those who were called to share the Gospel message. Their approaches 
give evidence that they also recognized the new medium that the culture now would 
require to hear it.  
These figureheads of evangelism were passionate and fearless in their delivery of 
the Gospel message to the masses. The role of prayer and their use of contemporary 
language were a key in developing the processes of evangelism in North America. This 
journey prepared the framework for those who would participate in the task of 
evangelism for the next century. This next century would face new cultural and social 
                                                 
18
 Bruce J. Evenson, “‘It Is a Marvel to Many People’: Dwight L. Moody, Mass Media, and the 
New England Revival of 1877,” The New England Quarterly 72, no. 2 (June 1999): 264. 
 
19
 Ibid., 268. 
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challenges that would require a necessary shift in methodology to allow for the message 
of the Gospel to be heard clearly in a rapidly changing culture. 
 
Modern Revival Movements 
As the world began to change in the light of World War I, North America also 
experienced significant cultural changes at a national level.20 The moral loosening of the 
post-war “Jazz Age” saw a change in attitude and approach towards life by this 
generation. An attitude of hard work and cautious spending was replaced by a powerful 
enthusiasm for “get-rich-quick” schemes. Attempts at Prohibition fueled the desire and 
opportunity for individuals to test the moral limits of themselves and society as a whole. 
This generation’s obsession with the new and immediate also developed a view of 
the Church as unimportant and irrelevant.21 The Church began to experience attacks from 
the intellectual community. According to Hardman, author of Seasons of Refreshing and 
an expert on evangelism and revivals in North America, Christianity was dismissed as “a 
blend of cant, prudery, and sanctimony from which moderns must emancipate themselves 
or be smothered.”22 The revivals of the decades earlier were criticized and attacked by the 
liberal thinkers of the day. As a result, the Church quickly was becoming a distant 
reminder of the past.  
                                                 
20
 Hardman, Seasons of Refreshing, 238. 
 
 
21
 S. L. Harrison, “The Scopes ‘Monkey Trial’ Revisited: Mencken and the Editorial Art of 
Edmund Duffy,” Journal of American Culture 17, no. 4 (Winter 1994), http://proquest.umi.com/pqdweb? 
did=4584707&sid=7&Fmt=3&clientId=29876&RQT=309&VName=PQD (accessed March 6, 2009). 
 
22
 Hardman, Seasons of Refreshing, 240. 
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The Great Depression soon brought a hard taste of reality. As the prosperous 
opportunities that existed only a few years earlier soon faded away, people turned to the 
Church to keep them alive. Unfortunately, a lack of weekly tithes resulted in a dearth of 
available benevolence at a time when it was most needed. Many of those who were so 
critical of the revival movements of the past now looked fervently for a new movement 
of the same to be born from the pain and hurt of the Depression Era. Christianity now 
faced an opportunity to respond to a hurting and needy culture.  
 The Church had entered into an age of sectarian denominationalism that hindered 
its ability to work as a collective for any significant attempt at a revival meeting equal to 
what it had seen in the past. It took until 1942 before any sense of unity was to be 
found.23 The National Association of Evangelicals for United Action was founded as the 
first significant step towards a nonsectarian evangelical consensus. The association 
included voices of authority from many denominations and other Christian sources and 
formed the intellectual elite of the emerging evangelical movement.24 This vehicle united 
Christians from thirty different evangelical denominations and organizations and allowed 
them “to be loyal to the gospel and to Jesus Christ” and in agreement in relation to 
salvation by faith and the authority of Scripture.25 Their differing theologies on other 
doctrines became nonessentials when united with a heart based in the call of evangelism. 
As a result, American evangelism was able to rise above the fragmentation and division 
of the past and develop a Christian world outlook, which created internationally respected 
                                                 
23
 Ibid., 246. 
 
 
24
 National Association of Evangelicals, “History of the NAE,” National Association of 
Evangelicals, http://www.nae.net/index.cfm?FUSEACTION=nae.history (accessed March 6, 2009).  
 
25
 Hardman, Seasons of Refreshing, 246. 
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evangelists and theologians who later would play a significant role in the impact of 
Christianity in both North America and the rest of the world. 
 While these major denominations were able to finally unite, ministry in North 
America did not cease throughout the previous years. As these denominations began to 
splinter, some significant non-denominational groups recognized that traditional methods 
were no longer working or relevant in their culture. These ministry opportunities became 
labeled as “parachurch.”26 The hope was that these organizations would fill in areas of 
ministry that lacked a strong biblical influence. After World War II, this shift allowed for 
further development in the methodology of evangelism, with the message of Jesus 
remaining at the core. As a result, millions of dollars were reallocated away from 
denominational and institutional church efforts, and Christians shifted “their confidence 
and their contributions” to organizations that impacted the world.27 Within these changes, 
the birth of “evangelicalism” was born as an “explicitly nondenominational version of 
evangelical faith.”28 
 As North American culture continued its own rapid growth and development in its 
modern understanding of their culture, new defining characteristics of society began to 
emerge. Where Christianity was once an important part of the cultural identity of North 
America, distinct ideas and approaches began to develop large followings similar to the 
evangelists of the previous century. Two of these characteristics were secularization and 
pluralism.  
                                                 
26
 Richard Kyle, Evangelicalism: An Americanized Christianity (Edison, NJ: Transaction Pub. 
2006), 142. 
 
27
 Hardman, Seasons of Refreshing, 245. 
 
28
 Ibid. 
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Secularization 
 The secularization of a society usually develops as discoveries in science and 
technology create an approach to life that becomes less dependent on a set of religious 
beliefs that previously influenced the historical characteristics of the culture. Bryan Stone 
offers the definition of “secularization” as “a benign ‘absence’ of explicitly religious 
knowledge, affiliation, and enculturation.”29 This definition aids in the clarification of the 
task of evangelism for the Church.  
 To allow the message to remain rooted in the person of Christ, the medium 
needed to shift from being “ecclesiocentric” and move towards a “culturally relevant” 
form of evangelism.30 By providing programs that responded to the felt needs of the 
culture, Christians were able to present the person of Christ as relevant and responsive to 
the needs faced by the individual, families, and society as a whole. This assisted in 
countering the perception of Christ as being alienating and judgmental. 
Where Scripture once had an assumed authority over society as a whole, 
individuals started to examine the teachings of the text with an attitude that depended less 
on God. This happened because people felt they now were able to provide economically 
for themselves what previously had required faith. The use of Scripture in this context 
was limited to a textbook format yet still maintained a position of authority within the 
Christian community.31 It allowed the transfer of information and principles of the 
Christian faith into a culture that no longer could be assumed to have a correct 
                                                 
29
 Bryan Stone, Evangelism after Christendom: The Theology and Practice of Christian Witness 
(Grand Rapids, MI: Brazos Press, 2007), 144. 
 
30
 Ibid., 145. 
 
31
 Michael Novak, “Remembering the Secular Age,” First Things (June/July 2007): 36. 
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understanding of the context of the information. This allowed for individuals to examine 
the Gospel presentation at a deeper level and to decide if the information was factual and 
relevant to the context of their own lives. 
All of the programs and information transmitted to those outside the Christian 
circle still required an acceptance of the intellectual credibility and practicality of 
Christianity. The challenge became moving from a God who was relevant to their needs 
as they perceived them to One that allowed for the mystery of God’s reign to operate and 
exist in their interpretation of newly transformed lives. As Stone suggests: 
When the need for self-esteem comes to be narrated as the need for prosperity, or 
the need for community as the need to have my white daughter date only white 
boys, or the need for peace narrated as the need for my country to win in its wars 
against other countries, or the need for freedom narrated as the need for 
convenient shopping options, then the good news of God’s reign is certainly 
relevant, but subversively so.32 
 
This limited understanding of God was not controlled by a domineering priesthood or 
clergy; rather, it resulted from a society who interpreted and applied the words of 
Scripture as a justification for its own moral code. To appropriately employ Scripture 
contextually to their lives may have required people to re-evaluate their life decisions and 
steer away from prosperity and success as defined by society and culture.   
The God that people were presented with allowed them to settle with the aspects 
of God that worked with their present situation and lifestyle. In doing so, they avoided 
the transformation that was at the core of the Gospel message. The task of 
contextualization became greater than the task of presenting a complete understanding of 
                                                 
32
 Stone, Evangelism after Christendom, 150. 
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God and what salvation truly involved in the life of a believer.33 In essence, the success 
of the Gospel message was based on the decision of the individuals who had heard it and 
the degree to which they allowed the truth to challenge their way of life.  
 
Pluralism 
 Pluralism can be understood as the acceptance of different understandings of 
systems within a singular societal structure. The task of evangelism was seen to exist as a 
direct challenge to this philosophy of tolerance, as it was found in the pluralistic society 
of the North American context during the age of modernity. Evangelical Christianity’s 
claim of having exclusive access to God was considered a hindrance to the goal of 
evangelism and offensive to a culture that strove for inclusiveness.34  
 Pluralism challenged the understanding of Christ as central and absolute access to 
God (John 14:6). Rather than a blind acceptance of doctrine, pluralism offered an 
alternative of loyalty that associated Christian identity with good behavior. The 
resurrection of Christ is minimized into a “metaphor to describe what happens to people 
when they encounter Jesus—they discover the capacity to get themselves together, to get 
up and get going.”35 In response, the Church attempted to maintain a biblical approach to 
the role of Christ in faith and employed interreligious dialogue as an opportunity to use 
the belief system of another to demonstrate the truths about Christ as the only way to 
God, instead of equating the systems as equal and sufficient. 
                                                 
33
 Ibid. 
 
 
34
 James R. Adams, So You Can’t Stand Evangelism? A Thinking Person’s Guide to Church 
Growth (Boston, MA: Cowley, 1994), 21. 
 
35
 Ibid., 69. 
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 The attempt to integrate Christianity into a pluralistic society as an option rather than 
the response also removed the power and position of Scripture and reduced it to a collection 
of myths and stories. Scripture no longer had any authority; rather, faith was interpreted 
through a filter of personal experience as Christianity was grafted onto an individual’s 
personal approach to issues of faith and belief. This “liberal ‘experiential-expressive’ 
approach to religious truth and doctrine” kept Scripture as a mere source of reference to 
“give expression to the inner feelings, attitudes or experience of human beings.”36 
 The attractiveness of pluralism may have had some basis within the political 
arena. Those who presented themselves as evangelical were at risk of being associated 
with Fundamentalists who view the Bible as an accurate source of historical and 
scientific knowledge or those who work vocally on behalf of right-wing political 
causes.37 This often provided a reason for “thinking persons” to reject an Evangelical 
Christian message, due to a perceived anti-intellectualism, and allow pluralism to be 
presented as an inclusive alternative.38 While these arguments entrenched some into 
fighting for their philosophies with a greater intensity than for their beliefs, this issue 
within the task of evangelism enabled Christians to examine Scripture at a deeper level 
and allowed it to become a document that formed their identity, through which an 
understanding of the world and experience could be developed. This moved evangelism 
beyond a pluralistic position and presentation of Christianity and refined the message 
within its scriptural context. 
                                                 
36
 Stone, Evangelism after Christendom, 157. 
 
37
 Jonathan Chaplin, “Rejecting Neutrality, Respecting Diversity: From ‘Liberal Pluralism’ to 
‘Christian Pluralism,’ Christian Scholar’s Review 35, no. 2 (Winter 2006): 149. 
 
 
38
 Adams, So You Can’t Stand Evangelism? 15. 
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History of Adolescent Evangelism in North America 
 While most of the recorded history concerning evangelism in North America 
focuses on the impact and changes made in the adult community, the task of evangelism 
towards the adolescent world also has gone through many changes in the last century. 
Each significant phase of approaches to youth evangelism shows a young movement of 
faithful followers of God with a passion and desire to reach out to those who have not 
heard the clear message of the Gospel. 
 
Billy Graham and The Jesus Movement 
 The late 1930s saw many different Fundamentalist youth ministries form in 
response to the growing American phenomenon of a distinct high-school culture.39 In 
1944, several of these ministries joined forces in Chicago to form Youth for Christ.40 
Fresh from Wheaton College, evangelist Billy Graham joined the movement as a 
traveling evangelist from 1945 to 1947.41 He was recruited for his ability to understand 
the needs and aspirations of that generation of youth. Even as the growth of his popularity 
demanded a greater focus on an adult population, Graham did not forget the need for a 
special focus on the needs of a growing adolescent community.42 
 By the 1960s, other organizations were formed with adolescents and college-aged 
youth as the focus. Campus Crusade for Christ, Intervarsity Christian Fellowship, and 
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Fellowship of Christian Athletes all came into being during this decade.43 While Graham 
was a staunch supporter of these ministries and their vision, he recognized the need for 
efforts to reach beyond the scope of what these organizations had to offer. As proof of 
this need, the attendance at the crusades where Graham spoke became more populated by 
youth than by adults.44   
In 1971, Graham was introduced to a movement of youth and young adults at the 
Rose Parade where, while marshalling the parade, he was greeted by a number of young 
people waving signs with messages that read: “God is Love.” Simultaneously, they 
shouted, “One Way!” accompanied by hands pointing towards heaven.45 These were the 
people of The Jesus Movement. Overwhelmed by what he saw, Graham began to view 
these radicals as a community of young people who had metaphorically returned to faith 
through the connection of evangelical religion. 
Graham saw that a generation of young people searched for meaning in life but 
were unable to find it.46 Despite efforts to find meaning through political action, 
addressing social injustice, and free love, youth culture had concluded that the answers 
offered were inadequate. In response, Graham presented them with a real solution in 
Christ and affirmed the community within The Jesus Movement.47 
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The core of the message of The Jesus Movement was reconciliation through 
Christ.48 Followers of Jesus within this movement ministered in unique ways to those 
whom adult society chose to ignore or cast off. One movement at Penn State saw staff 
and students make an effort in the lives of “radicals, drug users and students” to seek 
Jesus through Bible studies and substance abuse counseling.49 Graham noted these new 
efforts of The Jesus Movement’s philosophy and said, “These young people [are] 
bringing us back to primitive Christianity [through] studying the real Jesus.”50 
Scripture was central to the actions and beliefs of The Jesus Movement. The 
phenomenon was a biblically based movement, with a strict and methodological approach 
to the text. This resulted in a renewed focus on the role of the Holy Spirit in the life of a 
believer, authentic Christian discipleship, a new sense of evangelism, and a concentration 
on the prophecies of the Second Coming of Christ. This connected with Graham’s core 
beliefs towards evangelism and spirituality, as mirrored in his philosophy: “[We used] 
every modern means to catch the attention of the unconverted—and then we punched 
them right between the eyes with the gospel.”51 
The mix of the styles of the counterculture with traditional Evangelicalism fit with 
the other unique outgrowths of the era of the 1960s. The Jesus Movement became so 
large that churches began to form as a response to this unique community of believers. 
These faith communities started to use drug-culture slang during sermons with the hope 
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of translating their foreign message into the familiar.52 Where the Fundamentalist 
approach to culture had attempted to remove the entertainment component of life from its 
followers, The Jesus Movement seemed to redeem the artistic expressions of 
contemporary culture as a form of worship. An example of this was Judy Collin’s version 
of Amazing Grace, which gained popularity on mainstream music charts.53 Evangelical 
Christianity reached a point of cultural relevance to North Americans that had not been 
seen since before the 1920s.  
The evangelistic efforts of The Jesus Movement were also massive, as 
demonstrated by the estimated seventy-five to eighty thousand registered attendants at 
Explo ‘72. These students invaded Dallas neighborhoods armed with tracts bearing this 
title: Have You Heard of the Four Spiritual Laws? It became their means of opening the 
door to explaining salvation through Christ.54 The Jesus Movement’s impact on 
adolescent evangelism and collective methodology could be felt for decades afterwards. 
Evangelical youth cultures paralleling of the secular culture became accepted as part of 
the Christian subculture within North America.55 The impact of these movements created 
the foundation for a new cohort of young people who would be part of the ongoing 
evolution of an ever-changing Christian youth subculture, allowing spirituality to be 
communicated by its own markers and forms of identification.  
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Jim Rayburn and Young Life 
I’m not particularly worried about the kids who are in. They’re safe and as far as 
they’re concerned I don’t need your services. To you I entrust the crowd of 
teenagers who stay away from church. The center of your widespread parish will 
be the local high school. 
 — Clyde Kennedy  
 
 
 These words were spoken by Clyde Kennedy while in conversation with Jim 
Rayburn. At the time, Kennedy was serving as the supervising pastor overseeing the 
seminar fieldwork of Dallas Seminary when he recognized the gifting of the young 
Rayburn. Emile Cailliet records these words of wisdom in a book about Rayburn, 
because they played such a key role in the development of the evangelistic strategy for 
adolescents known as Young Life. Rayburn’s efforts, with a few fellow classmates at 
Dallas Seminary, grew into a group of leaders, expanded as far as Wheaton College, and 
exerted a significant impact on the methodology used in adolescent evangelism in North 
America.56 
 Rayburn’s simple love for Jesus fed his passion and desire for youth to enter into 
a relationship with Christ.57 His philosophy of evangelism centered on the life and love of 
Jesus flowing from His followers and into the lives of others in a natural, non-formulaic 
way. This highly energized love affair with Jesus, which was lived personally by 
Rayburn, became one of the major points of attraction for teenagers to hear more about a 
Jesus who wanted them to experience freedom and joy in Christ. His methodology was 
rooted in the person of Christ. 
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 Scripture was the source for Rayburn in discovering a biblical approach to youth 
evangelism, and it became the core of the Young Life philosophy of ministry.58 Rayburn 
saw the practical theology of Jesus’ leaving heaven to incarnate Himself as a human to 
identify with a sinful humanity. This approach has come to be known as “incarnational 
ministry.”59   
 Scripture also proved central in the training of his staff. As youth began their 
journey with Christ, their experiences and relationships with the staff of Young Life 
fueled their desire to join the Young Life staff movement. A problem was that many did 
not have a deep knowledge of the Bible. This gave birth to the Young Life Institute and 
other experiments in equipping adherents for service in youth evangelism through other 
established seminaries throughout North America.60 The goal of each program was to 
ensure a solid biblical foundation for the staff as the ministry opportunities continued to 
grow. 
 Rayburn had an understanding that the standard evangelistic methods were not 
connecting with the needs of the students that were subject to these methods. His 
approach responded to their needs for shared personal interests and acceptance. 
Observing the essential for cultural relevance, Rayburn established core principles for 
Young Life which remain adaptable as the youth culture changes within varying contexts 
of ministry.61 These principles demonstrate the priority of allowing the Gospel to be 
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presented with the needs of the adolescent over any institutional agenda and ensures that 
the methodology of the task never overrides the unique context of the individual student. 
 
“The Disciple Generation” 
The rise in Evangelicalism within adolescent culture in the new millennium has 
caught the attention of not only Christian adult culture but also those outside this unique 
subculture of North America. One such label that has surfaced is “The Disciple 
Generation.” According to Lauren Sandler, The Disciple Generation is an ever-growing 
population of people ages fifteen to thirty-five who are equally obsessed with Christ and 
with culture as a means to an evangelical end.62 Sandler, described as a “secular, liberal, 
atheistic, feminist Jew,” has examined this faction from the outside and acknowledges the 
power of this movement as a dramatic religious revival.63  
These adolescent-led communities of Christians may be seen as having an 
unorthodox approach to discipleship, yet their passion cannot go unnoticed. Sandler also 
sees a trend similar to other instances in North American history.64 As in past religious 
awakenings within North America, such as The Jesus Movement, revivals take hold of a 
culture through the youth culture of that society. Adolescents who could be classified as 
part of this movement were interviewed by Sandler and shared their feelings of 
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abandonment by “an overwhelming world that they described as being hollow, 
destructive—even evil.”65 They deeply desire to belong to communities that share their 
views on the world and its systems and offer another approach to life. They hunger for 
freedom from the cultural oppression that slowly has overpowered the liberties that were 
fought for in the 1960s. Their unifying desire becomes satisfied through their personal 
relationship with Jesus and in the regiments of an army that gains strength everyday, 
fighting in His name.  
 The role of Christ within this movement speaks of restoration of both country and 
humanity.66 Jesus is not subdued as a “sandal-wearing pacifist.”67 Rather, their view is 
that secular culture can be redeemed through what Christ offers to the world. Many of 
those who form part of this movement have experienced conversion as a result of a deep 
personal crisis. Sandler records numerous conversations with adolescents who have gone 
through similar experiences in which they have been faced with a sense of brokenness 
and/or profound despair that “begs for comfort in the authority of the divine and the 
promise of salvation.”68 This newly discovered relationship allows purpose to be found 
behind movements for political reform and social justice. For example, in their search for 
love and belonging, students enlist in the pro-life movement during a popular Christian 
music festival and find a relationship with Christ that satisfies their longings.69 Where the 
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hypocrisy of an institutionalized religion infuriates an adolescent culture, young people 
find authenticity within a genuine relationship with the One who exists outside the 
religion of adults.70 Christ is both simple and central to the message of this new 
movement of evangelical youth. 
 The role of Scripture in the lives of this movement is as the infallible Word of 
God. However, the search for truth has challenged these young believers to dive deeper 
into translation and context when understanding what God is saying through His Word. 
Where the teachings of Leviticus 19:28 were interpreted by their parents as warnings 
against any form of piercing or tattoo, present adolescent Evangelical culture looks at the 
context of the passage, interprets the verse as speaking to “pagan worshippers, not 
followers of Christ,” and allows this new “liberation” to connect with both their new 
community and their new beliefs.71 While some may use Scripture to justify the role of 
military action against another country, some of these believers look beyond a scriptural 
justification of war and see an opportunity to communicate the message and person of 
Jesus, as shown through Scripture, through love and compassion while serving in a 
military context.72 The deep role of Scripture within this movement allows Christ 
followers to seek direction and wisdom rather than justification for their actions. 
 “Deinstitutionalization” best describes the clarification of the evangelical message 
by this movement.73 The steeples of the adult generation have been replaced by the skate 
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ramps of this adolescent movement.74 The “fire and brimstone” approach has been 
replaced by a methodology of being able to “hang out.”75 This approach fits with their 
central desire for authentic relationships that are independent of an institutional agenda.76  
The power of this new message is seen as a threat to those who promote a 
secularist lifestyle. Sandler defined this threat in her interview with columnist Sunsara 
Taylor, saying, “Unless we can create some sort of an alternative, and I don’t know 
exactly how to do this, people will continue to feel the draw of fundamentalism and the 
lure of leadership, of community, of salvation, and of absolutism.”77 Sandler’s comment 
demonstrates the impact that this generation has on their peers and the needs that are 
being met through this mode of evangelism. The ability for The Disciple Generation to 
present its message without an ulterior motivation is a source of strength when peers are 
faced with an opposing view, such as secularism. The result is that The Disciple 
Generation has found itself in a context that allows for its message to be heard outside the 
historical baggage of institutional Christianity. 
 
Evaluation Questions 
 These questions will explore the historical considerations of the model being 
examined. These considerations will determine if the model being evaluated reflects the 
unique experiences that played a role in the development of previous evangelistic efforts.  
If this information is ignored, the model will miss out and be separated from the larger 
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metanarrative of how God has been active in the lives of His people throughout history in 
the task of evangelism. These questions must be posed before any attempt to approach 
the task in a new and unique way is attempted. The description following each question 
clarifies the intention and purpose of the specific query. A qualitative measurement will 
be determined once the model has been examined and will contribute to the overall 
evaluation process. 
 
Does the Model Maintain the Historicity of the Message of Christ and  
the Role of Scripture? 
 
Any model used for adolescent evangelism must maintain the historicity of the 
message of Christ and the role of Scripture. The purpose of asking such a question is to 
evaluate if the model being examined is able to remain consistent in communicating the 
message of Christ through its methodology and if the approach being presented allows 
Scripture to be maintained as authoritative. The history of evangelism has demonstrated 
the importance of upholding the truth of the identity of Christ and allowing this issue to 
be at the core of the message. With the person and character of Christ being central to any 
evangelistic message, Scripture needs to be understood as active and relevant to the 
immediate context as the model is being applied.  
The “Christ event” is central to the Gospel message.78 It has opened the way to 
reconciliation between a fallen world and a loving God through the sacrifice made by 
Christ and enables this reconciliation to happen. The example given by Christ during His 
earthly ministry may exist in a context that is foreign to those of the last century, but the 
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principles and attitudes demonstrated and communicated by Christ through the Gospel 
accounts supersede boundaries imposed by time and culture. The model being examined 
must recognize the faith journey experienced both by Jesus’ closest followers and those 
whose lives He came into contact with for only a brief moment. The narrative of Jesus’ 
life, in its entirety, allows the opportunity for a greater understanding of the journey of 
people who consider issues of faith and how to effectively and compassionately explain 
the Gospel message to their life situation. Any model or approach to evangelism, adult or 
adolescent, must center upon a faithful interpretation of this narrative and remain rooted 
in the message of Christ. 
The models discussed in this chapter focused on different aspects of the 
reconciliatory message of Christ yet approached the Gospel in a method that engaged the 
culture and context of those who heard its message. For example, when faced with the 
challenge of secularization, the recommended approach to evangelism encouraged an 
invitational rather than confrontational posture, which allowed the Gospel to be presented 
as relevant and factual.79 This parallels Christ’s interaction with the men traveling on the 
road to Emmaus (Luke 24:19-27).80 As Jesus reminded two of His followers of how 
Scripture foretold of what the Christ would have to experience, He showed how the 
events of that week were relevant to their own journeys of faith and His role in their 
reconciliation with God. This question will allow the evaluative template to determine if 
the model does maintain the historicity of the message of Christ. 
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The authoritative role of Scripture also must be preserved in any model of 
evangelism. Models should reflect indicators of an inward testimony of Scripture in the 
methodology of their approach. These indicators allow for a faithful message of the 
Gospel to be transmitted and for accountability in the methodology of their approach. 
Larry Eskridge notes that The Jesus Movement was Bible-based in its approach.81 
Graham admired those affiliated with The Jesus Movement due to their dedication to 
Scripture as a source of authority and their approach to the text as “the ultimate ‘how-to’ 
Book, like the very ambitious manual of an automobile mechanic.”82 This fed the 
incredible zeal for evangelism that was also characteristic of this movement yet allowed 
its approach to be tempered by the teachings of Scripture. Asking “Does the model 
maintain the historicity of the message of Christ and the role of Scripture?” will 
determine if the authority of Christ and His Word are sustained as part of the model being 
evaluated. 
 
Does the Model Reflect a Response to a Historical Trend or 
Cultural Shift? 
 
Any model used for adolescent evangelism must reflect a proper response to 
present historical trends and cultural shifts. The purpose of asking this question is to 
evaluate if the model has been developed in response to a change in contemporary society 
that has left previous models ineffective. If the model has not been developed with an 
awareness of the cultural shifts that are recorded in history, the model could prove 
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irrelevant for the society that it was designed to address. A responsiveness to these trends 
can be demonstrated through an explanation of why the model initially was created.  
 Alterations in different aspects of North American culture are a result of a 
constantly changing culture. While one concept may be accepted for a specific time 
period, that notion will be replaced by society when it no longer proves relevant to the 
individuals who are a part of that culture. The same principle applies concerning the 
methodology of evangelism in North America within the last century. 
 The evolution of the models of adolescent evangelism discussed in this paper 
demonstrate that while the medium transformed and grew with an ever-changing 
adolescent culture, those presenting the message of the Gospel recognized the depths to 
which the message spoke to the adolescent culture of their time period and responded in a 
relevant manner. The Jesus Movement formed in response to the cultural “hippie” 
movement of the 1960s, adapting the slang and culture into a Christian context for 
spiritual development and evangelism. As the intensity of The Jesus Movement began to 
fade, the need for adolescent evangelism demanded a move beyond the church walls and 
created a fertile ground for the birth of Young Life. Adolescent culture then began to 
develop a sense of community within itself, creating an opportunity for the Evangelical 
Youth Movement to form within some of these new communities and move outside the 
perceived institutional barriers of the Church. With each cultural evolutionary change, the 
Gospel has been able to speak through a new medium while maintaining its relevancy 
and message. Asking “Does the model reflect a response to a historical trend or cultural 
shift?” will allow the evaluative template to determine if the mode of evangelism has 
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been developed with an awareness of cultural trends within history and whether or not it 
responds to these shifts in society in a relevant way.  
 
Does the Model Address the Developments Resulting from Past Models of 
Adolescent  Evangelism? 
 
 Any model used for adolescent evangelism must address the advances earned 
through previous models of adolescent evangelism. The purpose of asking this question is 
to evaluate if the model has considered the developments that formed part of previous 
evangelistic endeavors with youth. The insights that were recognized by previous models 
cannot be ignored by subsequent forms, because they seek to accomplish the same goal. 
While the need for adaptation of the medium is necessary, the wisdom gained through the 
journey of discovering a previous methodology should not be ignored when establishing 
the new one. This information of the past proves instrumental in establishing the next leg 
of the evangelistic journey, which is the new model. 
 An examination of evangelism through the “Jazz Age” and the following 
Depression Era reveals a societal longing for the essence of the spiritual revivals of 
earlier decades.83 This culture demonstrated a longing for the hope that was inspirational 
within the previous revival meetings and a desire to reunite a country that had become 
fragmented through difficult times. This may have been recognized by different 
denominational leaders as an opportunity to present the Gospel in a united effort and to 
restore the hope and unity that had been lost. Asking “Does the model address the 
developments resulting from past models of adolescent evangelism?” will allow the 
evaluative template to discern if the lessons that were learned through previous methods 
                                                 
83
 Hardman, Seasons of Refreshing, 242. 
  32 
 
  
of adolescent evangelism models are present, or at least considered, in the development 
of any new approach.  
 The evangelistic efforts made in the past are essential markers for future evangelical 
endeavors. As these questions are applied to a particular model through the context of the 
evaluative template, their answers will create an understanding of how the approach toward 
adolescent evangelism utilizes the prior experiences of previous models and other 
evangelistic efforts in the process of its own development. These results will contribute to the 
overall evaluation of the model in the task of adolescent peer evangelism by helping 
believers to avoid previous errors while benefiting from past success.  
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CHAPTER 2 
 
A PRACTICAL THEOLOGY OF PEER EVANGELISM 
 
 
God has created humans to exist in relationship with Him and with one another. 
The impact of the relationships that exist in the life of a developing adolescent are 
significant and need to be examined at all levels in order for their influence to be 
understood. One of the most influential relationships that exists in an adolescent context 
are those within the peer group to which the adolescent belongs. These relationships can 
have an impact on the individual with both positive and negative consequences, 
specifically concerning issues of behavior and spirituality.  
Since the influence of an adolescent’s peer group is significant in these areas of 
the development, it is necessary to create a practical theology towards how youth workers 
are to perceive and respond to these relationships. In order to gain a greater 
understanding of this concept, this chapter will explore the theology of human 
relationships, their role in faith-sharing in Scripture, and the role of the Church in a 
model of peer evangelism for adolescents. 
 
A Practical Theology of Peer Relationships 
When asked by the Pharisees to identify the greatest command given to those 
under the Law, Jesus replied: “‘Love the Lord your God with all your heart and with all 
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your soul and with all your mind.’ This is the first and greatest commandment. And the 
second is like it: ‘Love your neighbor as yourself’” (Matthew 22:37-39). As Christ 
responds to the question of the Pharisees, referring directly to their own Law and 
doctrine, He reveals that the love that is commanded to the people of God does not 
change across the ages. Rather, it is elaborated on and embodied within the person of 
Christ.1 R. T. France notes that the three elements named within the quotation—heart, 
soul, and mind—are not different or exclusive parts of a human but instead are distinct 
ways of viewing humanity’s relationship to God.2 These three elements together indicate 
the essential nature of man and produce a call for humanity to love God with a 
completely fundamental, holistic, and ultimate loyalty. As a result, a believer’s love for 
God must come from the whole person, including all faculties and capacities that reside 
within.3 
These two commands do not exist as two separate entities. There is a relationship 
of dependence of the second command upon obedience to the first.4 It is only possible to 
be obedient to the second after being obedient to the first. For the second command, there 
are two concerns. The first concern with this latter command is who is included within 
the scope of what is being asked. The parameters of this command are made clear when 
Jesus is asked to explain who is included as one’s neighbor (Luke 10:29-37). The extent 
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is to include not only those who are relationally close to the individual but also those with 
whom the person may encounter conflict. This command creates a foundational teaching 
of ethical responsibility for the rest of the New Testament.5   
For an adolescent, those who betray a confidence are seen as deserving of any 
punishment that can be issued to them. This command confronts those who seek to be 
obedient followers of God to go against any pride-driven instinct of hate or revenge that 
may have been born from the offense. Their formidable task becomes a desire to maintain 
a positive attitude of both heart and mind and to direct any hatred towards the evil of the 
situation, rather than the individuals involved.6 Trusting to God any sense of justice for 
wrongdoing will be difficult yet still is an opportunity for the believer to experience these 
characteristics of God firsthand.7  
The second concern that exists within this subsequent command is the degree to 
which one is to express this love to those within humanity. France notes that Jesus 
recognizes the struggle of pride that exists within the individual and through these words 
“assumes rather than commands a biblically self-centered orientation, which Jesus 
requires His disciples to overcome.”8 The assumption has ample historical support from 
both biblical and non-biblical sources.  
One demonstration of the degree to which one is to express this love is found in 
the Old Testament through the agreement and implementation of the treaty existing 
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between Abraham and Abimelech (Genesis 21:22-32). Instead of challenging the 
disputed well with a violent confrontation, Abraham approached the situation 
diplomatically and treated Abimelech fairly, as agreed through their previous 
arrangement. The result is the aversion of a possible war between the two nations. Jesus’ 
affirmation of this principle as the second greatest command forces an evaluation of the 
relationships that exist between individuals, both friend and foe. 
For adolescents, this aspect of the command encourages their development of 
introspective thought. In order to respond in obedience to the command given, they first 
must place themselves in the position of the other party. This compels adolescents to 
consider how they might feel and think if the positions were reversed, allowing for a 
greater understanding of their own identity and personality as well as the context of the 
situation they face. This situation also can cause them to recognize the individuality and 
humanity of those around them. By mentally reversing the roles in the situation, 
adolescents are more likely to recognize the impact that their actions have on the lives of 
other individuals. Their response then may be different than what would have resulted 
without this new perspective. 
These two commands communicated by Jesus are the basis of both the Old and 
New Testament Scriptures. While previously those who were followers of God only 
could be obedient according to the teaching and understanding of the Law by their rabbi, 
those who have lived through and beyond the New Testament are able to see the 
embodiment of these principles through the life and ministry of Jesus Christ. When faced 
with challenges or adversity, humanity seeks to be encouraged and affirmed through their 
peer relationships regarding their journey and the decisions that they make. Within the 
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adolescent journey, these relationships are critical in life and spiritual decisions. Many of 
these occasions are for the purpose of completing a specific task or goal or to strengthen 
the hearts of those who are intended to receive the message. 
 
Encouragement for a Task 
 One purpose of encouragement that exists within the narrative of Scripture is to 
motivate an individual or group to move beyond present circumstances and towards a 
specific goal or task. The adolescent journey is not designed to be faced by the individual 
within isolation but rather within a context of encouragement of a peer community. Each 
situation is an opportunity for those who play a significant role in the situation to 
encourage those who are faced with the change. 
 The Gospel of John demonstrates two forms of this aspect of encouragement 
through the peer relationship between Jesus and His disciples and the relationships 
among the disciples themselves. One way that this is shown is through the consistent use 
of similar friendship language used by Christ when He speaks of His relationship with the 
disciples or their relationship with one another.9 The opposition faced by Jesus and the 
disciples was a constant struggle that could have significantly divided the group prior to 
Judas’ betrayal. The choice of words utilized by Jesus allows for their friendship to be 
reinforced and to surface as a source of encouragement. Jesus identifies His friendship 
with the disciples through His teaching of His sacrifice, linking Himself with the group as 
a whole as friends and not as enemies (John 15:13-14). His communication about the 
passing of Lazarus demonstrates and reinforces the friendship that exists among the 
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disciples themselves (John 11:11). By using similar friendship language to unite Jesus 
and His disciples, and also among the disciples themselves, He is able to give them 
strength to face the daunting task of continuing His ministry after His death.10 
 These simple words carry a powerful understanding behind them within the 
cultural context of the Gospels. While the “socially embedded phenomenon” of 
friendship may change in its understanding of role and place in society during any 
cultural shift, the language used to communicate that friendship proves key in unifying a 
group of people under the identification of “peers.”11 As adolescent culture rapidly shifts 
within a constantly changing society, the language used by a group of adolescents to 
communicate friendship serves as an identifying marker that communicates this “peer” 
level of relationship. This will remind individuals that they are accepted and supported as 
a peer by others during the struggles that they face in which they may feel isolated or 
alone.  
Task-oriented encouragement was needed as well during the establishment of the 
early Christian Church. The purpose for Judas and Silas to visit Antioch was to 
encourage the Gentile Christians and to help them avoid confusion, due to restrictions 
being placed on them by specific Jewish Christians (Acts 15:32). The message, while 
serving as a source of strength for the infant Gentile believers, also fulfilled its intention: 
to allow the Gentile Christians to remain focused on their new faith and avoid distraction 
by ritualistic requirements that formed part of the Jewish Christian practices.12 
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This confusion also reached the church being established at Crete. As a result, Paul 
needed to encourage Titus in his ministry in Crete at two different levels. The first level of 
encouragement was from Paul for Titus to continue in the task that he had been appointed 
to accomplish (Titus 1:5). Paul’s direct involvement in the church at Crete was finished, 
leaving Titus with the responsibility of establishing competent leadership for those who 
had become followers of Christ. Through the encouragement from Paul, Titus was able to 
continue with the task that was given to him and establish the congregation on the island. 
The second level of encouragement involves specific commands for those who are a part of 
the church. The elders of the church are required to be knowledgeable of the “trustworthy 
message” in order to be able to encourage those who are a part of the church and oppose 
those who might attempt to confuse the message of God (Titus 1:9). Titus also is 
commanded to encourage the young men of the church to live lives that are self-controlled, 
specifically by being an example through his own life and actions (Titus 2:6-7). These 
commands were intended to appeal to a sense of personal and moral responsibility within 
the elders and the young men of Crete and create a change in their actions as a result.13 
Each of these references towards the act of encouragement is oriented towards a specific 
goal and task beyond a mere change in attitude. 
For Judas, Silas, and Titus, their encouragement would have been within their 
own peer grouping. In order to resolve a significant and present conflict, peers who were 
trusted and respected (Judas, Silas, Titus) by those in need of encouragement (churches at 
Antioch and Crete) were able to give comfort and motivation to those who needed to 
receive it. This relationship parallels the influence of the peer group of an adolescent. As 
                                                 
13
 D. Edmond Hiebert, Titus and Philemon, The Expositor’s Bible Commentary, vol. 11 (Grand 
Rapids, MI: Zondervan, 1978), 437. 
  40 
 
  
an individual is faced with a task, one of the greatest sources of encouragement comes 
from those who confront similar circumstances, who have a specific understanding of the 
situation, and are able to be a practical and relevant example to them. Through their 
encouragement, the individual facing the shared struggle can find strength and support. 
 
Encouragement for the Heart 
 A second purpose of encouragement is to communicate a desire for those 
involved to be strengthened and to remind them of the hope they have in the situation that 
hinders their lives. This sense of encouragement most likely is found within the context 
of a peer relationship, due to the level of intimacy that is required to understand what the 
discouraged individual requires to be encouraged. The source of this encouragement can 
come from peers who are outside the specific situation and those who are involved 
directly in the predicament.  
Within the Old Testament context, the words of Isaiah apply to a need for a 
change of attitudes on the part of the Israelite nation. As Israel faces a steady decline due 
to the growth of the Assyrian empire (Isaiah 1:1), Isaiah calls for a reformation of the 
society and challenges the nation to return to God and live in the obedience to which it 
originally had been called.14 The call for change is at a point of both infliction and 
suffering for the nation of Israel, yet the Israelites are called to encourage those who are 
more oppressed than they are (Isaiah 1:17). Understanding that their present position is a 
result of disobedience, Isaiah appeals to the nation to return to God, to be encouraged, 
and to live lives that are in obedience with what He has commanded from them. 
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In the lives of adolescents, the constant changes that occur in their developing 
existence can cause a self-focused mentality. As with Israel’s situation, their own 
personal circumstances became a distraction in their relationship with God and kept them 
from living lives that were obedient responses to His love—one specific response being 
the need to encourage others. God historically uses similar points of infliction and 
suffering to demonstrate to His people the need to experience His love and to respond to 
the needs of others, including those whom He has placed as peers along the adolescent’s 
journey toward development. 
 The experience shared by Jesus and His disciples during the death of Lazarus 
communicates this same form of encouragement (John 11:11-15). As Jesus relates the 
reality of the situation of Lazarus, His boldness of speech demonstrates the depth of the 
friendship He has established with His disciples.15 While He is frank with them 
concerning Lazarus’ passing away, His communication is full of compassion with the 
goal of strengthening their hope in who He has revealed Himself to be for them. 
 These forms of encouragement are especially important within adolescent peer 
relationships. As peer relationships reach a greater depth, they are able to communicate 
hope when one within the group is faced with a seemingly hopeless situation. The ability 
to speak with boldness demonstrates the strength of the friendship that exists among the 
peers that are involved.  
Tychicus is used by Paul to encourage the hearts of those who are a part of the 
churches at Ephesus and Colosse. In both cases, Tychicus is noted as a faithful servant of 
the Lord, which gives credibility to the message that he shares with the believers 
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(Ephesians 6:21-22; Colossians 4:7-8). Due to this character trait, Paul places Tychicus in 
a role that will provide stability, hope, and encouragement to both groups of people as he 
shares with them the things that God is doing through Paul as he ministers to others.16 As 
a result, the hearts of the Ephesian and Colossian believers are comforted and encouraged 
by the accounts given by their new peer, Tychicus. 
 The church in Thessalonica, having been loyal supporters of Paul’s missionary 
work, was greatly troubled by the difficulties facing Paul and his co-laborers. The reports 
that they were receiving had the potential to discourage these believers. Paul recognizes 
this possibility and responds by sending Timothy to encourage them (1 Thessalonians 
3:2). The message from Paul reminds the believers in Thessalonica to look beyond the 
present sufferings and to focus on the future reality that has been promised to them as an 
assurance of God’s power and sovereignty in humanity.17 As a result of this 
encouragement from Paul, these believers are challenged to encourage those who need to 
be strengthened in courage and faith within their own community (1 Thessalonians 5:14). 
The purpose of this cause-and-effect form of encouragement is to nourish the hearts of 
these believers, as they both recognize the suffering being felt by their peers and to avoid 
being discouraged by the situation.  
Paul demonstrates the reality of the role of authority within these situations that 
require encouragement. While Paul can speak with authority to these churches, his use of 
peers to be a personal encouragement shows the power and strength that is present with 
someone who is able to connect with those who need encouragement. As Paul supports 
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and cheers the people through his writings, those peers who demonstrate stability and 
strength— such as Tychicus—are able to serve as a great source of encouragement to 
others who hurt. In either case, the emotional provision that can exist within a peer group 
can exert the greatest influence when pertaining to issues of the heart. 
Within the context of adolescence, one who is in authority of a peer group (but 
not a part of it) may have only a limited level of acceptance by the group when sharing 
information or wisdom. The greater influence may come from an individual within the 
peer group sharing the same concepts or ideas on behalf of the authority figure. Tychicus’ 
example as a peer offering encouragement to a peer group provides a greater 
understanding of the influence and impact of the peer relationship in faith development 
through the role of youth leaders when they give such support to a peer group. Whether 
the encouragement is for the purpose of completing a task or strengthening those who 
suffer from discouragement, the peer relational level is a key context for this 
encouragement to be received. 
 
A Practical Theology of Peer Evangelism 
 One of the tendencies within North American culture is to equate the majority of 
evangelistic effort as an activity done by a gifted individual within a traditional 
evangelistic meeting context.18 These assumptions can create excuses for others within 
the church, including youth ministry, to avoid any responsibility of being involved in 
evangelism at a personal or peer level. The accounts found in the Gospels and the 
example of the New Testament Church demonstrate an approach that avoids this attitude. 
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Jesus embodies a holistic understanding for evangelism that includes opportunities 
through peer relationships within two specific contexts during His earthly ministry—at 
the transfiguration with Peter, James, and John (Mark 9:2-23) and with Cleopas and his 
unnamed friend traveling to Emmaus after His resurrection (Luke 24:13-35). Paul’s 
letters to the churches in Corinth and Rome present potential hindrances that can exist 
when sharing the Gospel in a context of peer evangelism. Both Jesus and Paul 
demonstrate the importance of establishing authentic relationships within this arena and 
of recognizing the nature of the spiritual journey. These observations have implications 
for any effort of adolescent peer evangelism.   
 
The Importance of Relationships 
 The depth of the peer relationships that existed between Jesus and His followers 
during His earthly ministry was significant for the growth and development of their faith. 
These relationships were not one-sided, where the disciples always were receiving the 
benefits of being in a peer relationship with Jesus. These relationships were reciprocal 
and demonstrated a mutual context of support and encouragement for both parties 
involved in the connection. Peter demonstrates the depth of the relationship through his 
interjection during the transfiguration experience (Mark 9:2-23). To be invited into the 
opportunity with James and John and to witness the exchange between Jesus, Moses, and 
Elijah show the trust that was previously established between Jesus and these three 
disciples. Peter recognizes the significant relationship he has with Jesus. This 
understanding may have contributed to His decision to speak with Jesus as the 
transfiguration is taking place. What is significant about the situation of Peter’s statement 
  45 
 
  
is Jesus’ response. Jesus allows Peter to speak into a context that could have caused other 
disciples to fall to the ground and tremble with humility. Instead of a harsh response, 
Jesus’ non-verbal cues must have reassured Peter that he was in a safe place to offer his 
suggestion. In addition, the “voice [that] came from the cloud” with its message to the 
disciples may have calmed the fears of these three followers and reassured them of the 
security that was inherent in their peer relationship with Jesus (Mark 9:7). While the 
statement made by Peter may seem awkward and presumptuous, his pre-existing 
relationship with Jesus gives him enough confidence to approach this supernatural 
dialogue and offer his service as a form of worship. 
 This small group context creates an ideal opportunity for these disciples to grow 
in their understanding of the person and mission of Jesus.19 Their discussion with one 
another and Jesus as they descend down the mountain demonstrates their unique 
relationship and how the transfiguration experience has allowed them to grow both in 
their faith experience and in their peer relationships with one another. Evidence of this 
growth is shown as they make the connection between Elijah and John the Baptist in 
Matthew’s account of the experience (Matthew 17:13). The context of peer relationship 
among these four friends illustrates the ability of these connections to play a role in their 
personal faith development as they come to realize the true nature of their Master and 
Rabbi. 
 For a context of adolescent peer evangelism, this concept of a “safe place” is 
developed and established through an authentic experience of peer relationship. The 
genuine nature of the relationship allows for personal issues of faith to be discussed 
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freely and openly. The context creates an opportunity for discussion without judgment, 
which promotes encouragement and support. 
The interaction of Cleopas, a second disciple, and Jesus on the road to Emmaus 
also highlights the importance of authentic peer relationships in peer evangelism. While 
the two initial relationships between Cleopas and his unnamed friend and the one 
between Jesus and the two travelers are different, the dialogue and sharing of experiences 
move the relationship among the three into a common level of peers. This common unity 
allows for a level of comfort and concern to develop among these peers, as demonstrated 
by Cleopas and his friend when they invite this “stranger” to stay with them before 
continuing on His journey (Luke 24:29). This development of trust and respect offers 
Jesus an opportunity to reveal His identity to the two disciples before disappearing from 
their sight. 
 This narrative introduces the context of what these disciples may have been 
experiencing soon after the death of Jesus and after hearing recent news from some of the 
other followers (Luke 24:14). Their recorded facial expressions may have communicated 
feelings of confusion and a loss of hope to the “stranger” who joined them on the journey 
(Luke 24:15). Their desire to share their frustrations and confusion with this “stranger” 
demonstrates the depth of their pain and their expectation that all within the Jerusalem 
community would experience some emotions tied to these recent events. This openness 
creates an opportunity for Jesus to evangelize these disciples by expanding their 
understanding of the larger context of His identity and purpose found within the history 
of Scripture. 
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 Jesus uses this opportunity to allow these disciples to develop ownership in this 
new revelation of the person and mission of the Christ. The simple and limited 
interpretation that these disciples possessed most likely had been taught to them since 
they were children, and it was the foundation that Jesus used to show them the larger 
scope of His significance within God’s greater plan of restoration of humanity (Luke 
24:27). Since the conversation had allowed a peer relationship to develop among the 
travelers, the information was both shared and received in a context of trust and respect 
between both parties. These attitudes are demonstrated in Cleopas’ offer of safety and 
accommodation to this “stranger.” A relationship had grown and developed as the three 
had traveled and discussed their shared experiences and knowledge. This allowed for all 
three to see one another with compassion and care, which is characteristic of a peer 
relationship where concern for the well-being of one another is developed.  
 This level of relationship cannot be achieved in the context of an event where a 
speaker proclaims the Gospel message from the position of a pulpit that relationally 
disconnects the speaker from the audience. Peer evangelism creates an opportunity for 
those who are hearing the true Gospel message to embrace it for themselves in a significant 
way (Abraham 1:25). Since the opportunity for peer evangelism involves a mutual sharing 
of experiences and knowledge, both sides of the relationship are given the opportunity to 
expand and grow their own understanding of the Gospel message and its significance for 
their own spiritual journey. Within the context of adolescent peer evangelism, the relational 
aspect of the model allows for both sides of the relationship to recognize that they are on 
separate yet similar journeys of faith and discovery. The aspects of trust and respect 
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develop as genuine compassion; care and concern are communicated within the 
relationship, allowing for a context in which faith issues can be shared safely. 
 When adolescents offer a peer the opportunity to receive salvation, they can face 
different obstacles that hinder that peer from responding to and receiving the Gospel 
message being presented. Scripture offers clear notice of ways that adolescents who share 
the Gospel can create these “stumbling blocks” for their peer. While Christ fulfilled the 
Law that had been given to the Jewish people, many still were trapped by the traditions of 
the Jewish faith and refused to let go of the beliefs that had come to characterize not only 
their faith but also their culture.20 Paul uses the Old Testament Psalms to demonstrate this 
truth in his letter to the church in Rome (Romans 11:9). While a remnant of Israel had 
chosen to accept the message of salvation offered through Christ, many had failed to 
recognize Him as the Messiah and chose to wait instead for their political Savior who 
would dethrone the dominating Roman Empire of the time. As the division grew between 
those who had chosen to follow Christ and those who opted to continue in following the 
Law, each side would have drawn strength from those within their own contingent. The 
result would have been the hindrance of individuals from coming to a saving knowledge of 
Christ, due to the strength of the Jewish traditions and those who preferred to follow them.  
Paul commands those receiving these instructions to be cognizant of the strength 
of influence of these two sides and the potential hindrance that it can be to individuals 
who need to hear the Gospel. Within present-day adolescent culture, peer group 
expectations can operate in a similar way as those who chose to follow the Law 
possessed during the establishment of the early Church. Therefore, there must be an 
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awareness of the challenge being made through Scripture, and evangelists must recognize 
the strength of influence that can exist to persuade adolescents away from the Gospel and 
towards the perceived security of their peer group. The relationship within a context of 
adolescent peer evangelism needs to be authentic and inclusive of the characteristics of 
God that are greater than what the world offers as an alternative. 
The challenge that the Gospel was for those who held to the Jewish tradition is 
also discussed in Paul’s letter to the churches at Corinth, but it grows to include a similar 
Gentile resistance (1 Corinthians 1:23). Paul elaborates on why the Gospel is such a 
difficulty for each side. For those adhering to the Jewish faith, the idea of the Messiah 
(the presence of God as man) going through the pain and humiliation of death on a cross 
was unfathomable, a complete impossibility.21 Their translation of such an event would 
make them choose to believe that God must have been guilty of an offense if He were to 
suffer such a penalty—a conclusion that could not exist. For the Gentile response, Paul 
summarizes feedback that he has received throughout his preaching of the Gospel: that it 
is foolishness to believe that the God of whom Paul speaks would let His Son suffer a 
death of such extreme abasement.22   
These mindsets can become potential reasons that hinder an adolescent from 
seeing the truth of the Gospel message. Through the eyes of adolescents, this 
demonstration of unconditional love can go beyond any preconceived understanding they 
might have about God or extend beyond logical human reasoning of why One would 
suffer to such a degree for people that He had never met. The challenge is presented to 
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discourage these mindsets and to remove these hindrances that exist, which detain others 
from understanding the message of the Gospel. By allowing these characteristics of 
God’s love to be lived out in the life of the peer who is a believer—namely, through an 
authentic peer relationship—these obstacles can be removed. 
Paul recognizes the responsibility he has as a communicator of the Gospel and 
that this could be another possible hindrance to those who are offered the opportunity to 
respond to the Gospel (2 Corinthians 6:3). The concern is centered on those who have 
heard the message that Paul is preaching but then are faced with conflicting reports and 
criticism of Paul and the message that has been heard.23 The reputation of the messenger 
either will credit or harm the message being imparted. Paul is quick to remind the 
Corinthian believers that neither he, nor anyone else who was a part of his team, acted in 
any way that may have compromised the message that was given.  
The responsibility of adolescents who feel called to share the Gospel message 
with their peers comes with heavy obligations. There is a need to recognize the 
representation being made by the one who is sharing and the importance of the factors 
within the relationship that will influence the interpretation by those who receive the 
message. Paul warns believers to ensure that their message is endorsed by their lifestyle, 
in order to maintain credibility in the eyes of those who hear the truth. While this may 
seem to remove the power of the Holy Spirit to move, despite the situation, it must be 
seen rather as a call for those who communicate the message to be obedient to the leading 
of God in both the opportunity and in life.  
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Each of these possible hindrances to the sharing of the Gospel message can exist 
in a present-day context. When adolescents are faced with opportunities to share the 
Gospel with their peers, they should be aware of the influence that their peer’s friends 
may have in discouraging what the Gospel offers. Any preconceptions that youth may 
have concerning God and the importance of their own life will play into establishing 
credibility for the message that is communicated.  
 
The Nature of the Journey 
 “Evangelism is not just the invitation to faith, which has been affirmed and 
debated in mission circles throughout this century, but it implies the response which 
remains a mystery of the human heart.”24 These are the words of William Nottingham in 
his article, “What Evangelism Can Mean in the Coming Millennium,” for International 
Review of Mission. Through this lens, the task of evangelism cannot be seen as limited to 
an accomplishment through the invitation to participate in the simple recitation of a 
prayer uttered with an individual or a multitude. Instead, humanity has been created to 
exist in appropriate relationships with God’s creation, other humans, and with God 
Himself. The organic nature of these relationships creates the opportunity that can be 
used by God as an individual grows and develops into a faith relationship with Him.25  
This organic nature of relationships engenders a need for evangelism to go beyond a 
moment and recognize the importance of the role of peers in the task of adolescent peer 
evangelism. This context allows these relationships to develop as part of the “mystery” of 
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the spiritual journey of any believer and requires an awareness of how a peer relationship 
can hinder the spiritual growth of their peers.  
 As Jesus descends the mountain with Peter, James, and John after the 
transfiguration has taken place, the dialogue that happens among these peers 
demonstrates the importance of peer relationships within the task of adolescent peer 
evangelism (Mark 9:9-13). Jesus’ first instruction to these three disciples is to keep the 
experience to themselves “until the Son of Man has risen from the dead” (Mark 9:9). In 
response to Jesus’ order, the disciples begin discussing what they witnessed as well as the 
time frame established by Jesus as to when they can share their experience with others. 
The disciples’ openness illuminates the peer relationships that existed among them and 
the level of trust that grew as they tried to interpret both the experience and the timeline. 
Jesus is not excluded from the conversation; rather, His role continues to be that of both 
peer and evangelist as He journeys with His followers in their gradual development and 
understanding of His true nature and identity. The trust and respect that are central to the 
relationships that exist among these four men allow for Jesus to share knowledge and 
truth that are received and welcomed by His disciples. This experience of “mutual 
listening” allows for the peer relationships to remain authentic and genuine while the task 
of evangelism still is being accomplished in their faith journeys.26 
 The experience of the disciples on the road to Emmaus also demonstrates the 
significant contribution of peer relationships to the task of evangelism (Luke 24:13-35). 
Having suffered the loss of their rabbi and the hope of Israel’s redemption, Cleopas and 
his friend allow their peer relationship to be an opportunity to process and discuss the 
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things that they had seen throughout the day. As the “stranger” joins these two in their 
physical journey, their conversation permits Him to become part of their spiritual journey 
as well. After Jesus reveals Himself during the evening meal, both Cleopas and his friend 
admit to each other how their “hearts burn[ed] within” as Jesus uncovered more of the 
truth about His role within the world (Luke 24:32). This comment shows the working of 
God within the task of peer evangelism, as their conversation before the inclusion of 
Jesus’ revelations formed part of the preparation for these disciples to have Jesus exposed 
to them. These disciples were now able to share with others about their experience with 
the resurrected Jesus, similar to the opportunity created for the women who had 
experienced the “vision of angels” at the empty tomb (Luke 24:23). 
This act of sharing and support extends beyond this pairing into the community of 
disciples at large (Luke 24:33-35). The combination of knowledge shared by Jesus and 
the experience of being in His resurrected presence causes these two disciples to respond 
by returning to Jerusalem to seek out the Eleven and to share the truths and Good News 
that Jesus had shared with them. This report was added to the others received that day 
and played a role in the spiritual journeys of the disciples who had gathered to discuss 
these strange happenings with one another. The culmination of these reports among peers 
can be interpreted as peer evangelism, as they shared the experiences with and stories 
about Jesus that had influenced their lives. As these stories were being shared, Jesus 
physically appeared to all of the disciples, giving strength to the stories that had been 
gathered (Luke 24:36). It is through these narratives that God prepared His Son’s 
disciples to experience the miracle of His resurrected Son. 
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These narratives allow a practical theology to be developed concerning the task of 
adolescent peer evangelism. Through the peer relationships between Jesus and His 
disciples, it is demonstrated that effective peer evangelism must have a foundation based 
on authentic peer relationships; consequently, their role must be recognized within the 
larger journey that is a part of the individual lives that are involved. These truths are 
necessary for any effort of adolescent peer evangelism that may be attempted within an 
adolescent context. 
The characteristics of a peer relationship usually include a desire for the well- 
being of each other. Central to some misinterpretations of the word “well-being” is the 
desire for a quick and emotionally driven faith decision. While this may seem desirable in 
the immediate context, it is necessary to recognize the bigger picture of the will of God in 
the life of adolescent peers and avoid hindering the work that God may be doing in the 
lives of those individuals. Doing so allows for a deeper and more personal faith 
experience. It is also the responsibility of peer evangelists to be aware of God’s 
sovereignty in the situation and to operate with a knowledge that directs their response to 
obey the will of God. As a result, both adolescents are able to avoid hindering each 
other’s spiritual journey. 
 Paul was faced with this difficulty in a number of the churches with whom he was 
involved. The adherence to regulations concerning food became a significant issue for the 
churches in Rome and Corinth, and it became necessary for Paul to address these in his 
correspondence. Paul directs the more mature believers to avoid placing a “stumbling 
block” in front of those with a less developed faith by being aware of how important such 
food restrictions were to their spiritual journey (Romans 14:13; 1 Corinthians 8:9). While 
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these statutes did not determine the salvation of those who chose to follow them, Paul 
recognized that they could become a hindrance for new believers, if those who no longer 
followed these regulations chose to impose their new freedom on those unaccustomed to 
this new freedom in Christ. The fear was that these new believers would misunderstand 
their new freedom and, as a result, be led into sin.27 
 These different degrees of spiritual maturity have the potential also to become 
hindrances within adolescent peer evangelism. Those who have taken the time to grow in 
their understanding of their Christian journey are able to understand more completely the 
grace that God offers to them. This allows these individuals to respond to situations in a 
more spiritually mature manner than those who still operate in an infantile understanding of 
their faith. The need remains for those who are more mature to act responsibly in their 
freedom and to avoid behavior that may cause the “weaker brother” to sin (Romans 14:1-3; 
1 Corinthians 8:10-11). 
Christians are called to be obedient to God in their own spiritual journey and to 
avoid placing a “stumbling block” that may hamper the spiritual journey of their peers. 
This can involve being aware of God’s sovereignty in a peer situation, encouraging peers 
during a time of tribulation, and recognizing the varying degrees of understanding about 
God that exist within their own peer group, all of which allow them to understand their 
own spiritual freedom accordingly. These areas are essential parts of a practical theology 
of adolescent peer evangelism. 
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A Practical Theology of the Role of the Church in Peer Evangelism 
 Some form of ecclesial community should exist within the life of at least one of the 
individuals involved in an adolescent relationship involving peer evangelism. These 
communities are intended to be places of support and encouragement for those who are 
entering and existing in a faith journey. The role that the Church plays within a model of 
adolescent peer evangelism should include an ability to welcome and include those who are 
exposed to the Gospel through such a framework. This opportunity is utilized best through 
an intergenerational congregation context. These two components will be analyzed further. 
 
Assimilation into Community at Large 
 An interpretation of Jesus’ ministry as reconciliatory between God and humanity 
allows for a practical theology of assimilation into the community at large to emerge 
through His interactions with those whom God has prepared. The simple yet significant 
interaction between Jesus and a chief tax collector of Jericho presents itself as an example 
of what Jesus was offering to these lost sheep (Luke 19:1-10). Luke’s simple introduction 
of a social outcast named Zacchaeus creates a picture of social isolation. Since he is 
identified as “a chief tax collector and . . . wealthy,” the interpretation stands that his 
wealth was only a result of the additional revenue that he acquired through overtaxing the 
inhabitants of Jericho. These same people would have made up the crowd that was 
mesmerized by Jesus and would have ignored the existence of this man who thrived from 
their hard-earned money. This narrative is a glimpse into the social insignificance of 
Zacchaeus within the Jericho community. This reality was not lost on Zacchaeus either. 
After recognizing that the crowd before him would let him neither participate in their 
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gathering nor make way to allow him to see Jesus, he chooses to climb a tree near the 
road where Jesus would pass (Luke 19:4). This decision demonstrated an attitude without 
shame and a “lack of personal dignity.”28 By placing himself at a higher elevation, he left 
himself exposed to those below, a position that would have been interpreted as shameful 
by others within the community. Zacchaeus recognized and accepted his social isolation 
through this act. 
 As Jesus passed underneath the sycamore-fig tree, He looked up at Zacchaeus. 
His statement was simple yet direct. Jesus did not make a request of Zacchaeus but rather 
an expectant command. This language would have been reserved by the community of 
Jericho for interactions with peers and not to be used with a “sinner” (Luke 19:7). By 
using this tone and approach, Jesus identified Himself with Zacchaeus, restoring the 
humanity that had been socially removed by those whom he had cheated. Zacchaeus’ 
immediate response and greeting demonstrated an acknowledgement and acceptance of 
this peer relationship with Jesus.  
 This peer relationship illustrates the importance of the need for a church 
community to be involved within a context of peer evangelism. To have only witnessed 
Jesus as He passed through Jericho may have caused Zacchaeus to spend some time in 
reflection on his own life, but he required more to experience such a significant faith 
moment. Jesus’ peer connection also united Zacchaeus with the disciples and other 
followers who were a part of Jesus’ community. Where Zacchaeus once had stood in 
social isolation, he now became part of a greater family and community than he could 
ever have imagined. Zacchaeus’ immediate and future promises would require this same 
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supportive community to encourage the discipleship of his faith as he reconciled with 
those whom he had wronged (Luke 19:8). 
 Within an adolescent context of peer evangelism, this supportive community 
becomes critical to the faith development of the new believer. A church has the 
opportunity to encourage and support adolescents as they grow to understand their new 
identity in Christ and their role in belonging to the family of God. As with Zacchaeus, 
this new community allows adolescents to be supported as they are faced with their new 
identity in Christ and any negative pressure that may come from the relationships that 
compose their previous life. This support plays a significant role in the establishment of 
the adolescent within the life of the faith community and with others who are welcomed 
into the faith community in a similar fashion. 
 Paul understood the need for community to exist as peers within the faith journey 
and ensured that those who were working alongside him in the ministry were received 
into the communities that received his letters. The church in Rome was asked by Paul to 
receive Phoebe into their fellowship, when she had delivered his letter to that faith 
community. She is commended as “a great help to many people,” including Paul, thus 
giving reason to suspect that she is not new to the faith (Romans 16:2). Nonetheless, her 
need for peer support and encouragement in her journey of discipleship and faith is 
understood by Paul, and he asks the church in Rome to be that supportive community for 
her during her ministry and stay with them. 
 Due to the transitional nature of the adolescent journey, there is a risk for 
adolescents who have begun the journey of faith to become discouraged if elements of 
their life, such as physical location, are involved in significant change. This can include a 
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family moving or the start of a post-secondary education. Youth ministries need to take 
the lead, as demonstrated by Paul within his letter to the church in Rome, and create a 
healthy transition for the adolescent into a new church community. This will allow 
adolescents to be supported during what can be a difficult time of change in their lives. 
 This new identity that is discovered within the context of adolescent peer 
evangelism involves a change in comprehension of “action, conduct, relationships, 
justice, love and specifically with the neighbor in all aspects of life.”29 With this new 
perspective of life and new identity within a community, there is a need to understand the 
personal significance and contribution that can be made as a part of this community. The 
establishment of the Church in Jerusalem demonstrates this point (Acts 6:1-7). As the 
number of believers continued to grow, the Twelve had the reality of their own human 
limitations presented to them through the complaint of the Grecian Jews concerning the 
lack of support their widows were receiving. Recognizing their own role within the 
community of believers, the Twelve created the opportunity for others within the 
population to examine their own gifts and abilities concerning a practical service need. 
Not only was this an opportunity for those who would be selected to form part of this 
new service, but their selection also was to be made by those within the Church and not 
limited to those who had been trusted in leadership, namely the apostles.30 This 
opportunity to recognize the gifting and leading of God within their community was a 
new experience for the community as a whole as well as for the seven who were chosen 
to act on the need presented. 
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 As adolescents assimilate into a faith community that creates opportunities for its 
members to be recognized as having gifts from God and occasions for those gifts to be 
used, they will be given the chance to be involved with this process on both accounts. 
This will play a significant role within their developmental faith process. In any peer 
relationship that is introduced or developed through adolescent peer evangelism, the 
church must recognize its opportunity to serve as a source of support and encouragement 
in that relationship. This will provide an avenue for the adolescents involved to gain 
insight into the unique individuals God has created them to be and how He has equipped 
them to serve within His Body, the Church. As the local church’s role continues to grow, 
it allows for adolescents to gain deeper insight into their calling as followers of God and 
their calling to respond within the context of a fallen creation. 
 One of the keys to any process of assimilation into the church body needs to be 
characterized by compassion within the community. Compassion is the vehicle that 
moves both the Church and the world within the evangelistic context.31 As the Church 
demonstrates compassion to the world in a holistic approach, the world is presented with 
the opportunity to receive the compassion being offered as an invitation to join the faith 
community. The account of the early Church in Acts demonstrates the power of this 
compassion (Acts 2:42-47). The action of “selling their possessions and goods” was not a 
requirement for membership into the church community; rather, it was done in response 
to specific needs that arose within the lives of anyone throughout Jerusalem and possibly 
beyond.32 To someone who was outside this new community, yet was receiving genuine 
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compassion from those within it, this would play a significant role in any further inquiry 
into the actions of this people group.  
 For the adolescent context of peer evangelism, an act of such compassion towards 
the individual who is examining the claims of Christian faith demonstrates that the peer 
relationship is authentic and without a hidden agenda. This offers a foundation and 
strength to any verbal message or presentation that may be communicated as part of the 
process. As the individual begins to explore the community that is a part of this process, 
and both witnesses and experiences similar acts of compassion of those within and 
outside the community, this strengthens the resolve of these adolescents to align 
themselves with representation of such compassion. Assimilation is determined when the 
adolescent becomes active, both as an individual and as part of the community, in the 
natural expressions of community towards others. 
 
Value of an Intergenerational Community 
 The individual life journey is characterized by constant change as the person 
moves through different phases and stages of life. There is inherent value in the wisdom, 
insight, and knowledge that exist at any given moment in time within different 
generations. That information comes to its fullest when those from distinct generations 
speak into a situation from the perspective of their experience. Church communities that 
foster this opportunity for cross-generational wisdom must be encouraged, because 
through this effort they provide a holistic discipleship experience for an individual 
entering into a faith community through a model of adolescent peer evangelism. The 
process of human development offers different areas to consider within the concept of 
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change, the faith journey, and the role of the community with the intergenerational 
element of church life.  
 In the letter to the church in Galatia, Paul reminds believers of their personal 
responsibility and accountability to themselves and to one another (Galatians 6:1-10). 
This passage addresses the constant human struggle between the inner selfish pride with 
its struggles and the desire to be obedient to the will of God. While the passage is clear 
on the responsibility of the individual to be accountable for personal actions, the 
community also has a role to play within the life of the individual. The concept of 
consequences of actions creates the opportunity that exists within an intergenerational 
context, where the experiences of those who are older can provide information and 
wisdom to those who are younger and now face struggles and challenges similar to the 
ones confronted by previous generations. 
 As adolescents who enter into the faith community through peer evangelism begin 
to establish their own sense of identity and belonging within the greater community, they 
are able to benefit from the wisdom of those belonging to distinct generations as the 
challenges of life arise. This information can prove valuable in the decision-making 
process of adolescents and play a role in their spiritual development. In turn, the 
decisions made by individuals can have consequences impacting the lives of those within 
“the family of believers” (Galatians 6:10). Recognizing the reciprocal nature of 
relationships, it is important to note that any decision by one of the members of the 
community can impact others within the community as well in a positive or negative 
fashion. Being able to operate within a community with an awareness of the impact of the 
actions of an individual on the lives of others allows for authentic love and compassion to 
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be experienced within the community and serve as a witness to those who are outside the 
population.33 
 Paul’s young protégé, Timothy, is instructed by Paul to help those who are older 
within the faith community to recognize that wisdom and knowledge also can be passed 
on from the younger generation to the older (1 Timothy 4:1-16). Timothy is given 
instruction to allow those who are a part of the church in Ephesus to become aware of the 
dangers of “hypocritical liars” who teach doctrine that would disconnect people from the 
intended blessings of God in their lives. In order for Timothy to be obedient to his call as 
“a good minister of Christ Jesus,” he must establish genuine relationships with all 
generations of this faith community, young and old, to allow for his message to be heard. 
This instruction demonstrates the validity of wisdom being passed on from the younger 
generations to those who are older. 
 Adolescents who enter into a faith community through a model of peer 
evangelism and are allowed to contribute their knowledge, wisdom, and insight into a 
situation feel a greater connection and sense of belonging to that community. Paul’s 
instruction to Timothy concerning his lifestyle shows the need for relationships to be 
built and supported through actions that demonstrate an active faith journey, allowing for 
older generations to be open to the suggestions and insight of those who are younger. By 
permitting their lives to be formed by the values of the faith community, adolescents can 
demonstrate to generations both younger and older a faith that is authentic, thereby 
validating their position within the family of believers. This validation allows the 
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younger generations to have a voice in issues facing the community, where “authority 
within the community is contingent on character.”34 
  Peter’s instruction to the elders and young men of numerous churches shows 
another benefit of an intergenerational faith community (1 Peter 5:1-7). These two groups 
within the church are given specific yet different instructions from Peter to fit with their 
role within the faith community. The elders are instructed to care for those within the 
community and to live lives that can be seen as an example to those both inside and 
outside the community. Younger men are encouraged to reflect on their own humility 
towards those who are older within the community. The goal within these two 
instructions is not to assign power roles within the community; rather, it is done to 
remind these two groups of people that the goal of the community is greater than the 
personal agendas of power that may drive an individual towards such an office or 
position.35 The ultimate goal is to join God in His work to allow His people to experience 
His blessings through the process and results. 
 As adolescents begin to recognize their unique contribution to the work of God in 
the faith community of which they become a part, others within the intergenerational 
community also must examine their roles that they have been prepared to fill as a part of 
God’s plan for that community. All generational groups remain accountable for their 
motivations behind any attempt at a position of power. This is to ensure that these 
positions are held by those who examine the needs of the community as being of greater 
priority than their personal aspirations. Through a conscientious awareness by all who are 
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a part of the community, regarding the challenges and influences that might counter 
God’s intention and plan, the intergenerational community is able to offer adolescents a 
healthy environment for their faith journey to develop. 
 
Evaluation Questions 
 The questions that will be asked in this section will explore and consider the 
practical theology of the model being examined. This is important due to the unique 
spiritual context of the task of evangelism. If these questions are omitted from the 
examination, the model may remain as a human-centered effort in a task that must be 
spirit-centered. Addressing these questions allows the approaches and methodology of 
Jesus and His followers to be understood as an important component of this evaluation.  
These considerations will determine if the model being evaluated reflects the biblical and 
theological issues that are necessary in a model of adolescent peer evangelism. The 
description following each question clarifies the intention and purpose of the specific 
query. A qualitative measurement will be determined once the model has been examined 
and will contribute to the overall evaluation process. 
 
Is There a Commitment to Gentleness and Respect for Those Who Do Not 
Walk With Christ?36 
 
 Any model of adolescent peer evangelism needs to be committed to treating those 
who do not walk with Christ with gentleness and respect. The purpose behind this 
question is to examine how the model of adolescent peer evangelism allows for the peer 
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relationship to remain authentic through the task of evangelism. Characteristics of 
gentleness and respect are central to a genuine peer relationship between two individuals 
and needs to be maintained to allow for the opportunity of peer evangelism to exist 
within the peer relationship. By examining the ability of the model to address these 
characteristics within the peer relationship, the theological considerations concerning 
peer relationships through this model’s approach will be demonstrated. 
 The task of adolescent peer evangelism brings an inherent risk of significantly 
changing the dynamic within a peer relationship. The narrative of Scripture demonstrates 
the larger story of God, and individuals within creation have recognized their connection 
to His story as part of their response to the Gospel message.37 Within an adolescent 
context of peer evangelism, an individual who has received the Gospel message and has 
experienced the grace that God offers presents the opportunity for a peer to receive the 
same grace extended by God. In order to present the need for grace, the individual must 
explain the Fall of humanity as presented in Scripture and the peer’s place within that 
portion of the narrative of Scripture. To share this message within a peer relational 
context may be misinterpreted by the peer, who hears the Gospel message from a friend 
or acquaintance as being authoritative and patronizing. The dynamic difference between 
grace and the Fall presents a significant change within what may have been interpreted 
previously as a similar understanding of a common spiritual standing. By emphasizing 
the importance of maintaining an authentic approach of gentleness within the peer 
relationship as the task of adolescent peer evangelism occurs, the model encourages 
evangelism to operate with a theological awareness of the peer relational dynamic of 
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gentleness that needs to exist for the witness of the adolescent relationship to stay 
genuine. 
 The importance of respect in this context also is addressed through this evaluative 
question. Peer relationships that develop and exist between adolescents are part of the 
process of individuation being worked out in the lives of each adolescent.38 Within the 
dynamic of a peer relationship, adolescents have the opportunity to create an identity for 
themselves within the relationship based on their own life and their understanding of what 
they have experienced up to that point in their existence.39 This question addresses the 
ability for the model of adolescent peer evangelism to guide young Christians towards a 
theological attitude of respect for the narrative and person of their peer as the Gospel 
message is being presented. If the model offers the message through a generic and 
formulaic methodology that does not consider the receiver as a unique creation of God, but 
rather as another number to report as a success, the importance of respect has been missed 
by the approach presented within the model. 
 
Is There Kindness and Patience with the Peer’s Response to the Verbal 
Gospel Message?40 
 
 After the Gospel message has been shared, the response given by the peer must be 
received with kindness and patience. While the former question deals with the issue of 
the presentation of the Gospel message, this question addresses the response of the peer 
to the Gospel message once it has been given within a context of peer evangelism. 
                                                 
38
 Chapman Clark, “The Changing Face of Adolescence,” in Starting Right, ed. Kendra Creasy 
Dean, Chapman Clark, and Dave Rahn (Grand Rapids, MI: Zondervan, 2001), 47. 
 
39
 Joseph R. Myers, The Search to Belong (Grand Rapids, MI: Zondervan, 2003), 46. 
 
40
 Clark, “Emerging Models.” 
  68 
 
  
Despite any amount of effort made by Christian adolescents to convince their peer of the 
importance and impact of their spiritual journey, the individual still operates within 
personal free will and can reject—politely or otherwise—the truths that are shared. What 
surfaces as greater importance is the reaction of Christian adolescents to this response by 
their peer and the Gospel message that is communicated through that response. 
 A significant marker of any model of adolescent peer evangelism will be within 
its understanding of how God is involved in all parts of the evangelistic task. Models that 
communicate an urgency and pressure for Christian adolescents to receive a response of 
acceptance from their peer may lack the ability to see beyond the specific moment of the 
interaction and not recognize the larger theater of operation within which God is 
involved. The model must encourage Christian adolescents to recognize the larger 
narrative, of which they and their efforts form part, which is active in their lives and the 
lives of their peers. With this understanding, Christian adolescents are able to 
comprehend the impact that their response may have as part of the spiritual journey of 
their peer and allow kindness to surround their relationship.  
The importance of patience in this context also is addressed through this 
evaluation question. A unique dynamic of a relationship that exists within a peer level 
includes an understanding of respect among those who form part of the relationship. 
While the risks to the peer relationship concerning authentic gentleness have been 
addressed as part of the relationship between peers, the factor of patience within the 
relationship creates the awareness of God’s role within the task of adolescent peer 
evangelism. If the model of adolescent peer evangelism offers an approach that 
encourages Christian adolescents to present the Gospel message without an attitude of 
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patience for the peer or the response of the peer with whom they share, the importance of 
patience within the task of adolescent peer evangelism is ignored. If the model includes a 
theology that recognizes God’s participation amidst an evangelistic undertaking, and His 
omnipresent activity within and around the life of the peer, Christian adolescents will 
have the opportunity to show patience for their peer and his or her journey. In doing so, 
they will recognize God’s role in presenting Himself to the lives of all concerned. This 
latter understanding demonstrates a theologically vital grasp of the significance and 
power of patience within the ministry of adolescent peer evangelism. 
 
Does the Model Demonstrate a Biblical Precedence? 
 The model must demonstrate the utilization of biblical precedence. The purpose 
of this question is to examine the use of Scripture within the model of adolescent peer 
evangelism and how it is employed as a foundation for what the model presents as a 
methodology. While the use of Scripture within any model of evangelism might seem 
redundant, this question will allow the examination of the model’s approach in light of 
the larger scope of Scripture to avoid limiting the methodology to a single scenario found 
within the text. This question will permit the model to be studied in relation to the themes 
that are involved with the task of adolescent peer evangelism. 
 One of the major contributions that this question grants to the evaluation will be 
to determine what approach is used towards how Scripture is involved in the narrative of 
the believer and the task of adolescent peer evangelism. One of the challenges that can 
face any effort of evangelism is the misuse of Scripture in developing a methodology. If 
the creators of the model have woven within their approach the understanding that the 
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techniques and methodology found within the Scripture narrative can be transplanted 
from the text into any generation or time, the context of the approach found in Scripture 
is ignored. Examples of peer evangelism that are offered within Scripture do not operate 
within a context-free environment; they are the result of the lives of the individuals 
involved being brought into a specific environment that has been used by God to allow 
His Gospel message to be shared. The experiences before the situation found in Scripture 
are involved either directly or indirectly in creating the context for the opportunity for 
peer evangelism to operate. These factors cannot be ignored when defining the examples 
of peer evangelism within Scripture or when developing a model of adolescent peer 
evangelism that will operate in a new context that is significantly different from the 
scriptural context. Evaluating the use of biblical precedence in the model being examined 
will create an understanding of how the creator of the model has observed Scripture in its 
development.  
 
Is There a Clear and Focused Verbal and Nonverbal Proclamation That 
Invites a Relationship with the Living God?41 
 
 The ultimate goal of any model of adolescent peer evangelism is the proclamation 
that God desires to enter into a reconciliatory relationship with His creation. The verbal 
and nonverbal opportunities and techniques inherent within a specific model need to 
make the chance for reconciliatory relationship clear for both the presenter and the 
audience. By defining these verbal and nonverbal methods, the model can be recognized 
as having the task of adolescent peer evangelism at its core. For this reason, the question 
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“Is there a clear and focused verbal and nonverbal proclamation that invites a relationship 
with the living God?” is so crucial. 
 The verbal proclamation of the invitation of the Gospel within any model of 
adolescent peer evangelism requires a previously established peer relationship and 
context for the information to be shared. The examples of peer evangelism found within 
Scripture do not exist without a genuine effort being made as evidence of this factor. Any 
verbal proclamation within a context of peer evangelism to bring people into a 
relationship with the living God is embedded within the development of a relationship 
between the speaker and the listener who participate in the dialogue. The journey of 
forming these relationships cannot be ignored when investigating the verbal sharing of 
the Gospel invitation, and their importance needs to be recognized when developing a 
model of adolescent peer evangelism. Evaluating the model through the lens of this 
question can determine if the relational context is being considered before directing the 
individual who shares the Gospel to do so verbally. 
 The nonverbal proclamation of the Gospel can best be communicated within a 
context of adolescent peer evangelism. These cues require interpretation by the 
adolescent observer who is able to accurately translate what is being communicated, if 
there is a previously established relationship with the adolescent evangelist. The accurate 
translation of these nonverbal cues requires a peer relationship that has allowed the 
character of the individuals to have been shared within the context of the peer 
relationship. These communications create a foundation upon which any verbal 
proclamation by a Christian will be tested and judged by the peer to whom the 
proclamation is being directed. Any model of adolescent peer evangelism must consider 
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the importance of these nonverbal proclamations in the greater process of inviting a peer 
to respond to the invitation of the Gospel message. 
 
Does This Model Address Assimilation into the Faith 
Community at Large? 
 
 The task of adolescent peer evangelism cannot exist outside the environment of a 
supportive community. Both the Christian adolescent and the peer who is the recipient of 
the evangelistic effort need the presence of the larger faith community as they continue 
through their individual faith journeys. An examination of the model must include 
recognition of the importance of the larger faith community and a process of assimilation 
into that community. 
 The reconciliatory work of God through His Gospel message includes the broken 
relationship between God and humanity but also encompasses the relationships among 
individuals who suffer from being a part of a broken creation. As an effort of adolescent 
peer evangelism is made, a need for support and encouragement will surface. This 
support and encouragement must come from a source larger than the peer relationship 
that was established previously. The new faith community can exist as a witness to the 
proclamation of the Gospel (both verbally and nonverbally), allowing the adolescent to 
see evidence of the power of the Gospel. It also can function as a support structure for the 
adolescents as they face the challenges and changes that they desire to see with a decision 
of faith.  
 Connected to this role of the faith community is the necessary discipleship 
journey of adolescents as they connect with a faith community. As the Body of Christ 
exists in the form of a local faith community, a reciprocal opportunity develops. While 
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different individuals and groups can come alongside adolescents as they begin to process 
their new found faith, adolescents also are presented with opportunities to develop an 
understanding of their own role and significance within the community they have joined. 
This process only can exist when the importance of assimilation into the larger faith 
community is recognized by the model and properly prepared in advance of the 
implementation of the model of adolescent peer evangelism. 
 
Does This Model Address the Value of an Intergenerational Community? 
 The ability of an assimilation methodology to succeed depends highly on the 
context of the faith community that is a part of the process of adolescent peer evangelism. 
The value of a faith community in the development of the faith of any individual is 
greatest when it exists in an intergenerational context. The ability of a model of 
adolescent peer evangelism to recognize the necessity of an intergenerational faith 
community needs to be examined. 
 The importance of an intergenerational faith community to the methodology of a 
model of adolescent peer evangelism is through the wisdom that exists from experience 
and among generations as they develop and form community with one another. All 
generations have lived through distinct yet significant experiences that have contributed 
to their individual and collective faith development. While the context of situations may 
have common characteristics among the generations, the model must address the needs of 
adolescents for intergenerational interactions to remain sensitive and aware of the unique 
context of the individual who makes a faith decision through adolescent peer evangelism. 
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 One of the valuable opportunities that a model should pinpoint through an 
intergenerational faith community is the need for mentoring relationships to be developed 
between the new adolescent members of the faith community and those who have played 
a significant role in the life of the church. As these relationships deepen and grow, the 
adolescent peer relationship can be supplemented with other significant relationships that 
are formed through formal and informal mentoring opportunities. This can create chances 
for generations to learn from one another and engender a greater respect and 
understanding for why God has created the ability and context for these relationships to 
coexist. The importance of the role of an intergenerational faith community must be 
addressed within a model of adolescent peer evangelism for these reasons. 
 These questions will be used to evaluate the model of adolescent peer evangelism 
from a theological position to determine how the Scriptures and understanding of God 
contribute to the methodology of the model. These questions are essential to the 
evaluative template and will determine if the model has been developed with a sound 
theological foundation. Each question will be given a quantitative evaluation and be 
measured against the results of the subsequent evaluation questions to determine the 
effectiveness of the model being reviewed. 
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CHAPTER 3 
 
ADOLESCENTS IN NORTH AMERICA 
 
 
 
Human relationships are a key component in the development of the life of an 
adolescent. Each relationship encountered by developing adolescents is another 
opportunity to ask questions towards acquiring a greater understanding of who they are as 
individuals and in relation to the world around them. They also are faced with the 
opportunity to examine and form the spiritual component of their life. Their spiritual 
formation and growth will determine the impact they have on their peer relationships in 
the evangelistic task.  
In response to an adult society that has chosen to “effectively ignore the unique 
needs of the age group who are no longer children, yet who have not yet attained 
adulthood,” the influence and impact of peer relationships have increased significance in 
the journey of adolescent development.1 This has created a new phenomenon within 
adolescent peer relationships and unique challenges to how these relationships are formed 
and maintained. Each step taken by adolescents in the process of individuation allows 
them to examine their own identity as well as their interactions with the world around 
them, including in a spiritual context.2 While other areas of development within the 
adolescent are tied strongly to social or physiological influences, the development of the 
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spiritual aspect of their life requires one to seek to “learn how to follow [Jesus’] 
preparations, the disciplines for life in God’s rule that enabled [Jesus] to receive His 
Father’s constant and effective support while doing his will.”3 As they grow in their 
obedience to this task, significant changes occur in their spiritual development and their 
peer relationships as a result. 
 In order to understand the factors that are involved within the life of a North 
American adolescent and their implications on the task of peer evangelism, this chapter 
will explore the issue from three aspects. These will include psychosocial issues involved 
in the three tasks of the adolescent journey, spiritual development issues at different 
stages of growth within the Christian faith experience, and environmental issues within 
the systems of relationships that exist in the life of an adolescent. 
 
Psychosocial Issues 
In response to an adult society that has chosen to “effectively ignore the unique 
needs of the age group who are no longer children, yet who have not yet attained 
adulthood,” the influence and impact of peer relationships have increased significance in 
the journey of adolescent development.4 This has created new phenomena within 
adolescent peer relationships and unique challenges to how these relationships are formed 
and maintained. In order to understand the impact of the psychosocial development of 
adolescents on peer relationships, it can be examined through the three tasks of the 
adolescent journey: identity, autonomy, and belonging.  
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The Task of Identity 
 The task of establishing a personal identity is essential to adolescent development. 
This task involves authenticating a commitment to a particular set of beliefs, values, and 
goals; exploration of alternatives to these beliefs, values, and goals; and, the self-
perception of the adolescent during this investigation.5 As adolescents are active in 
authenticating their personal identity, they impact their peer relationships.  
 
Beliefs, Values, and Goals 
 The goal of adolescence is to form an integrated sense of identity through a 
process of self-analysis and self-evaluation. An absence of this balance leaves the 
adolescent in a state of identity diffusion demonstrated by an absence of integration and a 
lack of commitment to any specific set of markers.6 The issues of occupational choice, 
religion, and political ideology can be used as a method of identifying an individual’s 
status of identity development. In general, there are four areas of identity status 
recognized, as defined here by James E. Marcia: 
Identity Achieved: issues explored, commitment made 
Identity Moratorium: issues being explored, no commitment made 
Identity Foreclosed: high levels of commitment, lack of exploration 
Identity Diffused: no commitment, no present exploration.7 
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By examining how adolescents have identified themselves within these aspects of 
identity development, the depth to which the adolescent has internalized this aspect of 
personal growth can be determined.  
While the goal of identity formation for adolescents is to have explored options 
and alternatives within familial beliefs, goals, values, and roles within society, this is not 
a developmental reality for all people. David Elkind suggests that one possibility for this 
lack of achievement may be the result of “hurrying” children to deal with developmental 
tasks for which they are not yet equipped.8 As parents, teachers, and other influential 
adults assume that specific issues of identity have been achieved, but never are 
confirmed, adolescents are unable to continue with the process of individuation, due to a 
lack of foundational understanding of themselves.9 Without opportunity and direction to 
explore issues that define an individual’s identity—including beliefs, values, goals, or 
roles within society—there is also an absence of groundwork for future developmental 
challenges and growth that may be faced later in adulthood. 
 
Perception of Self 
 A key component in establishing personal beliefs, values, and goals is the 
perception that individuals have of their representation of these issues. Two sides of these 
perceptions can exist: perceptions made from the perspective of the individuals 
themselves and how they believe others perceive their representation. Within these two 
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approaches, E. Tory Higgins defines three domains of how individuals perceive their 
understanding of self: 
 Actual self: attributes that one believes they possess. 
 Ideal self: attributes that one believes they would like to possess. 
 Ought self: attributes that one believes they should/ought to possess.10 
 
By combining these two points of perception with the three domains of “self,” six 
different self-representations are presented that either can be in harmony or in conflict 
with one another. As the adolescent explores the options that can lead to identity 
formation around a set of beliefs, values, and goals, each of these perceptions allows for 
informal evaluation of both familial and alternative options available. Without this 
opportunity to explore the diverse options available within a given society, the adolescent 
may struggle with the task of taking ownership of personal identity, thus limiting further 
healthy psychosocial development. 
 
Impact on Peer Relationships 
 As adolescents come to a greater understanding of their own personal identity, the 
impact expands beyond them and becomes a factor within all areas of their lives— 
including their relationships with their peers.11 During these times of exploration with 
different beliefs, values, and goals, young people’s outward demonstrations and 
communications will be less integrated with their own self-perception.12 This “inner 
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turmoil” can be evidenced by significant changes in attitude, emotion, and interaction 
within all relationships—including peers, who may experience similar struggles.13  
As the members of the peer group individually begin to move from a time of 
exploration into a greater level of commitment to a set of beliefs, values, and goals, the 
discrepancy between their outward expression and their inward reality decreases.14 Peers 
begin to recognize one another as becoming more authentic. This allows for greater 
potential in deeper relationships, as they are able to define themselves more clearly. The 
development of identity that is accomplished within the life of the adolescent allows 
individuals to be able to define those whom they identify as peers as well as the beliefs, 
values, and goals that form a part of their peer grouping. It also creates a foundation for 
sharing the Gospel message in a context of peer evangelism. 
 
The Task of Autonomy 
 During development, adolescents begin to recognize themselves as individuals 
who possess the ability to establish independent thought and action. This aspect of their 
development is important as their personal decisions move from being associative to a 
depth that acknowledges the influence of the world around them. As this autonomy is 
explored, changes within attitude towards opportunities, emotional independence, and the 
ability to function to achieve autonomy are demonstrated by youth and within peer 
interactions.15   
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Attitudinal Autonomy 
 During their early development, children are given intensive direction when 
making decisions about what is right and wrong—usually for the child’s own protection. 
As they enter adolescence, the task of developing autonomy initiates the creation of lists 
of possibilities and the ability to make more informed choices and decisions. The ability 
to accomplish this task has been shown to increase as the adolescent journey develops.16 
 These choices and decisions are not formed within a vacuum. While any form of 
regulation may be initiated by parents through supervision, monitoring, setting rules, and 
behavioral control, the goal of autonomy is to develop a self-regulating behavioral 
pattern.17 As these internalized codes are examined and redefined by adolescents, they are 
able to recognize patterns that distinguish between beneficial behaviors and actions that 
are more likely to cause detriment. 
 
Emotional Autonomy 
As adolescents continue to develop, they begin to recognize the influence of the 
relationships that exist in their lives. The extent of the impact that these relationships 
have on their personal process of development also begins to reveal itself. This area of 
autonomy is defined as adolescents begin to become emotionally independent from 
parents and peers.18 
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 An adolescent’s significant life influences start to include more than a parental 
source and introduce a stronger, peer-oriented voice.19 Even within their peer group, the 
individual runs each interaction through a personal evaluative template. This template 
determines the quantity and quality of stimuli that enter and exit the internal physical, 
mental, and spiritual environment of the individual.20 As young people develop their 
personal autonomy, they may choose to interact with a more closed boundary, which is 
communicated by choosing not to listen or talk with a person, or to have a more open 
boundary through invitation to others into their personal space. This openness may be 
communicated by intentional listening or revealing more intimate information about 
themselves. 
 
Functional Autonomy 
 Functional autonomy allows the adolescent to develop a strategy to achieve a 
personal aim. This can include relational, vocational, and personal areas of growth as 
well as others that factor into the development of adolescents’ understanding of their role 
in their world. This factor does not correspond directly or developmentally with an 
increase in age, as in attitudinal autonomy.21 Instead, it is achieved as adolescents begin 
to inquire about their role in the lives of others, both locally and globally. 
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 Within this aspect of autonomy, adolescents begin to recognize their own 
competence, their perception of control, and their perception of responsibility.22 As the 
individual becomes more competent, there is also an increased awareness of the 
opportunities that are available within a given situation. With the options presented, 
adolescents then can determine an effective strategy to operate within the situation with 
the highest chance for success. Given these chances to explore their own autonomy, there 
surfaces the likelihood of an increase in their perception of personal responsibility. These 
areas allow for an autonomic framework to be developed. As these abilities increase with 
age, the adolescent has the potential to achieve more goals as personal perceptions of 
competence, control, and responsibility likewise increase. 
 
Impact on Peer Relationships 
 The aspects of attitudinal, emotional, and functional autonomy have a significant 
impact on the relationships adolescents have with their peers, as they mature in this 
developmental task. The content of their communication with one another can 
demonstrate their development in these areas. As the adolescent begins to consider and 
process the aspects of attitudinal, emotional, and functional autonomy, their language can 
move from a self-focused focal point to one that demonstrates evidence of adolescents’ 
consideration of others and how their individual life can impact those around them. The 
significance of these communications can be found in their exchanges within and outside 
their own gender.   
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 Research shows that adolescent males approach the tasks of attitudinal and 
functional autonomy in a more positive fashion than females.23 One possible explanation is 
the task-oriented socialization of males, which tends towards these aspects of autonomy. 
Conversely, females may demonstrate a more active role in emotional autonomy than 
males, suggesting the impact of a possible relational-oriented socialization. It is crucial to 
recognize these different levels of connection and needs between males and females when 
initiating the task of peer evangelism for both Christian and non-Christian participants. 
This will have a significant impact on the actions of the adolescent in the evangelistic task. 
 
The Task of Belonging 
 While there is a significant analysis available concerning the aspects of identity 
and autonomy with respect to adolescent development, the positive and normative 
mechanisms that permit adolescents to achieve a sense of belonging and connection have 
not received the same attention. This third task of the individuation process is rooted 
within the relational world and is most significant with adolescent peers. As the 
adolescent struggles with the answer to the question of belonging, the conflict between 
group identity and alienation is demonstrated within peer interactions.24  
 
Group Identity 
 Early adolescence allows for the individual to establish a scheme concerning 
interactions within and among groups in the social world. This development is important 
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as a frame of reference for future engagements within the larger social world. The 
formation of belonging strongly identifies with the process of individuation, as the 
adolescent moves from a parental point of reference to one based on peer relationships.25  
Adolescents begin to evaluate their ties to immediate and extended family members and 
explore the particular characteristics of their cultural, racial, ethnic, and sexual identities. 
This leads to sturdy signs of mental health and adaptive coping strategies within 
adolescents. As their needs are met within these social contexts, they are able to develop 
adaptive coping strategies to use in later contexts. 
 There are three cognitive functions that prove critical to developing this 
individual understanding of belonging: 
 Group Representations: ability to map according to members and interactions 
 Group Operations: awareness of interactions within own social group 
 Reflective Thinking: conscious of characteristics and implications of groups.26 
 
As awareness develops in these areas, adolescents are more likely to understand the ways 
that different groups affect their attitudes and values, shape their interests, and influence 
their own self-concept. These developments are a key in the psychosocial development of 
an adolescent. 
 
Alienation 
 Alienation can result if adolescents are unable to integrate their own 
understanding of their personal identity with a social peer network. This can include a 
sense of social estrangement and an absence of social support or meaningful social 
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connection.27 Adolescents who experience alienation may be dealing with issues that can 
be attributed to different factors. 
 One cause may be a missing internal frame of reference. Without any experiences 
(mainly parental but also peer-oriented) in group situations, adolescents have had little or 
no opportunity to develop their own understanding of belonging within a group context.28  
These poor social skills can contribute to harmful relationships and delinquent behaviors 
that reflect this alienation.  
 Another internal factor may be the adolescent’s individual personality.29 Individuals 
who are plagued by thoughts and perceptions of social anxiety, mistrust, or overt 
cautiousness may hinder themselves from expanding their personal understanding through 
group interaction. Premature perceptions of peer rejection also could be linked to feelings 
of shame from a socially stigmatized illness, disability, or perceived inadequacy.30 With the 
desire for significant social interaction, adolescents who are unable to connect with social 
groups face the potential for future difficulties in adult social situations 
 
Impact on Peer Relationships 
 One of the primary motivational orientations of the adolescent is to understand 
what it means to belong. With this as a common task among developing adolescents, the 
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formation of any social grouping will impact the individuals who form the group as well 
as their interactions with those around them. This phenomenon has been labeled as 
“clustering.”31 
 Contemporary society has become active in the systemic abandonment of 
adolescents by all areas—family, school, and other social institutions—that were 
originally created for the benefit of the adolescent.32 Therefore, while clusters may take 
on the role of a peer group as a context for developing a sense of belonging and identity, 
their primary role is to allow a frame of reference to develop for both present and future 
social interactions. It is this frame of reference that will impact their development and 
perceptions of group identity and alienation. In the context of peer evangelism, the cluster 
phenomenon allows adolescents to developer a greater understanding of the issues that 
are important to their peer group. This allows adolescents to present the Gospel message 
in relation to the needs of the cluster to which they are connected. 
 The experience of alienation can contribute to healthy social development with 
peers. When alienation is experienced, it can become an important factor in recognizing the 
importance of belonging and may impact the isolated adolescent in personal interactions 
with other peers who are perceived as alienated.33 The task of peer evangelism in this 
context of alienation presents challenges to both sides of the situation. For the Christian 
youth initiating the interaction, the relationship requires an enhanced understanding of his 
or her belonging and the ability to move outside the cluster to engage the alienated 
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individual. For alienated students, their frame of reference may hinder their ability to 
receive the interaction as authentic and keep the opportunity from developing further.   
 
Spiritual Development Issues 
  The primary task of the Christian Church can be identified as leading people to 
deeper levels of spiritual maturity. Timothy S. Gibson explores this task by considering 
ways to promote a Kohlbergian postconventional level of spiritual maturity.34 While 
Lawrence Kohlberg’s focus on moral development and the issue of spiritual development 
may have some similarities, there are two key issues that create distinct differences: the 
issue of “first cause” and the nature of humankind.35  
First, Kohlberg identifies moral development as being a developmental construct 
as a result of interaction with the individual’s environment.36 If this is true, the question 
of the origin of this natural condition requires identification, in order to understand its 
source. Christianity identifies this source as the Creator, connecting humanity to the 
image of God (Genesis 1:27). Paul’s teaching to the church in Rome reminds readers that 
the law of their Creator is written on their hearts (Romans 2:15). This biblical perspective 
connects the origin for moral and spiritual development within humanity with God as 
Creator, while Kohlberg leaves morality based solely in human interaction.37 
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Second, Kohlberg approached his theory from the basic understanding that all 
humanity is innately good and that as individuals develop in their abilities to morally 
reason, so will their behavior reflect this achieved level of development.38 The origin of 
these assumptions is based purely on cognitive claims, and Kohlberg ignores the role of 
experience in the life of an individual.39 In order to reach a degree of corporate morality, 
cognitive claims are insufficient without the experience of God’s personal interaction 
with His creation. Kohlberg’s assumption of congruent moral reasoning and behavior 
alone is too extreme to exist in a reality full of unique and personal experiences. 
While Kohlberg uses justice as the key principle in classifying moral development, 
Gibson returns to the “first cause” of justice, using the glory of God as his key principle 
in describing moral development and ties the process with spiritual development.40   
 Kohlberg’s highest level of moral development, in terms of justice, includes the 
notion of all individuals receiving equal treatment.41 The difficulty lies in identifying the 
treatment that can be deemed as equal. While recognizing that justice is the very nature of 
God’s being, God’s characteristic of agape tempers the distribution of His justice.42 Agape 
is not set up against the principles of justice; instead, it allows God to enact His justice 
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depending on the relationship that individuals have with their Creator.43 Gibson 
summarizes this position, stating that “[t]he source of a Christian’s authority for his or her 
moral decisions and actions must then flow from a cognitive, emotional, and volitional 
commitment to further manifest God’s glory.”44 This position is demonstrated through the 
accounts of the life of Jesus in Scripture, specifically His prayer in the garden of 
Gethsemane and His prayer as recorded in the Gospel of John (Matthew 26:36-46; John 
17:4). This understanding forms the basis of Gibson’s theory of spiritual development as 
including four distinct stages of faith development that are defined by the individual’s 
response to God as a source of authority.  
 
Accommodation to God’s Law 
This first stage of spiritual development is a product of people’s decision to begin 
their spiritual journey towards obedience to Christ.45 In this first stage, individuals still 
understand themselves to be the source of authority in this relationship with God. It is 
common for this to be a response to, and in avoidance of, the revelation of the reality of 
hell and the hope for the reward of heaven. This response usually is driven by the desire 
to do what is best in the name of self-preservation. While seemingly childish in its nature, 
this response exists at any age level, including adolescence.  
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Impact on Development of Adolescent 
Adolescents who have entered a faith journey begin to explore their new 
perspectives at this level of accommodation. They start to seek interconnection and 
interdependence with those who share these same beliefs and outlooks on life, in order to 
gain instruction to help them live better lives, with the belief that the result will be that 
God will love them.46 Within the process of individuation, the development of an 
adolescent’s identity and belonging includes a search for understanding and fulfillment at 
this stage. There are three areas that allow adolescents to grow in their understanding of 
their new belief system, as they are invited into communion with God.   
First, relationships with both individuals and community play a significant role in 
the adolescent’s need for intimacy.47 Wanting to please both God and those who are a 
part of their new community, adolescents at this stage may seek advice, admonition, 
instruction, and prayer from their fellow sojourners. These elements of the relationships 
within this community allow for adolescents to be nurtured in their new systems of 
beliefs and values. 
Second, adolescents need a safe environment both to receive instruction and to 
engage in practicing these new understandings about their Creator.48 It is within this 
balance that they are able to move their basic understanding of God into a fundamental 
framework of Scripture and be equipped for the challenges that are a part of everyday 
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life. As this framework is developed, the adolescent begins to recognize the true nature of 
a personal relationship with God. 
Third, specific guidelines allow for adolescents to recognize the defining 
characteristics of those belonging to their group, those who seek to live a faithful life of 
love for God.49 The institutionalization of church and religion allows for a safe point of 
reference for individuals to connect with their faith at this level and to learn the ways of 
their new belief system. While the intent of these practices is to allow God to transform the 
individual towards genuine love for both God and neighbor, the adolescent at this stage of 
spiritual development only may connect with these practices as a means of proper conduct. 
It is through these three areas that adolescents at this stage of spiritual 
development begin to acquire a framework of faithful living. This framework establishes 
a shift in identity from a conversion experience into the beginning of a constructed 
identity based on that decision, from developing a religious world view to having a 
spiritual experience.50 This framework also creates opportunities to explore the character 
of God more deeply, allowing for their understanding to be developed further into one 
that allows these characteristics to be exercised in their own life. 
 
Impact on Adolescent Peer Relationships 
 As adolescents begin to develop a sense of identity and belonging within their 
unaccustomed faith, it may become a source of difficulty in their previously established 
peer relationships. This can have both positive and negative consequences. As 
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adolescents who are active in their faith development begin to share their experiences and 
knowledge within their peer group, they may be pressed with questions with the intent to 
destroy their newfound beliefs or with the desire to learn more about what they have 
experienced. These questions could be an indication of where these peers exist in their 
own process of individuation. Any peers who seek answers within their own spiritual 
development can access the resources of nurture experienced by their converted peer 
within this early stage of spiritual development. This exerts a positive impact on the peer 
relationships of the converted adolescent. 
Some negative responses by a peer group may be based on previous interaction 
with a religious institution. Existing in a postmodern culture that is characterized by 
mistrust towards institutions and those who claim their beliefs and values, an adolescent 
is less likely to be drawn into an activity that is associated with an institution for fear of 
an alternate agenda. Also, since adolescents live in a state of cultural abandonment by 
adults, there are trust issues that also may hinder any form of adult spirituality.51 The 
ability of Christian adolescents to overcome the fears of their peers may be influenced by 
their new faith community. Since any relationship between a faith community and the 
peer group is established only through the adolescent, the focus of the faith community 
needs to nurture adolescents as they share their new knowledge with their peers. 
 
Respect for and Obedience to God’s Law 
 The transition of the individual to this next stage of spiritual development is 
triggered by sensing a lack of fulfillment in stories and works righteousness and desiring 
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an intimate relationship with God. At this point in their spiritual journey, individuals 
move away from a self-centered focus of obedience to one that is focused on God.52 This 
is due to a desire to respect, imitate, and please a central and godly figure. The transition 
usually is marked by the influence of a more mature believer, who has demonstrated 
Paul’s command to the Corinthian church: to “[f]ollow my example, as I follow the 
example of Christ” (1 Corinthians 11:1). The difference in obedience between the first 
and second stages is the purpose of the obedience. In the first stage, it is done to allow the 
individual to receive rewards; in the second stage, it is done in submission to God’s 
commands.  
 
Impact on Development of Adolescent 
 The difficulty for adolescents who reach this stage of spiritual development is the 
quantity and quality of time it takes to resolve these tensions of understanding and 
belief.53 Their search for identity, autonomy, and belonging are involved in the 
exploration that occurs at this stage. There is no simple solution that can be offered to 
allow adolescents to give them their answers. The desire for intimacy during adolescence 
has been confused by a postmodern culture, which offers a pseudo-intimacy through the 
advances of technology and communications, to the point where we begin to “intimitize 
our technology and technologize our intimacy.”54 Nevertheless, with this increased desire 
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for intimacy through relationships, the adolescent moves from a desire not to appease or 
impress God (or the self) but simply to listen to and for God.55 
 With this new perspective on obedience through faith, a significant relational shift 
occurs with adolescents. The process involves their relationship within the faith 
community. Where faith used to be a means to personal reward this new perspective of 
faith becomes a central construct of identity, autonomy, and belonging; and, the 
expression of faith in all areas of life becomes a desire rather than an obligation. These 
expressions can be seen as directions that move and impact the lives of adolescents 
towards a greater understanding of the work of God (i.e., grace, praise) in and through 
their daily existence (i.e., character, role in faith community) and their faith journey.56 
The faith community becomes an active support mechanism as the adolescent struggles 
through the tensions that this journey creates. As adolescents are faced with new 
challenges, they will turn to their faith community for wisdom and knowledge in their 
efforts towards obedience. 
 
Impact on Adolescent Peer Relationships 
 Faith for the adolescent now moves from an internal pursuit for reward to an 
integral part of life as a whole. With the faith of an adolescent moving in such a manner, 
there is the potential for significant impact on the lives of peers. The influence of peer 
relationships in programs such as “Safe Dates” and “True Love Waits” demonstrate the 
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potential for individual adolescents to influence their peers and their culture.57 The 
success of these programs is centered on adolescents that have experienced this new 
perspective from a caring community of adult leaders who have invested in, trained, and 
mentored these adolescents.58 As these adolescents are encouraged and supported in their 
role within these programs, their ability to influence their peer groups becomes more 
effective.  
 This impact also can be translated into the greater journey of spiritual 
development. As adolescents are invested in, trained, and mentored by distinct yet 
congruent sources of influence within their faith community, they are able to share their 
identity and ideology more effectively within their peer group.59 This peer influence can 
exist both in a discipleship or evangelistic context. 
 
Principle-Centered Commitment to Christian Worldview 
 This stage of spiritual development moves away from the initial stages of 
understanding the construct of a relationship with God to a commitment characterized by 
the internalization and ownership of the principles of faith.60 As the individual progresses 
into a deeper understanding of what it means to be in a relationship with God, the 
individuation processes begin to internalize personal faith principles. As new believers 
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explore their faith to a greater depth, they begin to take ownership of their revelations. This 
transition is modeled biblically through the lives of the disciples by comparing their 
attitude before and after Jesus’ death and resurrection (Matthew 10:37-39; Acts 10:39-42).  
 The source of authority in the lives of those who allow their faith to develop to 
this stage is the principles found through their study of God’s Word.61 The Bible is no 
longer seen as a textbook for righteous living but as the law coming from, and as a 
reflection of, the Person of God. A common fear of parents and Christian leaders of 
individuals who are at this stage is that young believers will choose a wrong path to 
follow. Gibson recognizes this concern yet supports the truth that “a person does not have 
beliefs of his or her own until those beliefs undergo challenge.”62   
 
Impact on the Development of Adolescent 
 Where the previous classification was seen as an invitation, this level of spiritual 
development can be seen as deepening one’s communion with God. At this point, 
adolescents are no longer at an introductory stage in their understanding of their 
relationship with God; the relationship now has been established and is organic in nature. 
The adolescent at this spiritual stage of development needs to develop hope in four 
specific areas of life within the faith community, especially in a postmodern culture that 
may trivialize these areas as meaningless tradition. While each of the four areas of hope 
is important to the faith community, there is a dangerous absence of hope in God that 
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needs to be primary as adolescents develop an internalization of their faith.63 Any 
development that happens without maintaining an understanding of the essentiality of the 
adolescent’s personal hope in God before all other things is empty. 
 Adolescents who are a part of an ethnic minority in their geographical context 
have a greater challenge at this stage of spiritual development. As they integrate into their 
host culture and society, they experience the significant challenge of acculturation.64 As 
they reach this stage of spiritual development, they may be expected by their biological 
family to value and maintain their heritage while also expected to adapt to their host 
society. This struggle most likely will impact their self-esteem and cause emotional stress 
within their family relationships. 
 
Impact on Adolescent Peer Relationships 
 As adolescents continue to grow in their spiritual development, their peers may 
begin to challenge the authenticity of the faith being communicated. This challenge, 
while seeming like an attempt at dissuading the adolescent from the act of belief, also can 
be interpreted as an opportunity for the peer group to process and assimilate the meaning 
of their peer’s decisions of faith. The scriptural call for followers of Christ to be 
“imitators” of both Paul’s example and the example of the Lord weighs heavily in this 
situation (1 Thessalonians 1:6). The difficulty in choosing to be an “imitator” of either 
Paul or the Lord is the ability to copy through action but remain empty of meaning and 
substance. Recognizing the impossibility of achieving a perfect, exact imitation—and 
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how postmodern adolescents operate within a society that uses performance as a rule to 
establish their identity—the adolescent is faced with the difficulty of seeking a balance 
between the will to be faithful in continuity and the necessity of being different as the 
Holy Spirit works in the lives of individual adolescents.65   
 As adolescents interact in their Christian journey and with peers, both those who are 
on similar journeys and those who have yet to start, there is a need to recognize this 
balance and the struggle that forms a part of trying to maintain that equilibrium. A. K. M. 
Adam suggests such a situation: “A trinket marked ‘WWJD’ may trigger an undecided 
youth to reconsider his evening’s plans for debauchery in favor of behavior more fitting for 
a believer, but it may more likely trivialize the crucified Messiah’s path of self-
renunciation and steadfastness in favor of trendy commercialized spirituality.”66 The 
challenge of obedience is not limited to specific situations faced by the individual 
adolescent, but there is a need to recognize the impact such obedience in all areas of life 
will have on peers who seek that consistency in identity. By recognizing this challenge and 
its impact on the peers of an adolescent, the adolescent will strive for creating a present 
identity rather than imitating the historical. The authenticity of personal faith as a result of 
this journey will strengthen the efforts of adolescents in a context of peer evangelism. 
 
Kingdom-Centered Commitment to God’s Glory 
This final level of spiritual development is rare and only is achieved when 
individuals move beyond themselves and begin to actively minister as a part of the Body 
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of Christ.67 A Kingdom-centered approach to ministry echoes Paul’s admonition to the 
church in Rome to understand its position and role within the faith community and to use 
the gifts that God has given to further not only the spiritual journey of its members but to 
be used by God to help others grow as well (Romans 12:3-8). An individual who reaches 
this stage of development has internalized the principles of belief and faith and now is 
prepared to minister to the surrounding society and world, even though it likely may 
involve personal sacrifice.  
Individuals who have achieved this stage of spiritual development are 
characterized as those who respond to the needs of others who are in need, as a response 
to their experience of God’s grace in their own life (Matthew 25:35-36). This is in line 
with Jesus’ call to His followers to move beyond individualism and beyond egocentrism 
to see life from the perspective of others. An individual who reaches this degree of 
spiritual development is able to dialogue with persons at any of the other stages and from 
any other faith tradition without feeling threatened or challenged in personal convictions 
and understandings. 
 
Impact on Development of Adolescent 
 This degree of spiritual development, while considered to be more common 
among older adults, can exist in elements within the spiritual journey of the adolescent. 
To limit spiritual development to predictable stages reduces faith to simple moral 
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development instead of a relational journey.68 Adolescents who have reached this stage of 
spiritual growth tend to have satisfied the process of individuation to the point of 
recognizing their own identity, autonomy, and sense of belonging and now are prepared 
to place more definitive boundaries on their roles within the lives of those who are a part 
of their journey.69   
This stage of development is the adolescents’ recognition of their interdependence 
and interconnectedness within the faith community and also observing and valuing the 
need to connect with others through similar authentic relationships. It is the ability of the 
adolescent to embody personal faith in words and actions in relationships that signifies 
this stage of faith development.70 This formative faith allows the adolescent to move from 
a faith that is merely a deepening relationship with God to one that is a true and 
consistent witness through word and action stemming from this relationship. 
 
Impact on Adolescent Peer Relationships 
 As adolescents begin to recognize their spiritual development at this stage, it has a 
significant impact on their relationships with their peers. This can be demonstrated 
through initiatives focused on spiritual issues. Education is a shared experience of most 
adolescents and serves as an opportunity for relationships that have been formed outside 
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the classroom to be developed further through discussion and dialogue.71 While many 
students feel disengaged by the educational experience, adolescents at this stage of 
spiritual development can take the role of a peer-mentor by listening to and helping their 
peers through the experience. The adolescent cannot expect those peers who are 
disengaged to initiate this kind of relationship. They must respond to the principles that 
they have internalized through their spiritual development. Peer relationships are a key to 
the development of youth and create an opportunity for spiritually mature adolescents to 
respond in line with their development. The adolescent who has reached this stage of 
spiritual development has been nurtured and supported by a faith community to the point 
of being able to provide similar nurture and support to surrounding peers. 
 
Environmental Issues 
 The external influences in adolescent development need to be considered. Each 
relationship that forms part of the lives of adolescents impacts interactions within their 
peer group as they exist in a reciprocal relationship. Urie Bonfenbrenner’s ecological 
model considers the connections between the individuals and their environment at four 
different levels: microsystems, mesosystems, exosystems, and macrosystems.72 These 
four levels allow an understanding of the possible influences of friendship clusters and 
culture on the life of an adolescent. 
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Microsystems 
 The microsystem of influence refers to the relationships that are closest to the 
adolescent and with whom he or she interacts directly.73 The context of these 
relationships permits a significant influence in the life and development of the adolescent. 
These relationships usually are with family and with peers, both of whom are recognized 
as significant in the life of the developing adolescent.74 
 
Parents and Family 
The individuation process is a cooperative endeavor between a parent and an 
adolescent that requires a balance between the adolescent’s assertion for autonomy and 
the parental granting of independence, while both maintain their connection within the 
relationship.75 While the quality of the influence that comes from the family of an 
adolescent varies from excellent to non-existent, in either case it is still a primary 
influencer in the development of an adolescent. A parent that functions as an active and 
positive presence for adolescents will create a healthy environment for them to determine 
their role and identity in society, where an absent parent (emotionally and/or physically) 
will not present such an opportunity. This reflects the desire of adolescents to have a 
familiar frame of reference available as they begin to explore and develop their own 
internal mechanisms to function as an individual.  
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Elkind identifies a change in the family as culture has moved from a modern to a 
postmodern ideology.76 Where in the modern era the family was seen as a point of 
stability and unchanged, the family now has become permeable with the absence of 
stable, loving, and personally fulfilled parents. As parents have become less-fixed points 
of reference, their developing adolescents have shifted their focus to their peers as an 
alternative source of safety and stability.77 The result is a group of adolescents, 
abandoned by adults and their society, to solve the developmental dilemma of 
adolescence without support, guidance, or encouragement and with a tendency of 
mistrust over trust.78 
The impact of this abandonment on peer relationships for an adolescent proves 
important. A parent-adolescent relationship can be seen as a launching pad to allow the 
adolescent to explore and develop a sense of self.79 Without the ability or opportunity to 
develop a healthy understanding of themselves, adolescents are likely to seek unhealthy 
relationships in an attempt to compensate for the absence of support, love, and 
encouragement that develops through positive parental nurturing. This scenario has the 
potential to perpetuate into unhealthy and dangerous peer relational habits with no 
understanding of how to properly respond to these situations. 
The task of peer evangelism can be impacted by the parent-adolescent 
relationship. If the parents pressure the adolescent into an evangelistic agenda that 
disregards the fragile peer cluster dynamics, the relationship between the parents and 
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adolescent may become damaged if the peer group responds in a negative way. This 
conflict between the parent and adolescent may result in hindering the development of 
the adolescent after the relationship has been damaged. 
 
Peers 
 Adolescents not only associate and select peers who have similar beliefs, values, 
and goals to become part of their peer grouping, but the mood of an individual adolescent 
has the potential to be heavily influenced by the temperament of friends.80 This 
demonstrates that the peer group is not only a source of influence in developing a frame 
of reference for future social interactions but that the influence extends to the unstable, 
emotional aspect of an adolescent. The extent of the influence of the peer group on the 
development of the adolescent cannot be underestimated. 
 The impact on peer relationships can be reciprocal. While the peer group exerts 
influence in the life of the individual adolescent, the adolescent becomes part of the 
majority when faced with another individual’s decisions and development. Adolescents 
usually are drawn to a peer group that shares similar interests, beliefs, values, and goals; 
and, the influence of the group will be significant if a peer attempts to change those ideals 
of the cluster, finding strength within the group’s social narrative.81 This has the potential 
to discourage any efforts of peer evangelism that the adolescent may attempt. However, if 
these beliefs, values, and goals were being examined by the group as part of a group 
experience, the context could shift in favor of efforts at peer evangelism. The individual 
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adolescent may have the opportunity to offer discussion and thoughts of further 
development of the ideals of the peer group when change is presented with understanding 
and evidence of genuine growth in the developmental journey of the group as a whole. 
This could result in a group examination and evaluation of the Gospel message as it is 
presented by one who is a part of the cluster. 
 
Mesosystems 
The mesosystem of influence consists of the interrelationships among the various 
settings in which the individual adolescent is involved. While these relationships are 
close to the adolescent, there is a change in the influence from these systems as the 
individuals involved in the relationships are different. This includes the educational 
context as well as the interaction between parents and peer groups.82  
 
School 
 Schools are a central context affecting adolescent development. The influence of 
the educational system is not only supported by research but also by adolescents.83 The 
developmental purpose of the school context has the potential for growth in an 
individual’s personal ability to cope with the external and internal changes of life and 
through opportunities specifically provided to allow for development.84 The educational 
system has the potential of being one of the most important institutions in the 
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development of an adolescent with the ability to assist adolescents that are faced with 
difficult social conditions. 
The educational context also has the potential for becoming a greater source of 
stress than the content of the lessons being taught. When success is only achieved 
through conformity to expectations, rather than exploration of individuality and 
authenticity, the educational context becomes a hindrance to adolescent development.85  
There is a need for secondary educational institutions to recognize the developmental 
journeys of adolescents and present the material in a way that applies to their 
developmental needs. The ability for a school to influence the lives of students depends 
on the measure to which the material and the classroom have relevance to their journey 
towards self-understanding. This approach is received by the students as assisting them in 
their search for identity, autonomy, and belonging and creates an active learning 
environment. As school experiences connect with the needs of the students, successful 
development is achieved—also, with the opposite also being true.86 
 The impact of an adolescent on the lives of peers within an educational context can 
be enhanced through creative teaching methods and learning opportunities that encourage 
the personal journey of individuation. While celebrating a role model may seem a simple 
way to influence the adolescent’s peer group, it is less than effective due to the self-
consciousness of the peer group.87 The potential to isolate the achieving student from the 
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peer group is significant and can create potential challenges for the student in general peer 
interactions. Key impact opportunities can exist with a curriculum that stays relevant to the 
life events and experiences of the students, as individuals share stories that unite them in 
their developmental journey. Any impact can relate directly to the ability of the institution 
to respond to the developmental needs of adolescence.  
 
Parents and Peer Groups 
As parents and peer groups interact as significant influencers, their ability to 
influence the individual adolescent needs to be considered. With the potential for a 
quantitatively greater influence from the peer group, the adolescent is faced with pressure 
from more than one voice. If both the parent and the peer group present a cooperative 
context or source of protection from deviant behavior, it is more likely that the adolescent 
will be protected from participating in such activities.88 If the peer group offers differing 
contexts of risk, while the parent maintains a context of protection, the adolescent is more 
likely to participate in the activities encouraged by the peer group.89 The risk of losing the 
relationships in the peer group through behavior contrary to their internal rules and 
regulations is seen as having a greater influence in the decisions of the influenced 
adolescent than the parents.90 This does not remove the parent from any possible sway 
when faced with the effect of the adolescent peer group. The active presence of positive 
adults, including parents, can be associated with a decline in bullying behavior of 
                                                 
 
88
 Margaret Beam et al., “Adolescent Problem Behavior and Depressed Mood: Risk and Protection 
within and across Social Contexts,” Journal of Youth and Adolescence 31, no. 5 (October 2002): 345. 
 
 
89
 Ibid., 354. 
 
 
90
 Ibid. 
 
  109 
 
  
adolescents.91 Recognizing their potential influence within the adolescent context, parents 
need to be active in the development of their adolescent. 
The impact of the adolescent within peer relationships has the potential to be 
more accepted, as the parents encourage maturity and autonomy within the individual 
teenager.92 As adolescents become more able to develop their own identity and 
understanding of their beliefs, values, and goals, they will be better equipped to invest 
significantly in the lives of their peers who are at similar or different levels of 
development. If the parents of the adolescent understand and support the opportunity that 
exists for their adolescent to influence their peer group, including in a context of peer 
evangelism, their adolescent will be able to operate with a greater degree of confidence in 
the task of peer evangelism.  
 
Exosystems 
 The exosystem refers to influences that are larger than the immediate social 
systems of the individual. Different media formats are a noteworthy cultural influence 
that can be labeled in this system.93 Understanding the impact of this system correctly, 
allows for a proper evaluation of its importance and relevance in the life of an adolescent. 
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Media 
 Two kinds of stress can be felt by adolescents from media sources: informational 
overload and emotional overload.94 Informational overload occurs when media stimuli do 
not allow for a time of reflection and consideration. Sources can include television, movies, 
online information, and even print advertisements. This forces the adolescent to have a 
great deal of information but not be able to process it into useable knowledge. One area 
where this overload of information is experienced is within the educational system, 
specifically with food choices.95 With little, if any, guidance being given by the institution, 
adolescents stand at the mercy of advertisers of high-fat and high-sugar food choices, 
which have penetrated the school system with excessive promotion and convenient access 
to their product.96 With multiple opportunities for advertising exposure through a media-
saturated society, adolescents are unable to make alternative food choices. As a result, they 
gravitate towards the information they have received but have not processed. This 
phenomenon is not only a result of informational overload but also may be a causal factor 
in the issue of adolescent obesity within North American culture. 
 Emotional overload can be connected with the issue of stress caused by 
informational overload. Numerous innuendo and indirect messages concerning sex and 
violence that are projected through many media sources can create an emotional overload 
for an adolescent without a proper framework to use as reference.97 Without an ability to 
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understand the difference between media portrayals and real situations, adolescents may 
see an emotional or violent outburst depicted in the media and become stressed at the 
possibility that they also may not be able to deal with their personal situations in an 
effective way. 
 The influence of the media on adolescents exerts an impact on their peer 
relationships. As the individual adolescent shares information gathered through different 
media sources, it can exist in a still raw and unprocessed state, since these mechanisms 
may not be in place for the adolescent. When the information is shared with peers, it not 
only becomes an additional point of advertising for the product but allows the 
information to be disseminated further without any reflection or evaluation. If the 
information shared causes harm, or is incorrect, the relationship between adolescents and 
their peers may be damaged and cause a possible increase in feelings of mistrust. This 
possibility may influence the decision of an adolescent to present the Gospel in a peer 
evangelistic context. The skewed and misinterpreted presentation of the Gospel that 
exists within a media-saturated culture could allow the student to present a clearer and 
more complete Gospel that would clarify the misconceptions that are presented in the 
media. 
 
Macrosystems 
 The macrosystem of influence consists of distal elements, including cultural and 
political systems. The majority of systems that align with this category are controlled or 
influenced by adults and deal with issues that may not impact the life of an adolescent 
  112 
 
  
directly.98 While these systems may seem irrelevant to the lives of adolescents, their 
influence needs to be noted. 
 
Cultural 
 The culture that surrounds the adolescent attempts to dictate what is acceptable 
within youth culture. Without the ability to comprehend and reflect on the impact or 
cultural effect of culture on their individual world views, adolescents instead choose to 
resist the dominant culture by creating their own subculture as a response to the pressure 
felt by the dominant culture to conform.99 While their response may not be with the intent 
of bringing change to the dominant culture, there are still visible markers that not only 
identify the subculture but also communicate a sense of resistance to the dominant 
culture.  
 Individual adolescents have an opportunity to impact their peer relationships with 
regard to the culture in which they exist. Contemporary culture indirectly influences an 
adolescent relational cluster. In response to an attitude and desire to resist the dominant 
culture, an adolescent can influence the direction of such a resistant effort towards a 
certain set of beliefs, values, and goals that may have taken root within the process of 
individuation.100 The task of adolescent peer evangelism can be presented as a form of 
resistance to a secular, consumer culture. This may be attractive to adolescents within the 
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relational cluster and create an opportunity for the Gospel to be presented as an 
alternative to what the culture presently offers. 
 
Political 
 Postmodern adolescents exist in a reactionary political era. Where the political 
trend once was excessive spending for social programs, other areas and issues now have 
moved to the forefront. These debilitating social conditions have become a breeding 
ground for many struggles facing adolescents as they move along their developmental 
journey. Without political support for these services and institutions, adolescents are 
unable to develop their “academic and social competencies in the direction of viable 
occupational, social and romantic ends.”101 
 Adolescents can impact their peer relationships through a response to these 
situations that reflects compassion and a sense of caring for those who suffer. As a peer 
group sees an individual adolescent peer responding to the needs that exist as a result of 
political decisions, their underdeveloped framework of reference will be challenged and 
will be given evidence that they are able to respond to the needs of those abandoned by 
political systems. Where a previous sense of helplessness may have existed, an individual 
adolescent can initiate social action that allows for the participation of their peer group. 
This action can result in real needs being met within their society and beyond. Within the 
scope of peer evangelism, each action allows the peer group to bear witness to a 
transformative faith experience and journey within the life of their Christian peer, as their 
own faith moves towards actions that support the verbal sharing of the individual’s faith. 
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Evaluation Questions 
 The evaluation questions posed in this section examine the psychosocial 
development, spiritual development, and environmental issues of the model being 
reviewed in a North American context. This is a necessary component of the evaluation 
that will take into consideration both adolescents as individuals and their existence as part 
of a larger context. If these questions are not considered as part of the evaluation, the 
unique facets of the developing adolescent journey cannot be addressed. This would 
reinforce an approach of abandonment by adult culture towards the distinctive needs of 
adolescents during the genesis of their individuation process.  
 By addressing these questions, the internal and external factors that influence the 
task of adolescent peer evangelism are able to compose part of the evaluation process. 
These considerations will determine if the model being studied takes into account the 
impact of these issues regarding the ability of an adolescent to participate in the 
methodology that is presented. The description following each question clarifies the 
intention and purpose of the specific query. A qualitative measurement will be determined 
once the model has been examined and will contribute to the overall evaluation process. 
 
Does the Model Address the Cognitive Development of the  
Adolescent Journey? 
 
 The cognitive development of an adolescent must be considered in any proposed 
model of adolescent peer evangelism. The purpose in asking if the model has addressed 
this issue is to understand how the model approaches the unique developmental situation 
of adolescence and what role those implications have had in the creation of their 
methodology. Areas that will be focused on through this inquiry will be the tasks of 
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identity and autonomy in the individuation process and their impact on the proposed 
model. 
 As adolescents begin to examine their own beliefs, values, and goals, they will 
experience conflicts and challenges to their preconceived understandings of their own 
identity. These changes place significant strain on adolescents as they experience these 
developmental issues. As a result, their role within their peer relationships also may be 
impacted significantly as they interact with others who are undergoing similar changes 
and experiences. While the message within evangelism offers peace and hope for the 
internal turmoil that is being experienced, the ability to recognize and accept this message 
may be difficult due to the internal struggles of both adolescents involved in the peer 
relationship. The model being evaluated must consider these issues of identity formation 
as a part of any solid strategy. 
 The formation of attitudinal, emotional, and functional autonomy also is included in 
this question. As adolescents move away from their childhood understanding of their 
influence on the world and its reciprocal influence on themselves, they will create personal 
decisions of how they perceive others and situations as well as how those outside factors 
perceive their personal presentation. By examining how the model considers these aspects 
of autonomy in the life of a developing adolescent, the results will contribute to the overall 
evaluation of the effectiveness of the adolescent model of evangelism among peers. 
 
Does the Model Address the Need for Relational Connectedness  
within Adolescence? 
 
 The adolescent journey is influenced deeply by the relational connections that are 
made through the transitional experience. As the adolescent develops, these relationships 
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are subject to change in their strength and ability to influence the development of the 
adolescent’s personality and character, but the need for relational connectedness still 
remains. The question “Does the model address the need for relational connectedness 
within adolescence?” evaluates the ability of the model to recognize and respond to this 
essential need within the adolescent experience. 
The issues of group identity and alienation must be considered in the evaluatory 
process. If the model encourages adolescents in their journey of identifying their role 
within their peer cluster as an opportunity to share the Gospel message, yet ignores the 
importance and fragility of those relationships, this could be counterproductive for the 
goals of the model and for the development of the adolescent. The model also must 
present a sensitive and wise approach to encouraging adolescents who experience 
alienation as a result of their evangelistic efforts with their peers. To ignore this aspect of 
adolescent development would minimize or disregard the impact and influence of peer 
relationships on the lives of an adolescent peer cluster. The adolescent approach to peer 
evangelism must be grounded in the context of peer relationships. 
 
Does the Model Address the Process of Faith Development? 
 A genuine faith experience cannot happen or exist in an isolated moment. 
Individuals move through different stages of exploration and understanding of the 
character and nature of God and how a relationship with Him is defined as their faith 
develops. The question “Does the model address the process of faith development?” will 
examine how the model accommodates the adolescent process of faith as youth 
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participate in the task of peer evangelism. This question necessarily evaluates both sides 
of the effort.  
 If the evangelistic task is approached without the consideration of faith 
development as a process, the attempt at evangelism can become relegated to an 
administrative task. For the adolescent presenting the Gospel message, the goal can 
become no longer about the reconciliatory act between God and His creation but a 
question of having the proper rote response ready to win the argument and another soul 
for the Lord. For adolescents hearing the Gospel message, they can interpret any 
momentary faith experience as acquiring their free pass into heaven and believe that they 
have solved their afterlife predicament. If the evangelistic task ignores the process 
involved in faith development, the focus falls short to the quantitative success of an 
evangelistic campaign instead of participating in the spiritual process in which God has 
already been active in His creation. By examining the approach of the adolescent model 
of peer evangelism and its perspective surrounding the process of faith development, the 
role of the evangelistic task in the growth process of faith will be clarified.  
 
Does the Model Address Faith in the Context of a Narrative? 
 Any adolescent model of peer evangelism needs to recognize the experiences of 
the youth that are involved in the task and how those experiences have played a role in 
the preparation of all involved in the evangelistic opportunity. The culmination of those 
experiences will factor into the approach and response that result from the peer 
interaction. The question “Does the model address faith in the context of a narrative?” 
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will examine the ability of the model to take these life experiences into account when 
formulating its methodology. 
 If this question is not asked, the model may encourage an approach that betrays 
the crucial peer relational component that proves central to the task of adolescent peer 
evangelism. To approach this activity without considering the narratives that are involved 
alters the interaction from being authentic to being driven by agenda. For adolescents 
who share the Gospel message, the narrative experience includes a journey and episodes 
that have formed their faith to the point of being able to share their experiences with 
others, including their peers. The adolescents who hear the Gospel message from a peer 
also has experienced situations, different or similar, that have been used by God to bring 
them to the point of this evangelistic interaction. As these narratives interact, share, and 
reflect on how God has presented Himself through their lives, the faith-sharing 
experience is relevant and authentic in its presentation. An adolescent model of peer 
evangelism must consider the faith of the adolescents in the context of a narrative. 
 
Does the Model Address the Realities of Friendship Clusters? 
 Where a previous question has examined the ability of the model to recognize the 
need for relational connectedness by adolescents, this question looks at the unique 
influences that form a part of a peer cluster group in an adolescent’s life. “Does the 
model address the realities of friendship clusters?” recognizes the internal dynamics of 
the peer cluster as essential to any model of adolescent peer evangelism. Understanding 
the role of these influences plays an important role in determining the effectiveness of 
any model of adolescent peer evangelism. 
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 The adolescent peer cluster’s existence is in response to an adult culture that 
systematically has abandoned adolescent culture. The result is a group formation that has 
significant reciprocal influence on the development of the individual adolescent journeys 
that exist within the cluster. As one adolescent experiences a significant issue in life, the 
cluster also is drawn into the experience. Their expressions of sympathy or 
encouragement cause them to reflect on their own understanding of themselves within the 
context of the presented issue. This becomes a positive or a negative factor to the 
individuation process, depending on the issue that is involved..  
If the model chooses to ignore the realities of influences that exist in the 
adolescent cluster, adolescents may reject the methodology of the model since the tactics 
may damage the important relationships that are key to their stage of development. By 
asking this question, the awareness of the model towards this issue can be examined. The 
model must consider the reciprocal nature of the relationships within these clusters and 
their relevance to a peer approach to evangelism.  
 
Does This Model Consider the Influences of Popular Culture  
on the Adolescent? 
 
 The influence of popular culture on the lives of adolescents must be considered 
within a model of adolescent peer evangelism. While the influence may be direct or 
indirect, adolescent culture is affected and impacted by the popular culture in which it 
exists. As a result, this environmental sway needs to be considered when evaluating a 
model of adolescent peer evangelism. 
 The question “Does this model consider the influences of popular culture on the 
adolescent?” is necessary to allow those who participate in the approach presented by the 
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model to be able to synthesize the methodology of the model with the needs of the culture 
to which it speaks. As adolescent culture is overwhelmed with information and emotional 
stimuli concerning political and social issues through various forms of media, peer 
relationships offer a form of filter to interpret the messages that are received. The 
interpretation of the culture may not always be accurate or complete, but their 
conclusions will contribute to the formation of the basis of understanding for adolescents 
as they continue their journey of individuation. As adolescent culture responds against a 
culture with which they are dissatisfied, any model of peer evangelism needs to bear in 
mind the opportunities for sharing the Gospel message that can exist within these issues. 
The model must take into account the cultural influences that are pervasive and 
persuasive in the life of an adolescent. It must recognize the opportunities that 
accompany the impact on the lives and culture of the adolescent through peer 
relationships.  
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CHAPTER 4 
 
EXAMINATION OF THE 3STORY MODEL 
 
 
 
 This chapter will examine the 3Story model theologically, historically, 
psychosocially, environmentally, and with respect to the spiritual development of 
adolescents. As mentioned in the overall introduction to this paper, the 3Story model is a 
biblically based, culturally relevant form of discipleship-evangelism that emphasizes the 
need for authenticity within adolescent peer relationships.1 The importance of narrative 
within adolescent culture is central to the understanding of the adolescent faith journey. 
 This approach to peer evangelism is utilized by Youth for Christ USA throughout 
its parachurch ministries within the United States.2 The ultimate goal of this model is to 
allow adolescents to recognize how their personal narrative connects with the narrative of 
God and how to lead their friends into a similar understanding and relationship with God 
as they continue to examine their own narrative within the context of an authentic peer 
relationship. This chapter will discuss and determine if the model is a viable strategy for 
adolescent peer-to-peer evangelism. 
 
 
                                                 
 
1
 Youth for Christ, “3Story,” http://www.3story.org/start/ (accessed June 28, 2009). 
 
 
2
 Youth for Christ USA, http://www.yfc.net/Brix?pageID=2941 (accessed June 28, 2009). 
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Explanation of the Evaluative Template 
Evaluation of the 3Story model is necessary to see if the elements that have been 
presented and discussed have been considered in the formation of the methodology of the 
3Story approach to adolescent peer evangelism. This template will allow the questions 
that have been formulated to examine the content of the model. The result will be a 
quantitative measurement of the methodology of the 3Story approach to evangelism that 
can be considered when applying the model to a specific context of youth ministry. This 
section will provide an explanation of the evaluative template to be used in the process 
and the reasoning for how the template has been developed. 
Each question will be assigned a scale of quantitative measurement. This 
quantitative measurement will correlate with the possible responses that could be given 
concerning the area that is being examined.  The following scale will be applied: 
Table 1. Evaluative Template’s Scale of Measurement 
Value Interpretation 
3 Yes 
2 Yes, with concerns 
1 No, with concerns 
0 No 
 
 As the issues are examined, the interpretation that results from the evaluation will 
 
correspond with the value assigned to that response. A value of “3” will represent that the 
model has adequately considered the issue being examined and satisfies it. An evaluation 
of “0” will represent that there has been no consideration given to the issue being 
examined and that youth workers should reexamine this issue in order to ensure the 
model proves effective in this area of adolescent peer evangelism. The possible responses 
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in between, numeric values “1” and “2” designate a sliding scale of combinations 
between these two extremes. Since the theological elements are most important, these 
issues will be represented by the largest number of questions during the evaluation. If the 
evaluation of the questions regarding practical theology are not quantitatively greater 
than the results of at least one of the other issues being discussed, the conclusion will be 
formed that the model has not considered the theological needs of an adolescent peer 
evangelism approach and that the model is not an effective tool for the task for which it 
was designed. These responses will be measured against the full value of the questions on 
a graph, as shown in figure 1.  
 
Figure 1. An Evaluative Template for Models of Adolescent Peer Evangelism 
 
 Once the questions regarding the model are fully considered and answered, the 
results will be compared against the total value of the evaluative questions. The 
  124 
 
  
conclusions generated by this template will allow for the model’s approach, 
methodology, and ultimate task of adolescent peer evangelism to be scrutinized and 
reexamined. The considerations offered by the findings of this template hopefully will 
allow for future reflections and adjustments, if the model is updated and modified to 
adapt to the constant changes facing adolescent culture. For example, if the evaluation 
reveals a low score in the area of adolescent integration into the larger church 
community, it could encourage a modification to areas of the model that would allow for 
integration to be intentional and supportive.   
The key component to any model of adolescent peer evangelism is the theological 
framework on which it has been formed. For this reason, this area applies the most 
number of questions as part of the evaluation and, as a result, has the greatest quantitative 
value. This framework needs to provide the support structure for the other elements 
examined. While the questions regarding practical theology will focus on the theological 
issues that are a part of the evaluation, they also will inform the questions that have been 
composed for other sections.  
For example, the effectiveness of the model in the area of addressing the issues of 
spiritual development will rest significantly on a theological framework that has 
considered the process of spiritual development in the evangelistic task. If a strong 
theological framework is absent, the area of spiritual development cannot be adequately 
addressed within the approach offered by the model. Elements of psychosocial and 
spiritual development, as well as environmental issues, will be studied through the 
questions posed but will hinge on the strength of the theological evaluation of the model 
of adolescent peer evangelism. If the measurement of practical theology has the greatest 
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total value in comparison to the other individual issues, the conclusion will be that the 
model can be considered for the task of adolescent peer evangelism. Any inadequacies 
found in the other areas being examined likely will be minor if a strong theological 
framework exists.  
In the following sections, the evaluative questions that have been developed in 
previous chapters will be applied specifically to the 3Story model and examined 
thoroughly to form a conclusion regarding the ability of the 3Story model to equip 
adolescents to participate in the task of adolescent peer evangelism. Each question will 
receive a quantitative measurement, and the results will be presented collectively at the 
end in both table and graph formats. This will allow the positive and negative aspects of 
the model to be clearly observed and communicated. 
 
Theological Evaluation 
  
Is There a Commitment to Gentleness and Respect for Those Who Do Not 
Walk With Christ? 
 
 The 3Story model presents an approach to the evangelistic task that allows the 
receivers of the message to experience gentleness and respect from their peer as the 
Gospel message is presented. In order for authentic gentleness and respect to be 
communicated, the model must allow for the peer relationship to remain genuine through 
the task of peer evangelism. These characteristics allow for the peer relationship to be 
maintained regardless of the response of the receiver of the message, creating an 
opportunity for the relationship to be proven absent of agenda.  
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 The model is able to directly challenge the perception of those who do not walk 
with Christ as an enemy to the cause of Christ by allowing Christian adolescents to 
recognize their shared fallen position.3 By stating this truth, the model allows adolescents 
to examine their own story and their connection with God’s story. The model is clear that 
any evangelistic effort needs to be grounded in individuals’ relationship with God and 
their reflection of His love that He has for them (1 John 4:19).4 This allows Christian 
adolescents to present an authentic Gospel message through their conversation that 
focuses on the nature of their struggles as followers of Christ, rather than the details that 
may overwhelm their peers and distract from the work of God in their lives.5 This 
sensitivity and awareness allow for gentleness to be experienced in the peer relationship 
as Christian adolescents share their faith with their peers. 
 The concept of gentleness is observed within the model as the instructions are 
given to Christians in examining their peer’s response to the message that has been 
presented.6 The model recognizes the work of God in the lives of both peers within the 
relationship and encourages adolescents to allow God to lead their peer in the decision to 
follow God rather than pressuring a response to fill an obligation or quota. By drawing 
the adolescent into this theological consideration, the model is able to instruct adolescents 
to respond to the spiritual journey of their peer with kindness and see how God is 
working within the young person’s life. 
                                                 
3
 Dave Rahn and Youth for Christ, “Teaching Instructions,” in 3Story Evangelism Training 
Curriculum, DVD-ROM, disk 2 (Grand Rapids, MI: Zondervan/Youth Specialties, 2007), 12.   
 
4
 Ibid., 29. 
 
5
 Ibid., 19. 
  
6
 Ibid., 46. 
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 The model is against reducing an evangelistic opportunity within a peer 
relationship into a systematic and institutional formula. There is recognition that this 
approach to evangelism does not demonstrate respect for those who do not walk with 
Christ. The character of Joel in the video segment “Uncovered 2” demonstrates this lack 
of respect by focusing on a formulaic presentation of the Gospel over the ability to 
demonstrate God’s love and respect for His creation. The model understands the 
importance of respect within an adolescent peer relationship and the significance of an 
evangelistic approach that maintains or increases that respect.   
 One of the core skills discussed within the model is the ability to listen with 
authenticity within a peer relationship. While the concept of learning to listen may 
present itself as fulfilling a subversive agenda, the model insists that listeners must be 
motivated to listen in response to their own active and growing relationship with God.7 
The goal of listening is presented as learning how to bring God’s story in to the 
conversation as a result of His story becoming the story of the presenter.8 By focusing the 
task of listening through the understanding that it is grounded in God’s love being 
expressed through one of His followers towards one who does not yet walk with Christ, it 
is able to move beyond a formulaic approach towards evangelism and be concerned with 
the authenticity of the peer relationship and God’s presence within it. For these collective 
reasons, to answer the question of whether or not the 3Story model maintains a 
commitment to gentleness and respect for those who do not walk with Christ, the 
quantitative measurement response would be a value of “3.” 
                                                 
7
 Ibid., 29. 
 
8
 Ibid., 45. 
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Is There Kindness and Patience With the Peer’s Response to the Verbal 
Gospel Message? 
 
 The response of the peer who does not yet walk with Christ is significant and 
crucial within the 3Story model. The model avoids a formulaic preparation of the 
conversation to force the peer to make a faith decision. Instead, it encourages the 
adolescent believer to constantly examine how God is moving within the context of the 
peer relationship and to respond with patience and kindness as He prepares the 
opportunity in the life of the peer who does not yet know Christ.9 
 The model continues to recognize the strength of influence that historical models 
of evangelism have with the life of the Church and encourages adolescents to avoid any 
tactics that are not based in patience and kindness towards their peers. Approaches that 
could be interpreted as a sales pitch or even slightly as manipulation are discouraged, 
because such efforts are based within human effort and ignore the work of the Holy Spirit 
within the context of the peer relationship.10 The instructions that are given to the 
adolescent allow for a deeper awareness of God’s work within the metanarrative of the 
peer relationship and assist the adolescent to approach the topic of faith in God through 
Christ with peers in a way that allows God to continue to lead in their lives.11 
 The model is consistent in its encouragement for adolescents to express kindness 
towards their peer as they participate in the 3Story style of evangelism. These expressions 
of kindness are acknowledged as an exercise of Christian adolescents’ understanding of the 
                                                 
9
 Ibid., 48.  
 
10
 Ibid., 46.  
 
 
11
 In this particular context, the term “metanarrative” refers to the larger narrative resulting when 
two or more narratives interact. 
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love that God has shown to them.12 The details of these expressions are recognized as 
important, and the adolescent is discouraged from using Christian jargon to avoid cultural 
stereotypes that may interfere with the true Gospel message.13 Expressions of kindness also 
are recognized as having the greatest impact when they are supported by the actions of the 
Christian adolescent. Adolescents are encouraged to express thoughtful compassion to their 
peers “without using words” in order to allow authenticity to undergird their speech about 
Christ.14 By approaching the response of their peer to the verbal Gospel message with 
words of kindheartedness that are supported with authentic action, the genuine life and 
message of love communicated from the Christian adolescent are sustained. 
The significance and power of patience within this process also is demonstrated in 
this aspect of the model. As 3Story discourages a formulaic approach to evangelism, it 
reminds adolescents who are followers of God that their peer must never be seen as a 
project but always as a relationship that God has created for His purpose.15 This approach 
towards the relational aspect of evangelism allows the peer connection to remain authentic 
regardless of the peer’s decision regarding Christ. By encouraging adolescent evangelists to 
maintain this perspective regarding their peer relationships, they are able to respond to their 
peer’s reaction to the Gospel message with the authenticity that has been established 
between them. Given these 3Story considerations concerning the presence of kindness and 
                                                 
12
 Rahn and Youth for Christ, “Teaching Instructions,” 27. 
  
13
 Ibid., 30.   
 
14
 Ibid.  
 
15
 Ibid., 46. 
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patience required by the adolescent regarding any response to the verbal Gospel message, 
the quantitative measurement of “3” is assigned to the model for this question. 
 
Does the Model Demonstrate a Biblical Precedence? 
 The focus on the narratives within Scripture is central to the methodology of the 
3Story model. As the model is explained, adolescents are able to understand how their 
personal narrative connects with the narratives found within Scripture and are able to use 
these revelations to connect with the narratives of their peers. This narrative evangelistic 
relationship depends on the stories and the messages that form a part of the biblical text 
and permits these narratives to develop into an evangelistic opportunity. 
 The “heart and soul” of the 3Story model focuses on the Great Commandment 
(Matthew 22:34-40) and the Great Commission (Matthew 28:18-20).16 The theological 
interpretation of these passages concentrates on the call for Christians to love God and 
others authentically and recognizes the cooperative nature of evangelism. As the model 
progresses, the Gospel of John is used to demonstrate both of these aspects of the 
evangelistic task.17 Stories of Jesus’ relationships and His interactions with the people are 
used to allow both peers to reflect on their own narratives and how Jesus’ teachings in 
His context relate to their own situations. These texts are foundational to the 
methodology of the 3Story approach to adolescent peer evangelism. 
 The model does not limit itself to the Gospel account. As the model encourages 
adolescents to grow in their understanding of God’s story, it expands into the 
                                                 
16
 Ibid., viii. 
 
17
 Ibid., 5. 
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correspondences of Paul.18 These passages are not examined in isolation. Instead, they 
are formatted to allow adolescents to see the larger context of the interactions between 
God and humanity throughout the rest of Scripture. An additional resource has been 
designed to allow students to examine passages from both the Old and New Testaments 
and to continue their journey of exploring the accounts of how God has interacted with 
His people in Scripture.19 By bringing the larger metanarrative of Scripture into the 
context of the 3Story approach, both adolescents are able to move into a deeper 
understanding of how God has demonstrated His love towards His people. Since the 
3Story model demonstrates a variety of biblical precedents, the quantitative measurement 
of “3” is assigned to the model for this question. 
  
Is There a Clear and Focused Verbal and Nonverbal Proclamation That 
Invites a Relationship with the Living God? 
 
 The narrative approach of the 3Story model creates an opportunity for adolescents 
to recognize the opportunity for reconciliatory relationship that is offered by God through 
a relationship with Christ. As the model is introduced into an adolescent peer 
relationship, there are both verbal and nonverbal suggestions that are made in order to 
communicate God’s desire for this relationship with each of those involved in the peer 
relationship. As these tasks are identified, it can be recognized that the task of adolescent 
peer evangelism is at the core of the 3Story model. 
                                                 
18
 Ibid., 75-84. 
 
19
 Youth for Christ, Conversations with Jesus (Grand Rapids, MI: Zondervan, 2006).  
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 The verbal opportunities and techniques within the model allow for a 
proclamation to be made but in a form that is not based in a formula or process. To do so 
could be perceived as a betrayal of the authenticity of the relationship. The model is 
narrative in nature, making the verbal opportunities more dominant than those classified 
as nonverbal. Two specific examples of these opportunities are labeled as “Tie Points” 
and “Gentle Tug.” The “Tie Point” refers to the opportunity for Christian adolescents to 
connect the experiences of their peer to the narrative of Scripture 20 This allows peers to 
recognize the relevancy of Scripture to their present situation. The “Gentle Tug” is used 
as a parallel for the evangelistic task to examining fruit to determine if it is ripe.21 This 
conversational tool allows the adolescent to determine if God has prepared the peer 
relationship for an invitation to enter into a relationship with God.  
 Both of these approaches permit peers who do not yet walk with Christ to 
describe and define where they perceive their relationship with God is. Christian 
adolescents encourage their comparison of the narratives of God with their own lives. 
Each of these approaches requires a relational context to be previously established and to 
be maintained regardless of the response given by the peer. While the traditional “altar 
call” proclamation is not made, the conversational instructions allow adolescents to 
follow God’s leading in the life of their peer instead of trying to move their peer along at 
a formulaic pace.22 
                                                 
20
 Rahn and Youth for Christ, “Teaching Instructions,” 43. 
  
21
 Ibid., 46. 
 
 
22
 In this context, the traditional “altar call” proclamation refers to a traditional approach to large 
group evangelistic events where a speaker invites attendees to enter into a relationship with God through 
Christ, using the symbolism of the altar as the place to participate in the significance of sacrifice of Christ. 
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 The nonverbal proclamation exists throughout the model in the form of an 
authentic peer relationship. The key component of listening is recognized as being an 
effective communicator of authenticity within the peer relationship, which speaks a 
particular love to the adolescent who does not yet walk with Christ.23 The peer 
relationship offers an opportunity for the peer to be heard and ensures that the connection 
exists as an opportunity for both adolescents to share and connect their stories with each 
other. As the relationship continues to grow, and is reinforced by this nonverbal 
proclamation, it allows Christian adolescents to see evidence of how God is working in 
the life of their peer and how He is orchestrating that person’s opportunity for 
reconciliatory relationship. The result is an authentic expression of God’s love by 
Christian adolescents to their peers. Since the 3Story model demonstrates a clear and 
focused verbal and nonverbal proclamation that invites adolescents who do not walk with 
Christ into a relationship with the living God, the quantitative measurement of “3” is 
assigned to the model for this question. 
  
Does This Model Address Assimilation into the Faith  
Community at Large? 
 
 The 3Story model does not include a comprehensive plan to address the 
assimilation of an adolescent peer into the life of a multigenerational faith community.  
Since the nature of the model encourages development of adolescent peer relationships, 
the concept of connections within a larger faith community is not exhaustively examined.  
While the larger faith community is acknowledged as a part of the faith journey of an 
                                                 
23
 Rahn and Youth for Christ, “Teaching Instructions,” 32. 
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adolescent that has entered into a relationship with Christ, a tangible process is absent 
from the model as presented.   
 The only reference made by the 3Story model towards assimilating new believers 
into the faith community at large is included as part of the instructions given to 
adolescents who have journeyed with their peer to this point in their relationship.  
Adolescents are encouraged to introduce their friend into their peer faith community first, 
then “branching out” to adults within the larger faith community who have a previously 
existing relationship with the adolescent.24 This direction suggests that the model 
presumes that the youth ministry utilizing the 3Story model is part of a healthy faith 
community that includes all generations to the point where an intergenerational and 
“natural network of relationships” exists among all age groups, without offering any 
preparation guidance for the faith community.25 This can be a dangerous assumption and 
could hinder the effectiveness of the model, if this issue is not considered sufficiently by 
a youth ministry before implementing the 3Story model. Since the 3Story model does not 
address assimilation into the faith community at large, the quantitative measurement of 
“1” must be assigned to the model for this question. 
  
Does This Model Address the Value of an Intergenerational Community? 
 The value of an intergenerational community is addressed by the model, but the 
context of adult involvement is limited by the assumptions of the model. The role of 
adults in the preparation and training provided by the content of the model is defined 
                                                 
24
 Ibid., 51. 
 
25
 Ibid. 
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clearly as available yet disconnected from the interactions within the learning circles. 
Their role is important but can be qualified as relationally restrained in their interactions 
with the adolescent community.. 
The role of an intergenerational faith community is defined as an “Adult Coach” 
and is limited to a position of support and behavioral monitor during the training 
process.26 A major concern communicated through these instructions is that the Adult 
Coach may interrupt the learning process that can exist within an adolescent small group 
context and dominate the conversation. The concern expressed is that this could result in 
reluctance by some of the adolescents to share freely or contribute to the learning 
process.  
While this approach does encourage adolescent leadership and involvement, it 
may contribute to a misunderstanding by the adolescents who are involved as to the true 
nature of the support being offered by those in an Adult Coach position. The limited 
advisory role of the position of Adult Coach could be interpreted by an adolescent as 
uninvolved with the actual evangelistic task and limited only to discipline rather than a 
mentoring relationship. These assumptions interrupt any attempts by adolescents to 
assimilate their peer into the larger faith community, since their perception of the adults 
within the faith community would include this misinterpretation. Since the 3Story model 
only addresses the value of an intergenerational community in a limited way, which is 
based necessarily on assumptions, the quantitative measurement of “1” is assigned to the 
model for this question. 
 
                                                 
26
 Ibid., vi. 
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Historical Evaluation 
 
 
Does the Model Maintain the Historicity of the Message of Christ and the 
Role of Scripture? 
 
 The authentic message of Christ is presented clearly as participants are trained in 
the methodology of the 3Story model. The purpose of Christ was to redeem human 
beings from their fallen state and reconcile the created with their Creator (John 3:15). As 
the lessons are presented, the reality of how Christ’s message exists within the lives of 
those who have entered into a relationship with Him is demonstrated by calling for truth, 
openness, and authenticity about the struggles and challenges that still exist after entering 
into such a relationship.27 The video segments provided to augment the lessons allow 
Christian students to recognize and remember how Christ’s message has changed them 
and the constant struggles that they face due to what He has promised to those who 
choose to follow Him.28 This challenges any perception of Christ’s message that is 
interpreted as the instant solution to all of life’s problems, allowing the genuine message 
of Christ to be communicated instead.   
The message of Christ has been connected to the concept, action, and attitude of 
love throughout Scripture. This model recognizes the importance of love in the process of 
adolescent peer evangelism and identifies it as the force that compels those who are 
followers of Christ.29 The love that believers are to demonstrate towards others cannot be 
                                                 
27
 Ibid., 12-13.  
 
28
 Dave Rahn and Youth for Christ, “Uncovered 2,” in 3Story Evangelism Training Curriculum, 
DVD-ROM, disk 1 (Grand Rapids, MI: Zondervan/Youth Specialties, 2007), 13.  
 
29
 Rahn and Youth for Christ, “Teaching Instructions,” vii.  
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sourced from falseness, and the model reminds those involved that any love that is 
demonstrated must be understood as a result of God’s love for them first (1 John 4:19).30 
This approach separates control from the follower of Christ and replaces it with 
obedience to the love that God has shown first.  
The model also discourages any method of demonstrating love to one another that 
operates with an understanding of “one-size-fits-all responses.”31 Using direct examples 
from the Gospel of John, the model reveals how similar issues required different 
responses based in love. By acknowledging this important principle in communicating 
authentic love within the context of evangelism, the model has displayed its connection 
with the historicity of the message of Christ. 
 The model also maintains the historicity of the message of Christ by presenting it 
with a simple and clear understanding.32 This straightforward and uncomplicated 
approach to the message of Christ can be offered as the core of the faith journey and 
avoid any confusion as the adolescents move into other aspects of the biblical narrative.  
While the model does encourage both adolescents involved in the task of peer evangelism 
to explore their faith at a deeper level, this simple formula creates the opportunity for a 
concise introduction to the different aspects of the historicity of the message of Christ 
within the greater context of the Bible. 
   Scripture is maintained as an authority throughout the methodology of the 
model. The Great Commandment (Matthew 22:34-40) and the Great Commission 
                                                 
30
 Ibid., 29.  
 
31
 Ibid., 39. 
 
32
 Ibid., 54. 
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(Matthew 28:18-20) are seen as “the heart and soul of 3Story.”33 By placing these 
understandings of love and its implications for humanity at the center of the model, it 
demonstrates the authority that is given to Scripture.   
 The model approaches Scripture in two distinct ways. The first is as a narrative to 
allow the adolescents to connect their story with the narrative that is presented in 
Scripture. As the conversations within the context of peer evangelism lead to a point 
where both adolescents are participating in a relationship with God, the model 
encourages the adolescents to read through the Gospel of John together.34 The purpose of 
this suggestion is to allow both students to learn more about the life and experiences of 
Jesus. This suggestion places Scripture as an authority from which adolescents can gain 
wisdom and understanding about their faith journey and what it means to exist in the love 
relationship that God has created for them.   
 The second approach to Scripture in this model is used as a proof-text. Examples 
of the struggles faced by Paul throughout his recorded ministry and his responses to those 
adversities are used for different purposes throughout the lessons that are offered. One 
example occurs during the discussion that is designed to encourage adolescents to 
demonstrate love for their peers in different and authentic ways.35 As the model 
comments on the legitimate struggles of demonstrating the love that God first gives to us 
to be bestowed upon others, reference is made to Paul’s prayer for the church in Ephesus, 
as they were dealing with a similar struggle (Ephesians 3:16-19). The context of the 
verses used in this proof-text method never is ignored, which permits the verses to be 
                                                 
33
 Ibid., viii. 
 
34
 Ibid., 52. 
 
35
 Ibid., 29. 
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imparted in a way that is faithful to the biblical narrative in which they are found. These 
two approaches to the use of Scripture permit it to maintain a position of authority within 
the methodology of the 3Story model. Since this model of adolescent peer evangelism 
maintains the historicity of the message of Christ and the role of Scripture, the 
quantitative measurement of “3” must be assigned to the model for this question. 
 
Does the Model Reflect a Response to a Historical Trend  
or Cultural Shift? 
 
 The 3Story model is a response to a shift from modernity to postmodernism that 
has been experienced within North American culture. Where modernity attempted to 
solve the mysteries of human existence (including faith), postmodernism allows the 
mystery to exist. The impact of this change in approach to faith on the task of evangelism 
is reflected in the methodology of this model. 
 The “tagline” of this model is presented as “a way of life that guides followers of 
Christ to BE good news while telling stories of THE good news.”36 This demonstrates an 
understanding of the need for those who verbally share the Gospel message to allow their 
lives to demonstrate that the message has made an authentic impact and change on their 
own approach to life. Without a demonstration of significant impact on the life of the 
individual, the message cannot impact a culture that requires authentic evidence. The 
language used in the explanation of the model creates an understanding of how the 
culture has changed over the past two decades. The age of modernity made the attempt to 
find logical answers through scientific methodologies to explain all aspects of human life, 
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including issues of faith. Postmodernism is represented as an age where the answers of 
modernity are now being questioned through a holistic perspective that involves all 
aspects of human life. The model has responded to this shift by encouraging participants 
to “learn to love . . . learn to listen, and . . . learn to abide in Christ while living authentic 
Christian lives.”37 Instead of evangelism existing as a task to be achieved, it is recognized 
as part of a holistic lifestyle that is a part of individuals’ “growth as Christian[s] and 
being Christ follower[s] who love and live in authenticity.”38 By acknowledging faith as 
having an organic characteristic, the model demonstrates the cultural shift in the 
understanding of the development and nature of faith as it is now viewed in this present 
time and cultural dynamic.  
 This theme of shifting from a human-driven approach to evangelism that has 
controllable results to one that is led by God working in the lives of His followers as 
individuals and as a community is the foundational cause for the creation of this model.  
Concepts of “judgment,” “programs and tools,” “steer or control,” “evangelical steps,” 
and “right answers” are presented within the curriculum as short-sighted and motivated 
by a result-driven agenda.39 These ideas correspond to a previous understanding of how 
evangelism was developed and presented to a modern society. Existing in contrast to such 
concepts are these ideas: believers “haven’t yet arrived” in the experience of an 
individual faith journey, relationships are centered on “being real” with the other person, 
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and “love is always more important than knowledge.”40 These concepts correspond with 
the new ideology of a postmodern culture without diminishing the importance of the task 
of evangelism within this new cultural environment. Since the 3Story model strongly 
reflects a response to present historical trends and cultural shifts, the quantitative 
measurement of “3” is assigned to the model for this question. 
 
Does the Model Address the Developments Resulting from  
Past Models of Adolescent Evangelism? 
 
 As the creators of the 3Story model discuss the importance of understanding faith 
as a continuous journey, they also describe their role as forming part of the larger journey 
of developing a historically relevant model of evangelism for adolescent ministry. To 
approach the challenge of generating a model without considering the lessons that were 
learned by previous models would ignore the validity and wisdom that has been gained 
by the Church through those experiences. By recognizing their place and position within 
the historical narrative, the authors of 3Story remain aware of the advances from past 
models and have built their model as a response to those insights. 
The authors of the 3Story model use the concepts of previous models to explain 
their approach to the same historical task.41 The identification of the historical language 
used in previous models communicates an understanding of the necessity for change in 
the methodology of the new approach towards evangelism. In referencing the Christian 
jargon of “praying a salvation prayer” and challenging the understanding that this cannot 
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be the focus of the individual who participates in the evangelistic task, the authors are 
able to create an opportunity to reflect on the scriptural call for Christians to participate in 
evangelism.42 This reflection allows the jargon to be retranslated into an approach that 
acknowledges both the theology within the Scripture text and the cultural shift that has 
caused this reflection to occur.  
The formulaic approach to how a story is shared by an adolescent also is 
examined in this historical stream. During the video clip titled “Uncovered 2,” there are 
two distinctive faith-sharing methods that are contrasted.43 The actor who shares his faith 
story in a standard testimonial approach is presented as awkward and unnatural in a 
normal conversation context.44 His methodology is presented as being grounded within a 
modernist approach and contrasts with the narrative approach that also is shown in the 
video clip, which follows the methodology presented within the 3Story approach. The 
narrative approach presented by the actress allows the audience to recognize and 
understand the difference between these two styles of evangelism and to understand how 
the narrative approach is more culturally relevant and effective in accomplishing the task. 
While the content of the modernist approach is validated in the segment, his style helps to 
demonstrate that a change in approach is required in order for someone to share their 
faith with a peer within today’s postmodern culture. 
The authors also demonstrate an understanding of how evangelism previously was 
seen as a task to be completed as part of the complete Christian experience, whereas the 
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relational component of the narrative evangelistic effort is more important within 
contemporary culture. Their expression of getting “off the hook” demonstrates the 
historical misconception towards evangelism that ignores the centrality of relationships 
within the evangelistic effort and instead has placed the perception of evangelism that it 
is a task that must be completed through words only.45 By focusing on the relational 
component of evangelism, the focus and methodology of the task shift into a context and 
become relevant to the present culture. This model aptly addresses how approaches to 
evangelism have changed and the methodological developments that have resulted from 
this shift. 
 This concept of a task-based approach to adolescent evangelism is challenged 
within the methodology of the 3Story approach. As the model discusses the importance 
of the role of the Holy Spirit in the evangelistic process, historical approaches that 
utilized pressure and tactics of time restriction are contrasted as being centered on human 
effort rather than the work of God in the life of the individual.46 These approaches 
support a modernist approach to evangelism that is driven by solution and resolution 
rather than the ongoing narratives of life. These previous tactics are considered by the 
3Story model in order to reinforce the historical shift that has reoriented the evangelistic 
task to recognize evangelism as “a friendship, not a project.”47 Although the 3Story 
model does not adhere to the structure and methodology of past models of adolescent 
evangelism, it definitely recognizes the developments resulting from past models, so the 
quantitative measurement of “3” is assigned to the model for this question. 
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Psychosocial Evaluation 
 
Does the Model Address the Cognitive Development 
of the Adolescent Journey? 
 
 The issues of the development of the identity and autonomy of an adolescent are 
incorporated into the narrative nature of the 3Story model of evangelism. The content that 
is presented allows adolescents to examine and evaluate their own narrative and 
recognize the role in which God and their peers have contributed to their personal 
development. The model supports and complements the developmental journey being 
experienced by adolescents. 
 The developmental aspect of identity is approached by allowing adolescents to 
initially identify their own narrative before attempting to participate in the evangelistic 
task. The model encourages adolescents to continue to develop their beliefs, goals, and 
values as part of the incorporation of their story with the story of God.48 Scripture is used to 
describe the connection between these two narratives and to reinforce a theme of “abiding” 
with Jesus throughout the model (John 15:4-11; Matthew 16:24-25).49 This process allows 
the adolescents to develop an understanding of the connection between their personal 
identity and their relationship with Christ.   
 The model also emphasizes the necessity of reflection on the issues of personal 
perception and its involvement in the task of adolescent peer evangelism. Adolescents are 
discouraged from presenting a false self to their peers, one that claims a struggle-free 
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existence as a result of their relationship with God through Christ.50 To present a false self 
hinders adolescents’ development of their identity and any development of their peers who 
receive the false message. By presenting the truest understanding of self that adolescents 
have achieved up to this point in their faith journey, they capably reflect an understanding 
of the journey as being incomplete and correctly anticipate further identity formation that 
lies ahead. 
All three aspects of autonomy are considered through the methodology of the 
3Story approach to evangelism. By avoiding a pre-scripted approach to evangelism, the 
adolescents are positioned to develop their attitudinal autonomy through an authentic 
exchange of ideas between them and their peers. As adolescents process the verbal and 
nonverbal responses of their peer, they are led to prayerfully consider where and how 
God is working in the life of their peer and to determine how God is calling them to 
participate in their peer’s faith journey.  
The “Gentle Tug” concept presented in the model demonstrates an encouragement 
for adolescents to develop their ability to see God working in a situation and to follow 
His leading instead of a formulaic response.51 The narrative approach to evangelism also 
directs adolescents toward growing their ability to empathize with their peers, which is 
incorporated into their emotional autonomy. As adolescents listen to their peer’s 
narrative, they are encouraged to listen for how God might be working in that 
individual’s life and what opportunities He is presenting for them to connect His story 
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with the narrative of their peer.52 The exchange between peers allows Christian 
adolescents to reflect on their own emotional understanding of themselves and their 
connection with their peers.  
 Functional autonomy is addressed as the model reinforces the understanding of 
the evangelistic task as being grounded in the context of relationships over the 
accomplishment of a quantitative goal. The model presents the goal of conversion as 
being the work of God rather than the work of Christian adolescents.53 As the narrative of 
Christian adolescents and the story of their peer draws closer to the narrative of God, the 
goals within evangelism begin to reveal themselves as similar and all participating 
adolescents respond according to their role within the evangelistic task. Since the 3Story 
model capably addresses the cognitive development of the adolescent journey, the 
quantitative measurement of “3” is assigned to the model for this question. 
 
Does the Model Address the Need for Relational Connectedness 
 within Adolescence? 
 
 The 3Story model centers on the understanding of the importance of relationships 
in the life of an adolescent. Instead of abusing the relationships that are developed 
between adolescent peers, this model advocates a methodology to allow these 
relationships to maintain authenticity and respect between the peers involved. Both 
aspects of group identity and alienation are included, as the model creates the opportunity 
for adolescents to develop their understanding of belonging. 
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 The development and understanding of how an adolescent connects and belongs 
within a peer context is addressed in depth in the 3Story model. A significant and 
intentional focus within the methodology is designed to teach adolescents to listen to 
their peers with authenticity.54 Both contexts of listening that are presented (listening to 
Jesus and listening to peers) are recognized as key to the advancement of both 
relationships. As adolescents listen to Jesus within the context of listening to their peer, 
they affirm their position of belonging to God. As adolescents listen to their peer with 
authenticity, they are able to deepen trust within their relationship once their peer 
discovers that there exists no agenda connected to the nature of the relationship. This 
process allows both sides to establish a sense of belonging within their personal context. 
This deepens and develops as their narratives are shared within the 3Story approach. 
 The model also takes into account the potential alienation that the evangelistic 
task presents. Two tools are offered to assist adolescents who are prone to alienation due 
to their faith and to encourage adolescents of faith to consider those who are alienated by 
society and their specific youth culture context. “Five Laws of Listening” are approaches 
given as a way for adolescents of faith to connect with their peers. These approaches 
demonstrate a legitimate care and compassion for others as well as a method of drawing 
near to an alienated peer to develop a genuine relationship.55 These ways of listening 
effectively and authentically also allow for peer interactions to create an opportunity for a 
sense of belonging to develop. The video interaction between “Gabriele” and “Sage” 
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engages this issue of alienation as a response to the scriptural command to love others.56 
The relational complexities of adolescent relationships are examined carefully through 
this portion of the model. The explanation allows for adolescents who are involved in the 
evangelistic task to recognize that God is their source of love. Reminding themselves of 
that divine source, and due to the love that they receive, these adolescents are able to love 
others—including those who can create or exist in alienation. Through these instruments, 
the model capably encourages adolescents who may face alienation in either context. 
Since the 3Story model aptly addresses the need for relational connectedness within 
adolescence, the quantitative measurement of “3” is assigned to the model for this 
question. 
  
Spiritual Development Evaluation 
 
Does the Model Address the Process of Faith Development? 
 The model recognizes the developmental nature of faith and has described the 
evangelistic task with this understanding in the methodology presented. The faith 
experience of both the Christian adolescent and the non-believing peer are considered in 
the context of the model, and the unique needs that are tied to each of them are addressed. 
By presenting the Gospel through a narrative approach and maintaining the importance 
placed on authentic peer relationship, the model is able to avoid a campaign-style 
approach to evangelism and focus on the spiritual process in which God already has been 
active in His creation. 
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 For the Christian adolescent who is encouraged to use the 3Story methodology as 
an evangelistic approach, there are significant opportunities for faith development 
involved when participating in it. One of the opportunities allows the adolescent to move 
from an understanding of faith as obedience to God due to His character and love to a 
faith that allows adolescents to take ownership of their beliefs. A video clip portraying 
“Brad” as the ideal Christian places faith at this level of action-based obedience and is 
used to inspire Christian adolescents to move into a deeper understanding of their 
relationship with God beyond a works-righteousness approach.57 Through this 
opportunity to allow their faith to become “real,” adolescents also are led to comprehend 
the nature of their relationship with God.   
 As the Christian adolescent is shown the deeper level of relationship offered by 
God, the model assumes a development from this level to one where the Christian 
adolescent actively participates in God’s work in the lives of others. While there is no 
direct pressure or insistence implied within the model’s approach that the Christian 
adolescent must move to this new level of faith development, the 3Story presentation of 
this spiritual growth moment makes the transition seem natural and noninvasive. This 
assumption may be overwhelming for Christian adolescents and negatively impact their 
faith development. 
 For non-Christian adolescents, the 3Story model is designed to introduce God in a 
way that responds to the nature of the natural needs in their life. The Gospel message is 
presented in a simple and relevant way that allows a non-Christian adolescent to experience 
and discover the character of God and His relevance in the lives of His followers. The “Tie 
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Point” approach to highlighting these relevant connections focuses evangelistic efforts on 
drawing a connection between the narrative of God and the circumstances of the non-
Christian adolescent.58 This allows adolescents to examine these connections personally 
and develop their own faith journey experience. If there is a decision made to enter into a 
relationship with Christ, new believers are not left in isolation; rather, they are encouraged 
to continue to explore and journey with their Christian peer(s) as they study the Gospel of 
John to examine further the relevance of God’s narrative in their life.59 Since the 3Story 
model does not fully address the process of faith development, the quantitative 
measurement of “2” is assigned to the model for this question. 
  
Does the Model Address Faith in the Context of a Narrative? 
 The foundation of the 3Story model is a narrative approach to faith development.  
The unique stories that characterize each individual adolescent are used by God to allow 
Himself to be known by His creation. Through the connections that develop among the 
narratives of Christian adolescents, non-Christian adolescents, and God, each unique 
relationship is able to grow in its own way and stay linked to how God is working with 
each individual within the larger context of the metanarrative. 
 The key component emphasized with the narrative approach to adolescent peer 
evangelism is the need for authenticity within the relationships where these narratives are 
shared. For the relationship between the Christian adolescent and the non-Christian peer, 
authenticity allows for the message that is being communicated by the Christian 
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adolescent to be seen as relevant and applicable to the context and life of their respective 
narratives. As non-Christian peers see the reality of the Gospel message in the life of the 
Christian adolescent, they are able to recognize how the Gospel narrative relates to their 
own narrative.60 This creates the opportunity for a deeper examination of the connections 
between God’s narrative and the narrative of the non-Christian peer. It is the authenticity 
of these relationships that allows the methodology of this model to achieve its objective.   
 Ignoring authenticity in a model of adolescent peer evangelism proves detrimental 
to the evangelistic task. The model presents the consequences of an approach to evangelism 
through shared narratives that does not put a priority on authenticity.61 The example 
communicates the idea of Christianity as separated from a narrative approach and is unable 
to convey any sense of authentic love, compassion, or kindness as a result. The warning 
presented that such an approach can damage the evangelistic opportunity is valid and runs 
the risk of compromising the previously established relationship. Since the 3Story model 
addresses well the concept of faith within the context of a narrative, the quantitative 
measurement of “3” is assigned to the model for this question. 
  
Environmental Evaluation 
 
Does the Model Address the Realities of Friendship Clusters? 
 The friendship cluster phenomenon and its potential impact on adolescent peer 
evangelism are not discussed in the content of the 3Story model. The approach focuses 
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on the one-on-one interpersonal interaction and relationship between adolescent peers. 
However, the reality of these clusters is not ignored in the instructional methodology by 
which the model is communicated to Christian adolescents. The presentation of the 
model seems to recognize some of the benefits of friendship clusters and attempts to offer 
instruction that allows these clusters to be a benefit as the model is implemented in a 
youth ministry context. 
 The only suggestion of a friendship cluster involvement is used as part of the 
discussion concerning the development of a support structure, if the peer makes a 
decision to enter into a relationship with God. The model encourages the mature 
Christian adolescent to introduce the new believer to other Christian peers.62 While there 
is a potential for the development of a friendship cluster to develop, the model does not 
examine the possibilities. The model also suggests to the mature Christian adolescent to 
introduce older Christians who are a part of their “natural network of relationships” into 
their peer relationship.63 This provides some suggestion of an opportunity for a response 
to the abandonment issue and for trust between adults and adolescents to be reestablished.  
 The approach presented for the implementation of the 3Story model seems to reflect 
some understanding of the nuances that exist within adolescent friendship clusters. The 
training is designed to be done within the context of adolescent small groups to allow for 
discussion and interaction at different points in each session. The role that has the most 
significant impact and leadership within the training modules is held by a “Student Circle 
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Leader.”64 This role is defined as a “discussion facilitator,” “encourager,” “participant,” 
and “the most important job in the room.”65 Such student leaders are discouraged from 
taking a position as teacher and are encouraged to maintain their own position as peer. This 
approach to the role of Student Circle Leader demonstrates an awareness of the power and 
influence that exists within the context of an adolescent peer cluster. 
 The role given to adults also communicates an awareness of the significance of 
friendship clusters and the cultural existence of abandonment of adolescent culture by an 
adult society. Adults are advised to function in a role called “Adult Coach” and to be 
involved in the lives of the participating adolescents to different degrees outside the 
training context.66 Their role is to encourage and support the Student Circle Leader 
without being directly involved in the circle discussion and to present both verbal and 
nonverbal cues that can be interpreted as authentic and supportive. This approach seems 
to recognize the mistrust that exists between adolescent and adult cultures and presents an 
opportunity for some trust to be established as the training progresses. Since the 3Story 
model addresses the realities of friendship clusters only in a limited fashion, the 
quantitative measurement of “2” is assigned to the model for this question.  
 
Does the Model Consider the Influences of Popular Culture  
on the Adolescent? 
 
 The 3Story model recognizes the influences of popular culture on the adolescent and 
has developed a methodology that allows the Gospel message to be seen as moving deeper 
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than the persuasions of the latest cultural fad. The peer relationships that are at the core of 
this model of adolescent peer evangelism permit an interpersonal connection to be developed 
and used as a point of security as adolescents attempt to navigate through an overwhelming 
amount of information and emotional stimuli. By approaching evangelism this way, the 
model is able to maintain its relevancy regardless of any variations within popular culture. 
 Any issue that is presented as a part of the popular culture can influence the narratives 
of either adolescent involved in a peer evangelistic relationship. The strength of the 3Story 
model is the ability to recognize any influence as a component of a personal narrative and 
draw a connection to the narrative of God. In order to avoid focusing on the effects of these 
influences rather than the root causes, Christian adolescents are cautioned to ensure any 
sharing that is done through their narrative does not create a disconnect from the nature of the 
issue that is a part of their struggle being shared.67 By maintaining this focus on the greater 
struggle instead of the incidental details, the Christian adolescent is able to demonstrate the 
connection between their narrative and the narrative of God and to allow their peer to see the 
relevancy of the Gospel message regardless the endless changes within culture. Since the 
3Story model considers the influences of popular culture on adolescents, the quantitative 
measurement of “3” is assigned to the model for this question.  
 
Examination Results 
 The results of the evaluation of the 3Story model were quite telling. Table 2 
contains the evaluative template as applied to the 3Story model. Each question is listed 
with its respective numeric determination.  
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Table 2. 3Story Recap of Evaluation  
Area of 
Consideration 
Evaluative Question Assigned 
Value 
Total 
Area 
Value 
Theological Is There a Commitment to Gentleness and Respect 
for Those Who Do Not Walk With Christ? 
3 
 
 
Is There Kindness and Patience with the Peer’s 
Response to the Verbal Gospel Message? 
3 
 
 
Does the Model Demonstrate a Biblical 
Precedence? 
3 
 
 
Is There a Clear and Focused Verbal and 
Nonverbal Proclamation That Invites a 
Relationship with the Living God? 
3 
 
 
Does This Model Address Assimilation into the 
Faith Community at Large? 
1 
 
 
Does This Model Address the Value of an 
Intergenerational Community? 
1 14 
Historical Does the Model Maintain the Historicity of the 
Message of Christ and the Role of Scripture? 
3 
 
 
Does the Model Reflect a Response to a Historical 
Trend or Cultural Shift? 
3 
 
 
Does the Model Address the Developments 
Resulting from Past Models of Adolescent 
Evangelism? 
3 9 
Psychosocial Does the Model Address the Cognitive 
Development of the Adolescent Journey? 
3  
 
Does the Model Address the Need for Relational 
Connectedness within Adolescence? 
3 6 
Spiritual Does the Model Address the Process of Faith 
Development? 
2 
 
 
Does the Model Address Faith in the Context of a 
Narrative? 
3 5 
Environmental Does the Model Address the Realities of 
Friendship Clusters? 
2  
 
Does the Model Consider the Influences of 
Popular Culture on the Adolescent? 
3 5 
 
 The totals for each category have been carried over and translated in graph form. 
These collective totals are applied to the original evaluation graph and are shown in 
figure 2. After the graph, there is a discussion of the 3Story model’s evaluation results.  
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Figure 2. An Evaluative Analysis of the 3Story Model 
 
 
 Each element of the graph represents something vital. The yellow portions 
indicate the quantitative measurements that resulted from the evaluative process for the 
3Story model. The blue portions point out minor weaknesses that have been identified 
during the evaluation process, which may need further examination to allow the model to 
be more effective in that area. If the model had presented a score of “9” or less in the 
theological category, it would not be viewed as a viable approach for adolescent peer 
evangelism.  
 Adding the maximum score of “3” for each question, the total possible cumulative 
score in the evaluation collectively for all categories is “45.” A cumulative score of “30” 
or less would indicate that the questions posed have revealed enough concerns within the 
model to question the appropriateness of the approach for the task of adolescent peer 
evangelism. The cumulative score of “39” shows 3Story as a viable model of adolescent 
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peer evangelism but does require some considerations in certain areas to allow the model 
to become more effective in the task for which it was designed. These considerations will 
be discussed in the conclusions of this study. 
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CONCLUSIONS 
 
 The evaluative template was effective in analyzing the factors that are involved 
when implementing the 3Story model of adolescent peer evangelism. It was able to 
identify different assumptions within the methodology of the model and how they would 
impact its dissemination and application within the context of a youth ministry setting. As 
a result, it was determined that the 3Story model is a viable strategy for adolescent peer 
evangelism. 
 The theological evaluation of the 3Story model demonstrated that 3Story has a 
clear commitment to an authentic and organic faith-sharing experience through the 
context of genuine peer relationships. Its approach to peer evangelism requires an 
understanding on the part of the adolescents being trained in this methodology about the 
nature of their own faith narrative and its relevance to the metanarrative of God’s 
Kingdom work. The requirement for an understanding of God’s active role within their 
personal life is a necessary component of this model. Their relationship with God 
grounds their interactions with their peers as a response to the love demonstrated to them 
through their relationship with God and allows their own narrative to be used as a 
feasible opportunity to connect the narrative of their peer with the narrative of God. 
 The model carries significant biblical precedence in support of this approach to 
evangelism. Jesus exemplifies this narrative approach through His use of parables as 
  159 
 
  
tools to connect the common experiences of the crowds with the work of His Father. He 
also used His own life and interactions with His followers and foes to develop a greater 
understanding of God’s active presence within the world. In both situations, the concept 
of the narrative allowed for a peer relationship to develop and be strengthened through 
the sharing of a common experience, and it created a connection with a relevant and 
loving God and His story. The ability of the model to recognize the impact of this 
narrative approach allows a framework to develop for this evangelistic style. 
 The model is also careful not to ignore the need for a faith decision as part of the 
evangelistic process. Understanding and encouraging the role of the peer relationship for 
the larger scope of the faith journey, including beyond any decision that is made, the 
model allows the opportunity for decision to remain entrenched in a context that permits 
the relationship to maintain its authenticity. If the model were to overemphasize the task 
of the faith decision at the peril of the peer relationship, it would betray the authenticity 
of the peer relationship and lose the influential ability of the narrative approach. 
Recognizing the importance of the narrative, the model takes care to avoid any agenda-
driven approach to a faith decision within the context of peer evangelism. 
 One theological weakness of the 3Story model that was exposed as part of the 
evaluative process was the role of the adult faith community. The adults involved in the 
implementation and training of the model are relegated to a position that hinders their 
opportunities to be directly involved in the lives of the adolescents who participate in the 
process. While the reasoning given for this is to avoid a direct adult presence that may 
become an obstacle to any adolescent peer interaction within the learning context, it does 
run the risk of reinforcing the misinterpretation that adults do not desire to be involved in 
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the lives of adolescents or in the lives of the peers for whom this model was designed. A 
more interactive, but clearly defined, role for adults within the adolescent learning circle 
may assist in counteracting any reinforcement of this concept in the minds of either 
group. 
 Connected to the issue of adult involvement is the assimilation process for 
adolescents into the larger faith community. The model encourages adolescents to take a 
primary role as caregiver to the spiritual journey of their peer, assisting in avoiding 
individuals within a youth ministry or an intergenerational church context. The purpose 
behind this instruction is to steer clear of overwhelming the peer with individuals who 
may not be aware or sensitive to the unique needs of their peer’s faith journey. While this 
is an important factor in adolescent peer evangelism, this approach places too much 
authority with the Christian adolescent over the spiritual development of the peer and 
may hinder how God is working as peers deepen their understanding of how their 
narrative connects with God and with His people outside the peer relationship. One 
recommendation to counteract this factor would be the development of parameters of 
congregational awareness to allow the adult faith community to play a significant and 
supportive role for the adolescents who participate in the 3Story model and those who are 
introduced to a faith relationship through their peer relationship. 
 The historical evaluation of the 3Story model demonstrated faithfulness to the 
lessons that previous evangelistic approaches have discovered. Scripture was maintained 
as authoritative within the development and methodology of the model. This position 
allows the 3Story model to be supported in its approach towards the task of evangelism. 
The historical simplicity of the Gospel message also is maintained, avoiding any 
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complications that agenda-driven approaches may have introduced. This faithfulness 
allows for the model to exist as a natural development in the evangelistic approach. This 
natural development is also a strength of the 3Story model in that it is relevant to the 
culture in which it has been developed. The changes made in approach and language 
from previous models of evangelism allow the historicity of the evangelistic task to be 
upheld while recognizing the crucial need for relevancy in a changing culture. This 
historically faithful approach to evangelism allows the lessons of the past to shape the 
methodology presented in this model. 
 The psychosocial evaluation revealed an understanding of the developmental task 
of individuation of an adolescent, and the methodology of the 3Story model supported 
these psychosocial elements. The task of identity is encouraged as the adolescents 
involved are encouraged to share their own experiences through their personal narratives.  
These chances to share can create opportunities for personal reflection as part of the 
process of identity formation and allow the adolescents on both sides of peer evangelism 
to grow in this area of their personal development. The task of autonomy is developed 
through the interaction of their stories with the narratives of both God and their peer. As 
these interactions take place, both adolescents are encouraged to recognize and formulate 
their own role in relation to society and the world around them. The task of belonging is 
supported as the peer relationships are strengthened through the sharing of personal 
narratives between adolescent peers. The model moves beyond the belonging of the 
individual adolescent and includes the examination of other adolescents who may be 
alienated from any significant peer relationships. Each of these areas contributes to the 
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adolescent task of individuation and is supported significantly through the 3Story 
approach to adolescent peer evangelism. 
 The spiritual development evaluation demonstrated that the 3Story approach 
recognizes the importance of a God-led process in the evangelistic task. By allowing God 
to lead in the evangelistic effort, instead of a human-driven agenda, the adolescents 
involved are able to develop this understanding of the relevancy of God within their own 
lives and His operation within the metanarrative context. This non-formulaic approach 
allows God to create and lead the peer relationship into opportunities that reveal the 
connections between His narrative and the narratives of the adolescents participating in a 
relationship involving peer evangelism. It also develops a framework of faith 
development that understands and incorporates the narrative approach. This is an asset to 
the 3Story model of peer evangelism. 
 While the narrative methodology is a benefit to this approach to evangelism, there 
is an assumption that exists within the training instructions that are given. There is a 
supposition that the adolescents who are involved in the 3Story evangelistic model have 
reached a significant point in their spiritual development that allows them to participate 
in the faith development of their peer. This assumption may become overwhelming to the 
adolescents who are involved in the evangelistic task and may result in hindering the faith 
development of their peer. One suggestion is to include a set of simple instructions 
regarding spiritual discipline within the model’s training program. This would serve to 
prepare the adolescent for the evangelistic and discipleship task that may develop with a 
peer. This also would allow the spiritual development of Christian adolescents to 
transition their understanding of faith from an act of obedience to God to one that is a 
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response based on a deeper comprehension of their relationship with God. This growth 
would be necessary in order to support peers as they begin their own spiritual journey. 
 The environmental evaluation demonstrated an awareness of the influences that 
are a part of the adolescent world. A strength in this area was the response of the 3Story 
model towards the overwhelming informational stimuli that can influence the life of an 
adolescent. Through the narrative approach of the model, the adolescents involved in the 
peer relationship are able to process the information and interact with the nature of the 
emotional responses that are caused by the information that is received. This moves the 
popular cultural influences into a non-invasive position within the narrative-sharing 
relationship between the adolescent peers and encourages a deeper reflection and 
connection to develop between them and, ultimately, God. 
One concern is the approach used by the model towards the adolescent cluster 
phenomenon. The primary teaching method presented in the model attempted to benefit 
from the characteristics of an adolescent cluster by developing a student-led approach to 
the practical application portion of the model. This could be beneficial for the purpose 
that was intended but would depend on the relationships that existed within each specific 
adolescent grouping. If the grouping was not part of the same or a similar cluster, the 
interaction may be limited and hinder the sharing of ideas. One suggestion is to develop 
interactive activities that allow adolescents to discover their own cluster groupings before 
the instruction begins. This foresight may stimulate more interaction within the learning 
group. 
The other concern in this area involves the implications of a peer evangelistic 
approach on the cluster to which Christian adolescents and their peer belong. The 3Story 
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model does not consider the implications for this unique relationship on the cluster 
formation and leaves the focus of the model to fall only on the one-on-one relationship. 
This factor needs to be considered to allow both adolescents involved to remain 
consistent in their cluster role. One suggestion is to include some reflection within the 
training to help Christian adolescents consider their role in their cluster formation and 
how God is using them within the multiple relationships that exist within the cluster 
phenomenon. This will allow Christian adolescents to develop an awareness of how their 
narrative-sharing opportunities will impact different peers within their cluster and how 
other peer relationships within the cluster also will be affected. 
This evaluative template does have some limitations. These considerations have 
been made outside practical application. The results of this evaluation could be subject to 
change, if the application of the 3Story model produced results different than what this 
evaluation suggests. The greatest evaluation of this model would occur in wise, practical 
application to different youth ministry contexts and the evaluation of the success of the 
model in each of the areas that have been examined. This evaluative template may be 
used as a starting point for further and deeper analysis of any of the factors discussed 
regarding a context of this model of adolescent peer evangelism. 
This evaluative template could be used beyond this particular era and context of 
adolescent peer evangelism. Other approaches to the evangelistic task may benefit from 
the considerations that are examined through these questions. The models and attitudes 
utilized by Western missionaries, both within North America and abroad, could be 
studied and evaluated through the template’s questions as well. This could generate a 
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greater awareness towards context and culture when approaching a mono-ethnic or 
multicultural ministry opportunity. 
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